An Analysis of Public Relations Programs in Selected Chicago Public Elementary Schools in the Context of Systems Theory by Horowitz, Steven Lawrence
Loyola University Chicago 
Loyola eCommons 
Dissertations Theses and Dissertations 
1988 
An Analysis of Public Relations Programs in Selected Chicago 
Public Elementary Schools in the Context of Systems Theory 
Steven Lawrence Horowitz 
Loyola University Chicago 
Follow this and additional works at: https://ecommons.luc.edu/luc_diss 
 Part of the Education Commons 
Recommended Citation 
Horowitz, Steven Lawrence, "An Analysis of Public Relations Programs in Selected Chicago Public 
Elementary Schools in the Context of Systems Theory" (1988). Dissertations. 2612. 
https://ecommons.luc.edu/luc_diss/2612 
This Dissertation is brought to you for free and open access by the Theses and Dissertations at Loyola eCommons. 
It has been accepted for inclusion in Dissertations by an authorized administrator of Loyola eCommons. For more 
information, please contact ecommons@luc.edu. 
This work is licensed under a Creative Commons Attribution-Noncommercial-No Derivative Works 3.0 License. 
Copyright © 1988 Steven Lawrence Horowitz 
AN ANALYSIS OF PUBLIC RELATIONS PROGRAMS IN SELECTED CHICAGO PUBLIC 
ELEMENTARY SCHOOLS IN THE CONTEXT OF SYSTEMS THEORY 
by 
Steven Lawrence Horowitz 
A Dissertation Submitted to the Faculty of the Graduate School 
of Loyola University of Chicago in Partial Fulfillment 
of the Requirements for the Degree of 
Doctor of Philosophy 
January 
1988 
ACKNOWLEDGEMENTS 
The author wishes to acknowledge the following persons, for whose 
support and assistance the author is very grateful. 
I wish to thank first the members of the dissertation committee 
who assisted and directed this work. They are Dr. Melvin Heller, 
Director, Dr. Arthur Safer, and Dr. Frederick Lunenburg. I also wish 
to thank Dr. Jack Kavanagh, Loyola University, for his assistance with 
the statistical portion of this dissertation. 
I want to thank my parents, Mr. Samuel Horowitz and Mrs. Mildred 
(Persky) Horowitz, and my sisters, Ms. Joan Horowitz and Mrs. Rita 
(Horowitz) Gray for their support in all my endeavors. I would also 
like to thank my uncle and aunt, Mr. Harold Horowitz and Mrs. Shirley 
(Rotman) Horowitz for the nuturing and caring concern they've always 
shown to me. 
I wish also to express deep gratitude to my wife, Onni (Nickle) 
Horowitz for the many sacrifices she made and the patience she 
displayed during the very difficult process of completing this 
dissertation. 
The author also wishes to express his deep appreciation to his 
brother-in-law, Mr. Todd Nickle, for his work in helping me complete 
the statistical analysis of this study. The author also acknowledges 
Ms. Valerie Collier for her help in typing and formatting this 
dissertation. 
I want to finally acknowledge those persons in my life who have 
helped me to grow both personally and professionally in my life, and 
ii 
to whom I will always be grateful: Ted Oppenheimer, Robert Nickle, 
Dr. Jack Felger. 
iii 
VITA 
The author, Steven Lawrence Horowitz, is the son of Samuel 
Horowitz and Mildred (Persky) Horowitz. He was born in New York City, 
October 5, 1948. 
His elementary and high school education was obtained in the 
public schools of New York City. In September of 1966, Mr. Horowitz 
entered the State University of New York, New Paltz, and received the 
degree of Bachelor of Science in Social Studies Secondary Education in 
June, 1970. 
Mr. Horowitz moved to Chicago in 1972 and in September of 1980, 
completed the Master of Arts degree in Educational Administration and 
Supervision while attending Chicago State University/Northeastern 
Illinois Unive sity. While completing his Master's degree, Mr. 
Horowitz earned an academic scholarship for outstanding academic 
performance. 
Mr. Horowitz currently works as the Assistant Principal of the 
Maria Saucedo Magnet School, a Chicago Public School. He has also 
taught seminars in staff development for the Chicago Board of 
Education and in the graduate school of Northeastern Illinois 
University. 
iv 
TABLE OF CONTENTS 
Page 
ACKNOWLEDGEMENTS. 
VITA •• 
ii 
iv 
LIST OF TABLES. viii 
LIST OF FIGURES 
CONTENTS OF APPENDICES. 
xi 
xii 
Chapter 
I. INTRODUCTION • • • • • • l 
l 
6 
Background of the Study. 
Need for the Study • 
Purpose of the Study 
Research Questions • 
Definition of Terms. 
Limitations of the Study 
Summary. • . • . . . . • 
II. REVIEW OF THE LITERATURE 
13 
15 
16 
17 
19 
20 
Importance of School Public Relations Programs 20 
Use of Public Opinion Polls. • • • • • • 21 
Importance of Public Relations Programs. • • 22 
Lack of School Public Relations Programs • • 23 
Positive Effect of Public Relations Programs 25 
Studies in Community and Principal Perceptions 25 
Public School Successes. • • • • • • • • • • • 31 
Principals' Lack of Awareness of Public Relations. 35 
Summary. • 38 
111. PROCEDURES 
Introduction 
Sample ••• 
Summary of Districts A and B 
39 
39 
39 
42 
Instruments. • • • • 44 
Identifying Characteristics of Schools A, B, C, D, E 
and F. 46 
Summary. • • . • • . • . • . • • • • . 58 
V 
IV. PRESENTATION AND ANALYSIS OF DATA. 
Introduction • • • • • 
Part I: Analysis of Public Relations Programs in 
Selected Schools. • . • .•..••.••. 
Review of the Public Relations Program of School A 
Auxiliary, District, and Central Office Personnel. 
Other Media Used to Communicate to All Publics 
Self Evaluation of Public Relations Program ••• 
. . . . . . . . . . . . . . Discussion . •• • • 
Review of the Public 
Auxiliary, District, 
Review of the Public 
Relations Program of School B 
and Central Office Personnel. 
Relations Program of School C 
Discussion ............. . 
Review of the Public Relations Program 
Auxiliary, District and Central Office 
Discussion • •.••.•.•••••• 
Review of the Public Relations Program 
Auxiliary, District and Central Office 
Discussion • .•.••.••.•..• 
Review of the Public Relations Program 
Auxiliary, District and Central Office 
Discussion ............. . 
. . . . . 
of School D 
Staff . . 
. . . . . 
of School E 
Staff . . 
. . . . . 
of School F 
Staff . . 
. . . . . 
A Comparison of Perceptions of Principals of Schools 
With Operational Public Re'~tions Programs and 
Parents These Schools ServL~e 
School A • • 
Discussion 
School B • • 
Discussion 
School C • • 
Discussion 
School D • • 
Discussion 
School E •• 
Discussion 
Summary. 
V. SUMMARY, DISCUSSION, AND IMPLICATIONS. 
Summary of Study •• 
Conclusions . •.•• 
Discussion and Implications. 
Comparison of Perceptions by Principals and Parents 
of Study Schools ••••• 
Implications of Results on Systems in Context of 
Systems Theory Research 
Grading the Schools •• 
Grading the Principal. 
vi 
60 
60 
61 
61 
67 
68 
69 
69 
73 
78 
83 
90 
93 
99 
103 
106 
111 
114 
117 
122 
124 
131 
132 
139 
142 
147 
149 
155 
157 
164 
165 
171 
172 
175 
175 
176 
178 
184 
195 
195 
196 
Grading the Teachers •• 
Recommendations . . • . • •. • • • 
Implications for Further Research. 
BIBLIOGRAPHY. 
APPENDICE~ •• 
vii 
197 
198 
201 
206 
209 
LIST OF TABLES 
Table Page 
1. Identifying Characteristics of Districts A and B. • • • • 42 
2. Combined Identifying Characteristics of Elementary 
Schools in Districts A and B. • • • • 43 
3. Identifying Characteristics of School A 48 
4. Identifying Characteristics of School B 49 
5. Identifying Characteristics of School C 51 
6. Identifying Characteristics of School D 53 
7. Identifying Characteristics of School E 55 
8. Identifying Characteristics of School F 56 
9. Summary of Public Relations Program for School A. 71 
10. Summary of Public Relations Program for School B. 81 
11. Summary of Public Relations Pro~ram for School C. 91 
12. Summary of Public Relations Program for School D. 104 
13. Summary of Public Relations Program for School E. 115 
14. Summary of Public Relations Program for School F. 127 
15. Summary of Public Relations Program for Schools A, B, 
C, D, E, F. • • • • • • • 129 
16. T Values and Percentage Rates for Administrative 
Attitudes • . . • . • • • . • . • • • . 133 
17. T Values and Percentage Rates for Teacher Attitudes 134 
18. T Values and Percentage Rates for Curriculum Attitudes. 134 
19. T Values and Percentage Rates for Student Attitudes • 136 
20. T Values and Percentage Rates for Financial Attitudes 137 
21. T Values and Percentage Rates for Miscellaneous Attitudes 137 
viii 
22. T Values and Percentage Rates for Administrative 
Attitudes • • • • • • • • • • • • • • • 142 
23. T Values and Percentage Rates for Teacher Attitudes 143 
24. T Values and Percentage Rates for Curriculum Attitudes. 144 
25. T Values and Percentage Rates for Student Attitudes • 145 
26. T Values and Percentage Rates for Financial Attitudes 146 
27. T Values and Percentage Rates for Miscellaneous Attitudes 146 
28. T Values and Percentage Rates for Administrative 
Attitudes •..•.•• 150 
29. T Values and Percentage Rates for Teacher Attitudes 150 
30. T Values and Percentage Rates for Curriculum Attitudes. 151 
31. T Values and Percentage Rates for Student Attitudes • 152 
32. T Values and Percentage Rates for Financial Attitudes 153 
33. T Values and Percentage Rates for Miscellaneous Attitudes 154 
34. T Values and Percentage Rates for Administrative 
Attitudes • • • • • • • • • • • • • • • 157 
35. T Values and Percentage Rates for Teacher Attitudes 158 
36. T Values and Percentage Rates for Curriculum Attitudes. 159 
37. T Values and Percentage Rates for Student Attitudes • 160 
38. T Values and Percentage Rates for Financial Attitudes 161 
39. T Values and Percentage Rates for Miscellaneous Attitudes 161 
40. T Values and Percentage Rates for Administrative 
Attitudes • • • • • • • • • • • • • • • 165 
41. T Values and Percentage Rates for Teacher Attitudes 166 
42. T Values and Percentage Rates for Curriculum Attitudes. 167 
43. T Values and Percentage Rates for Student Attitudes • 168 
44. T Values and Percentage Rates for Financial Attitudes 169 
ix 
45. T Values and Percentage Rates for Miscellaneous Attitudes 169 
46. Statistical Significance of Responses by Parents and 
Principal of Schools A, B, C, D, and E Based on 
T-Test Analysis • • • • • • • • • • • • • • • • • • • 186 
47. Percentage Rates of Agreement by Parents with Principal 
of Schools A, B, c, D, E. . . 187 
48. Parents Grading of Study Schools. 196 
49. Parents Grading of Administrators of Study Schools. 197 
50. Parents Grading of Teachers of Study Schools. . . . 198 
X 
LIST OF FIGURES 
Figure Page 
1. Major Problems Confronting the Public Schools, 1981, 
1982, and 1983. . • • • • • • • • • • • • • • • • • . 34 
xi 
CONTENTS OF APPENDICES 
Appendix 
A. Public Relations Screening Questionnaire. , . . . . . . 
Page 
210 
B. Screening Questionnaire Follow Up Interview Instrument, 213 
c. Cowmunity Opinion Poll, 217 
D. Principals' Opinion Poll. 221 
E. Frequency/Histogram Charts of Parent Responses. 226 
xii 
CHAPTER I 
INTRODUCTION 
Background of the Study 
In April, 1983, the educational community, and indeed society as 
a whole, was stunned at the release of a study by the National 
Committee on Excellence in Education that began with the ominous 
message, "Our nation is at risk. The educational foundations of our 
society are being eroded by a rising tide of mediocrity that threatens 
our future as a nation and a people." 1 
Not since the alarm over the Soviet launching of Sputnik had the 
nation's level of concern about education been so intense. The effect 
of the report was to focus the nation's attention on education, and 
force Americans to re-evaluate their perceptions about education. 
That public education is under attack is nothing new; that we are 
a "nation at risk" is something else again. Certainly in the last 
decade, public support for public education has eroded. Urban centers 
lost much of their economic tax base as the once largely white middle 
class was replaced by mostly economically disadvantaged minorities. 
Legislators were not eager to raise local taxes against the wishes of 
middle class property owners. In fact, in many communities, the 
I Final Report: National Commission on Excellence in Education; A 
Nation at Risk: The Imperative for Educational Reform; April, 1983; 
U.S. Government Printing Office; Washington, D.C. 
1 
public was demanding tax reductions, such as the well known 
proposition 13 referendum passed in California in 1979. 2 
Like the rising cost of energy products, the increased costs of 
education had the public asking nAre we getting our money's worth?" 
As ·John Holcomb, Superintendent of Lamar, Colorado public schools put 
it, "Americans did not insist on effectiveness and efficiency in 
public education so long as the schools were cheap and inexpensive to 
run. Schools are no longer cheap. Moreover, taxpayers, parents, and 
even students, are demanding that we produce measurable results, in 
terms which the real world can understand." 3 
Against this background, educators are again asking the question, 
"What's wrong with the public schools?" It is clear that schools have 
not met the expectations of the communities they serve. The 
perception of the National Committee report fits well with the general 
public perception that schools have not been doing a good job overall. 
In 1974, 48% of the public gave the public schools an A or B 
rating. 4 In 1985, only 25% of the public gave the public schools 
nationally an A or B rating, the highest rating given by the public 
since 1974. This downward trend is also evidenced at the local level 
as well, with 62% of the public giving an A or B rating to their local 
2w ... est s Annotated California Codes - California Constitution, 
Art. 13A. Approved in primary election, June 6, 1978. 
3 John H. Holcomb, "The Public Wants Its Schools Back, 0 Education 
Digest (April 1963):16-18. 
4 George H. Gallup, "The 15th Annual Gallup Poll of the Public's 
Attitudes Toward the Public Schools, 11 Phi Del ta Kappan 63 (September 
1983):33-47. 
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school in 1974, and only 43% giving an A or B rating in 1985. 5 
Closer to home, Illinois residents in 1984 gave their schools an 
average rating of only C, and almost three-quarters {72%) of 
Chicagoans gave their schools a C or below rating for an average grade 
6 of D+. Only one in five (20%) of Chicagoans rated their schools A or 
B according to a 1985 poll by the Chicago Panel on Public School 
Finances. 7 The National Committee Report was stunning and confusing. 
There was after all no question that the nation's public schools had 
been under attack in recent decades, but the sheer intensity of the 
Report caught many off-guard and raised serious questions. Were the 
public schools really as bad as the Report said they were? Were we 
truly in a "crisis" in education, or was it a matter of perception? 
Furth~rmore, would the perception of a crisis in itself be enough to 
set off a wave of indictments, reform movements, and so forth. What 
if in fact, the public schools were not failing? How then, could we 
explain the negative perceptions by the public cited in the Gallup 
Poll and other polls? Is the issue then, the inability of the public 
schools to communicate its successes effectively to the public? 
Certainly, it seems logical, that if the public perceives the 
schools as being ineffective, then support for schools will be less 
5George H. Gallup, uThe 17th Annual Gallup Poll of the Public's 
Attitudes Toward the Public Schools," Phi Delta Kappan (September 
1985):35-45. 
6Attitudes Toward Public Education in Illinois. Illinois Project 
for School Reform (June 1984). 
7Chicagoans View Their Public Schools. Chicago Panel on Public 
School Finances (June 1985). 
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than enthusiastic as noted in the Polls. It also follows that 
negative perceptions can translate to a lack of political and 
financial support which can, in a very real sense, threaten the very 
existence of the school. 
These questions about how the public perceives education, how 
perceptions are formed, and the effects of perceptions on the ability 
of schools to survive and function successfully, can perhaps be better 
understood through an understanding of systems theory, public 
relations, and principles of communication. This is because these 
questions are really about systems, how they operate, how publics are 
informed and influenced by systems, and how specific information is 
sent and received by organizations and their publics. 
Schools as Systems 
It is systems theory that tells us that schools, like any 
organization, are systems, and that in order for a system to survive, 
it must interact with its environment. If a system fails to interact 
and adapt to changes in its environment, it will die. Systems 
theorists believe that all systems tend, over a period of time to move 
from a state of order to one of disorder, a process known as entropy. 
Systems are characterized as being "open" or "closed". Open 
systems generally are viewed as having permeable boundaries in which 
there is a continuous exchange of matter and energy between the system 
and the environment. Closed systems are generally considered to have 
rigid boundaries in which there is no exchange of matter and energy 
with the environment. 
4 
Open systems tend to reduce the rate of entropy, and in some 
cases, can produce a greater state of order in a system. When an open 
system achieves a state of balance internally and with its 
environment, it is said to be in "dynamic equilibrium", or a state of 
adapting to its environment. Changes in the environment throw the 
system out of balance, and an open system will attempt to accommodate 
the changes in order to return the system to a more balanced state, 
A school, as a system, for its survival, must also respond to its 
environment - the publics which it serves. As such, schools must 
continually be aware of, adjust to, or readjust the perceptions and 
expectations of the public, in order to achieve a state of dynamic 
equilbrium. Failure to do so, closes the system, and allows entropy 
to proceed unchecked. Feedback helps the system (school) to be "self 
regulating", so that its actual output is equivalent to the expected 
output. It is this two-way feedback between system and environment 
that allows either (a) the system to modify output to fit the 
expectations of the environment or (b) the environment to modify its 
expectations to fit the system's output. Either of these 
modifications allows the system to remain in a state of dynamic 
equilibrium. 
Certainly, achieving a state of dynamic equilibrium should be the 
primary goal of educational administrators. Clearly, however, 
according to recent reports and polls, schools have not met the 
expectations of the communities which they serve. This means simply, 
that although schools may achieve all sorts of goals and objectives, 
if these goals and objectives are not related to the expectations of 
5 
the community, they become meaningless, or minimally effective, unless 
or until expectations are altered. In a systems context, the recent 
critical national committee reports and polls would be viewed as 
signals that the nation's schools both individual and collectively, 
are systems out of balance and moving toward death. Practically 
speaking, the demise of the school system would result because 
negative perceptions can lead to a lack of both political and 
financial support, which all schools depend on for their survival. 
Negative perceptions can also result in parents transferring students 
to private or parochial schools, which can result in the consolidation 
and/or closing (in effect death) of schools. 
Need for the Study 
School Public Relations Program 
One major goal of a school public relations program is to inform 
the public accurately, and help shape positive perceptions about the 
school. These positive perceptions produce support and help insure 
the survival of the school system. A primary responsibility of the 
Pchool then must be to see that the public has continuous, accurate 
information about the philosophy, goals, and achievements of the 
school in order to influence and/or satisfy the expectations of the 
community. If schools do not make this effort to inform and influence 
public opinion, the critics of public schools can, have, and will, and 
it is very difficult to change the perceptions of the public once they 
are formulated. 
McCloskey, writing on public relations, makes this point. He 
6 
says "People tend to maintain their first concept of an event or issue 
••• it is much easier to shape an opinion than it is to change it. 118 
This principle of perception explains why advertisers of products work 
so hard to establish what they call ''first positions" in the 
marketplace. Advertisers know that if they can be first to develop in 
the minds of the public a positive, first image of their product, the 
public will resist any change in that perception. Mccloskey explains 
this phenomenon when he states, "In a sense, they (people) a re 
reluctant to admit that their first opinion was wrong, and they do not 
want to rethink their way through a problem they feel they have 
already solved. 11 9 
Thus, it seems clear that educators can play a key role in 
helping to shape public opinion. A strong publi- relations program 
can also help change negative perceptions. There is evidence, for 
example, that suggests public schools may be more successful than the 
public is aware of, which if presented effectively to the public could 
help counter the effects of the recent criticisms of the public 
schools. This is discussed in greater detail in Chapter II. 
Operational Public Relations Program 
A school public relations program, according to guidelines by the 
National Schools Public Relations Association, should include the 
(New 
8 Gordon Mccloskey, Education 
York: Harper and Row, 1967), 
9 
I bid. , p. 114. 
and Public Understanding, 2nd ed. 
pp. 113-114. 
7 
following components. First, the program should show evidence of 
being formally organized. Examples of this would be a written policy 
statement, a stated purpose, delegated authority, and procedures for 
communication. The program should include a two-way communication 
system, whereby the school not only disseminates information, but 
provides mechanisms for receiving information as well. Examples would 
include the use of questionnaires for input, Advisory Council 
Meetings, community group meetings, formal and informal discussions 
with key community leaders, teacher meetings, student meetings, and 
committees. Third, the program should include all the publics that 
the school services, both internal and external and establish lines of 
communication with each. For example, internal publics would include 
teachers, students, staff, auxiliary personnel, and distric• and 
central office personnel; external includes parents, community groups, 
business community, public and private agencies, and legislators. 
Examples of inclusion would be Student Council, Teacher Committees, 
Teacher in-service programs on public relations, Staff meetings, 
Administrative training/coursework in public relations, and district 
and central office meetings. Examples of external communication would 
include Newsletters, School Newspapers, articles in newspapers, use of 
radio and television, business group meetings/projects, visits by 
legislators/politicians, evidence of their involvment in school 
issues, working relationships with media, community group projects, 
and working relations/projects with community agencies. Fourth, a 
public relations program should be continuous, in that the program is 
ongoing, on a consistent basis, and not just crisis oriented. 
8 
Examples would include meetings with all publics that are frequent, 
newsletter/newspaper published frequently, frequent parent information 
notices, press coverage, frequent and primarily positive, student and 
school academic reports, frequent and clear, ongoing exhibits, slide 
shows, "Open House" visits, and ongoing participation of parent/ 
community group volunteers groups. 
Note: For purposes of this study, some judgment must be made as 
to what constitutes "ongoing" or "consistent". It seems reasonable 
that the following criteria be used. For school 
newsletters/newspapers consistent will mean publication at least once 
every two months. For parent notices, publication at least once every 
month, press coverage, at least once every three months, school 
yearbook, once a year. Student Councils meetings should be at least 
once a month, meetings with district and central office personnel at 
least once every two months. Teacher meetings, inservice programs 
should be at least once a month. Parent Advisory Council/School 
Improvement Council meetings should be at least once every two months. 
It should be pointed out that the focus of this paper is not on 
investigating how sound particular public relations programs are, but 
simply to establish whether the components of an operational program 
are in place. However, the above mentioned criteria for whether a 
program is continuous would seem to be reasonable as a minimum 
standard to consider that the "continuous" component of an operational 
program existed. 
Finally, a school public relations program should include an 
Evaluation component, in order to determine if the program is 
9 
accomplishing its purposes and to make adjustments as necessary. 
Examples of this include administrative review of program, committee 
on public relations, revised goals and objectives, questionnaires and 
surveys regarding effectiveness of programs to all publics, changes in 
budget to reflect change in public relations program, evidence of more 
support and/or interest in the school through greater attendance by 
public at all school functions, i.e. Advisory Council Meetings, 
Assembly programs, report card pickups, teacher parent conferences, 
and so forth. 
Other associations and writers in the field of school public 
relations all have similar components, although each has a slightly 
different emphasis. The National Association of Secondary School 
Principals for example, in citing the key components of a public 
relations program, emphasizes that the program be "planned, 
systematic, and two-way."10 The N.A.A.S.P. does not attempt to 
discriminate between formal or operational public relations programs. 
Bagin, Grazian, and Harrison, in their book School 
Communications: Ideas That Work, characterize a school public 
relations program as being (l} a two-way system, (2) for all people 
(systematic), and (3) continuous. 11 There does not appear to be 
disagreement on what constitutes a public relations program in the 
1
~ational Association of Secondary School Principals: Building 
Confidence in Education; A Practical Approach for Principals, 1982, p. 
6. 
11Don Bagin, Frank Grazian, and Charles H. Harrison, School 
Communications: Ideas That Work (Woodstown, New Jersey: Communicaid 
Inc., March, 1977), p. 2. 
10 
literature, merely on which components are emphasized. This study, 
while recognizing the importance of formal planning and evaluation of 
a school public relations program will restrict its focus to 
identifying the operational components, two-way communication, 
systematic, and continuous, since these are the evidence of what a 
school is doing as opposed to what it plans to do. 
Therefore, an operational public relations program is defined for 
this study as a school public relations program which shows evidence 
of being (l) a two-way communication system between the school and its 
publics, (2) systematic in identifying and using a wide range of media 
to communicate with its publics, and (3) continuous in its 
communications and interactions with its publics. A review of the 
formal planning and evaluation components was made although not used 
as a criteria for determining whether an operational program existed. 
Finally, a separate category listing school spirit activities 
will be added and discussed. This is because, while not technically 
listed as a separate component of a public relations program, much of 
the success of public relations programs and positive support for the 
school comes not only through accurate communication of information, 
but through the kinds of activities that bring school publics together 
and produce a common sharing of positive feelings towards the school. 
Certainly, the definition and interpretation of what public relations 
means suggests that communication and interaction between the publics 
be positive and clearly school spirit activities are by definition 
positive, and should be included as a measure of whether a public 
relations program is operating in a school. This approach to defining 
11 
both an operational school public relations program, and the 
development of criteria for establishing the presence or absence of a 
program was supported by the literature and interviews with practicing 
experts such as Mr. Philip Hoffman, senior vice president of Aaron 
Cushman and Associates, a Chicago based school public relations firm. 
The Role of Communication in Public Relations 
William Albig wrote that 
underlying all social processes and all societal forms is the 
transfer of meaning between individuals. Social life can exist 
only when meaningful symbols are transferred from individual to 
individual. Group activities of any sort are impossible without a 
means of sharing experiences. lo the terminology of the social 
studies, the process of transmitting meaningful symbols between 
individuals is designated 'communications'.12 
Wilbur Schramm said communication was an effort to establish 
"commonness" with another person OT group by sharing ioforma tioo, 
ideals, or attitudes.13 
To insure that information about schools is presented and 
received accurately requires a knowledge of principles of 
communication. Albig outlines the components of effective 
communication as follows: 
Effective (two-way) communication requires that the sender 
transmit symbols that accurately represent what is intended - that 
the receiver in turn gives attention to the material, encodes the 
symbols as the sender intends and interprets the information as 
ioteoded.14 
12William Albig, Modern Public Opinion (New York: McGraw-Hill, 
1956), p. 33. 
13Wilbur Schramm, The Process and Effects of Mass Communication 
(Urbana: University of Illinois Press, 1965), p. 1. 
14 William Albig, p. 33. 
12 
Because there are so many variables involved in effective 
communication, one can see that attempts to transmit accurate messages 
and to receive the intended reaction is at best, a difficult process. 
The task requires a high degree of skill and a conscious desire to 
communicate well. The public relations oriented principal must 
utilize a sophisticated set of communications skills to be certain 
that messages he/she wishes to communicate are carefully put together 
80 they are received as intended. In doing so, the principal must 
also build into the communication system a feedback system. In a 
communication system, feedback is the process for insuring the sender 
that information being transmitted is being received and interpreted 
as intended by the sender. 
Purpose of the Study 
Public Relations with effective communication techniques in the 
context of systems theory becomes the practical means for insuring 
that the school as a system is continually interacting and adapting to 
community (environmental) expectations. Schools with sound public 
relations programs are "open" systems, continually exchanging 
information with their environments. Because they are open systems, 
these schools have more opportunities to modify, and/or adapt to their 
environments, and thus move toward a state of dynamic equilibrium. It 
could also be said that in schools with sound public relations 
programs the expectations of the community would be more congruent 
With those of the school. It seems reasonable to assume that such 
schools through continuous positive interactions and programs, over a 
13 
period of time would come to share similar perceptions with their 
communities about school related issues. Wilson, who researched 
school/community programs, agrees. She says " ••• as parents become 
involved in the school, and as cooperation increases, parents 
expectations for their children will become more similar to the 
expectations of the school. The result is a healthy environment. 11 15 
But the mere presence of an operational public relations program is 
not evidence that the school's perceptions are in balance or similar 
to those of the community; only that it has in place a structure and 
program for doing so. A further, and more complete measure of dynamic 
equilibrium would be to determine how closely aligned the perceptions 
of the school and community actually are, 
Since the principal is generally the primary decision making 
center of the system (school), it would seem that one way to compare 
school/community perceptions would be to compare the perceptions of 
the principal with those of the community. Also, because the 
principal may have more contact with parents than other school 
personnel, he/she may be in a greater position to influence and be 
influenced by the community than other school members. Armitage 
supports this view when he says, "For many people, the elementary 
principal is the personification of the school district and they have 
closer and more numerous contacts with the principal than with any 
1.Si.aval S. Wilson, 11 The Key to Successful School-Community 
Communication." Parents-Children-Teachers: Communication, ed. Sylvia 
Sunderlin (Washington, D.C.: Association for Childhood Education 
International, 1969), pp. 70-71, 
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other person connected with the public schools. 1116 
To this point, this introduction has attempted to (1) etsablish. 
the importance of public relations programs as a practical way for 
schools, when viewed as systems, to achieve stability and viability, 
(2) to present polls and reports as examples of negative feedback from 
the environment to which schools, as systems, must respond, (3) 
underscore the urgency for schools to adopt public relations programs 
as a means to counteract recent criticisms and help promote positive 
perceptions about the school, and (4) to present one concrete way in 
which schools, as systems, might be measured for dynamic equilibrium, 
a sign of the general health of the school. 
With this introduction, the purpose of this study was to 
( ) identify from selected Chicago public elementary schools, 
those schools having operational public relations programs, as defined 
by experts, and 
(2) in those schools identified as having operational public 
relations programs, to compare the perceptions of the principal and 
community, as a measure of dynamic equilibrium, as defined by systems 
theory research. 
Research Questions 
1. To what extent do selected Chicago Public Schools have formal 
or operational public relations programs? 
16Jim Armitage and Harvey Denham, Innovative Ideas in Elementary 
Schools: A Compilation, Agates, and Ideas. Oregon School Principals 
Association, Tigard (April 1974). 
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2. In schools identified as having operational public relations 
programs, is there an emphasis on specific components over others, as 
outlined by guidelines from the National School Public Relations 
Associa tion7 
3. To what extent, in schools found to have operational public 
relations programs, do parents and principals share similar 
perceptions regarding educational issues7 
4. To what extent do operational public relations programs 
contribute to the overall support for the school by the public? 
Definition of Terms 
A system is 0 a set of elements standing in interrelation. ul 7 
Systems Theory is "a set of related definitions, assumptions, and 
propositions which deal with reality as an integrated hierarchy of 
organizations of matter and energy."18 
Systems Analysis is "the process of breaking down or taking apart 
an existing whole into its constituent parts or elements for the 
purpose of depicting the relationships of the parts of the whole and 
to each other."19 
17Ludwig von Bertalanffy, General Systems Theory (London: The 
Penguin Press, 1971), p. 37. 
18 Ibid., p. 50. 
19James G. Miller, "Living Systems: Basic Concepts," Behavioral 
Science 10 (July 1965):165. 
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Dynamic Equilibrium occurs "when an open system achieves a state 
20 
of balance internally and with its environment." 
Public Relations is "the management function which evaluates 
public attitudes, identifies the policies and procedures of an 
individual or an organization with the public interest and executes a 
program of action to earn public understanding and acceptance. 1121 
Communication is "the process of transmitting meaningful symbols 
d • id 1 II 22 between in 1v ua s. 
Feedback is 0 a return communication or reaction to information 
processing behavior; a control process transmitting a portion of the 
output behavior of a producing system back to the control or decision 
center. 1123 
Limitations of the Study 
1. The study is limited to establishing the presence or absence 
of the operational components of a school public relations program and 
makes no attempt to measure or evaluate the quality of the public 
relations programs in selected schools. 
2. The study makes no attempt to establish a cause and effect 
20aalph B. Kimbrough and Michael Y. Nunnery, Educational 
Administration: An Introduction (New York: MacMillan Publishing Co., 
Inc,, 1976), p. 80. 
21National Association of Secondary School Principals: Building 
Confidence in Education; A Practical Approach for Principals, 1982, p. 
6. 
22 William Albig, p. 33. 
23 
p Robert L. Granger, Educational Leadershi and lnterdisci linar 
_.!rspectives (Scranton, PA: lntext, 1971 , pp. 94-95. 
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relationship between schools identified as having operational public 
relations programs and similarity of perceptions between principal and 
community members, but merely to determine if a relationship between 
the two variables exists. 
3. A comparison of perceptions of the principal and parents of 
schools with operational public relations programs will be limited to 
examining parent group means with those of individual principal 
responses on an identical opinion questionnaire, pointing out trends 
and patterns of similarity or dissimilarity among individual or groups 
of questions. 
4. For purposes of this study, community was restricted to the 
parents of the children who attend the local school. The researcher 
is aware that there is a myriad of publ~cs that could and should be 
analyzed, but it can generally be said that the parent body, with the 
greatest vested interest in the school (as indirect clients) are most 
representative of the environment with which the school must interact 
and adapt. This view of the importance of parents is supported in the 
literature by Goldring (1986). She writes: 
They (parents) are the indirect clients of the school •••• 
Therefore, parents as indirect clients have deep, vested interests 
in the students and the services provided to them. Parents are 
emotionally attached to the students. Furthermore, students are 
minors. Consequently, parents occupy a surveillance role on 
behalf of the students •••• This group can serve as a political 
aggregate or as a source of group pressure or support for the 
schoo1.24 
24 Ellen B. Gold ring, "The School 
Principals; Perceptions of Parents." 
S,uarterly 22:2 (Spring 1986), p. 119. 
Community: Its Effects on 
Educational Administration 
18 
Summary 
Chapter I reviewed recent critical reports and polls which 
indicated a negative trend in the public perception of public schools. 
Schools were discussed as systems needing to respond to changes and 
input from their environments. The reports and polls were discussed 
as input from the environment to which schools must respond. The role 
of public relations programs was introduced as a practical way for 
schools to interact positively and build support with its environment 
• the community it serves. 
Criteria for an operational public relations program was 
developed, and the role of communications in implementing a public 
relations program was reviewed. Four research questions to be 
investigated and the two major purposes of the study were stated. 
Finally, the limitations of the study were given. 
In Chapter II, the pertinent literature relating to systems 
theory, communication theory, and public relations is reviewed, and 
similar studies are cited. 
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CHAPTER 11 
REVIEW OF THE LITERATURE 
Systems Theory is an analytical process which views all matter 
and energy as being organized into systems which must interact with 
their environments in order to survive. Social organizations such as 
schools are also viewed by systems theorists as being systems and 
therefore must depend on and must interact with their environment -
the publics they serve for their survival. 
Public relations, as discussed in the introduction to this study, 
when viewed from a systems perspective, is the practical means for 
insuring that the school as a system is continually interacting and 
adapting to the school's environment - its many publics. Th~re have 
been very few studies done in the area of school public relations or 
systems theory, and none found to attempt specifically to study or 
explain public relations programs within the framework of systems 
theory. 
Importance of School Public Relations Programs 
The idea of having school public relations programs as a way of 
responding to criticism and to help shape positive perceptions and 
gain public support is not a novel idea. Edward L. Bernays expressed 
the importance of meeting the needs of the community as a way of 
gaining support for schools. He wrote: 
20 
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You need a clear picture produced by public opinion analysis. You 
must know what your community expects of education, what your 
community's knowledge or ignorance is of education, and what yo~r 
community's hopes, aspirations, and desires are as to education. 
Use of Public Opinion Polls 
Yet Bernays recognized that public relations was not being used 
to effectively measure expectations or gain needed public support. He 
states: 
public opinion often is not well enough informed to constitute the 
dynamic force it can be. To inform public opinion about a given 
issue, it is necessary to endow that issue with high visibility 
and so requires even greater effort in making the public aware.I 
Mccloskey, another early writer of public relations, echoed many 
of Bernays' ideas. Like Bernays, he saw the need for schools to meet 
the expectations of the community and advocated the use of polls as a 
way to measure the public'"s perceptions. He wrote: "Scientifically 
conducted polls provide the most accurate useful measure of what 
citizens know and believe. 11 2 
Mccloskey, in advocating public relations programs for schools, 
argued that it is the public that ultimately (through its political 
and financial support) makes the decisions about whether schools 
survive, and that decision is going to be made on the basis of the 
public'"s perceptions, accurate or not. He said: 
1Edward L. Bernays, Public Relations (Norman: University of 
Oklahoma Press, 1952), p. 278. 
2cordon Mccloskey, Education and Public Understanding, 2nd ed. 
(New York: Harper and Row, 1967), pp. 113-114. 
••• final decisions about educational policy and finance will 
continue to rest in public hands. Since that is so, and since we 
wish to keep it so, the relevant question is not whether schools. 
will be influenced by the public will, but how responsible will we 
educators work to help citizens fully perceive contemporary 
educational opportunities, values, and needs.3 
Importance of Public Relations Programs 
Several recent writers have stressed the importance of developing 
strong public relations skills and public relations programs. Daniel 
A. Salmon, Assistant Superintendent for Curriculum and Instruction, 
Hicksville School District, Long Island, New York says: "Some school 
administrators believe that as long as their school is doing a good 
job of educating youngsters, the community will be satisfied ••• The 
school does have a responsibility to inform, advise and illuminate."4 
George Gallup reiterates this point. He says: 
Those who are engaged in the various professions typically make 
the error of assuming that the general public knows far more than 
they do about goals, the problems, and the achievements of their 
profession. And this applies most certainly to those in the field 
of education.5 
Donald Swedmark, College of Education, Florida State University, 
Tallahassee, in citing the need for public relations programs as a 
response to criticisms, says: "Education is probably receiving as 
much criticism today as it has experienced in its history ••• To 
3 lbid., p. 27. 
4Daniel A. Salmon, "Building a Strong Public Information Program 
in the School, 0 National Association of Secondary School Principals 
Bulletin (December 1979):111. 
5 George Gallup as cited in National Association of Secondary 
f!incipals Bulletin: Building Confidence in Education; A Practical 
Approach for Principals, 1981, p. l. 
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counteract such charges school personnel must develop a plan for 
communicating with the publics. n6 
Professional associations such as the National School Public 
Relations Association, National Association of School Boards (NASB) 
and the National Association of Secondary School Principals (NASSP) 
have all provided numerous handbooks, manuals, booklets and articles 
describing the need and "how to" techniques for developing public 
relations programs. 
Business has known for a long time that public relations is an 
integral part of any organization and recognizes the increased role 
public relations will continue to play in the organization. Nager and 
Allen cite a 1982 poll published in the December issue of the Public 
Relations Journal which surveyed senior public relations executives at 
Fortune 300 companies which showed they said, "Close to 80 percent of 
the respondents feel public relations has become more important to 
management during the past five years. Moreover, nearly 70 percent 
think public relations involvement in the management process will 
continue to grow during the next five years. "7 
Lack of School Public Relations Programs 
With so much of the available literature stressing the need for 
public relations programs, it is significant that the available 
6 Donald C. Swedmark, ncompetencies and Skills for an Effective 
School Relations Program," National Association of Secondary School 
Principals Bulletin (December 1979):61. 
7 
M Norman R. Nager and T. Harrell Allen, Public Relations: 
_!loagement by Objectives (New York: Longman, Inc., 1984), p. 2. 
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studies of large school systems all conclude that organized public 
Telations programs are for the most part nonexistent. Carr found that 
principals were not aware of materials available from the NSPRA. He 
also found that districts studied spent very little time with 
in-service programs designed to foster public relations. Districts 
provided few or no guidelines to follow in public relations and 
principals provided little or no guidelines for their staffs.8 
Ferguson reported that only one-fourth of the elementary schools 
he surveyed had functioning committees to aid in conducting a public 
relations program and that less than one-third of the schools had any 
funds available for public relations. All the principals in his study 
reported their budgets as uinadequate. 119 
Johnson's findings reported that very few school districts in 
Texas had adopted a policy concerning public relations. He also found 
surveys of community attitudes were not used by most districts in 
Texas to measure community attitudes. He concluded that citizens in 
Texas receive 11 insufficient" information about schools from the 
8David Stoneall Carr, ,.An Analysis of the Principals' Perceptions 
of Public Relations Programs in Selected Suburban Elementary Schools" 
(Ph.D. Dissertation, Northwestern University, 1969). 
9 Robert Everett Ferguson, "An Analysis of Public Relations 
Programs in Selected Elementary Schools of Northeastern Ohio Ci ties" 
(Ed.D. Dissertation, Western Reserve University, 1965). C.M. Achilles 
and M.N. Lintz, "Public Confidence in Public Education: A Growing 
Concern in the 80's." Paper presented at the Annual Meeting of the 
American Educational Research Association (New Orleans, LA, April 
23~27, 1984). 
24 
administration or staff.lo 
Gruber in his study of School Public Relations programs in Kane 
county, Illinois, examined the question of whether suburban school 
districts were implementing formal public relations programs. His key 
findings included (1) districts did not place great emphasis upon 
public relations; and (2) no evidence of any formal programs was found 
in any of the eight districts studied, according to the guidelines of 
11 the N.S.P.R.A. 
Positive Effects of Public Relations Programs 
The literature reveals that public relations programs can have 
positive effects on public perceptions and support for schools. 
Ralston found that a short term public relations campaign utilizing 
public service radio spots, bumper stickers, pamphlets, bookmarks, a 
parade float and county fair booth, significantly increased public 
awareness and support for a local education association program and 
positive support for the selected goals of the associatiou.] 2 
Studies in Community and Principal Perceptions 
Nussbaum developed a community education program designed to 
lOJames Monroe Johnson, 0 A Survey of Public Relations Programs in 
Selected Public Schools of Texas" (Ed.D. Dissertation, East Texas 
State University, 1978). 
11 Jeffrey M. Gruber, "An Analysis of the School Public Relations 
Programs in Kane County, Illinois" (Ph.D. Dissertation, Loyola 
University, 1978). 
12 Wayne Alan Ralson, uThe Impact of a Short Term Public Relations 
Campaign on Community Awareness and Support for an Education 
Aaaociation,i• 1981. 
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serve local community needs and tested the effects of the program on 
tbe perceptions of the community participants toward the school.13 
Elements of systems theory are evident throughout the study. A survey 
was initially conducted to determine the kind of community education 
program the community perceived it needed. This surveying of 
community attitudes allowed the school as a system to respond to the 
expectations of the surrounding environment-~the community the school 
services. The survey instrument was titled Community Concerns Survey 
and was also used to correlate the perceptions of parents vs. 
teachers, parents vs. nonparent community residents, and teachers vs. 
nonparent community residents. The correlations examined here are 
those for parents vs. teachers as these are the closest to those 
examined in this study. Of forty-nine items surveyed, there was 
consensus on only three and a committee of school personnel, community 
residents and university personnel was organized to establish a 
communication education program which met the perceived needs and 
increased positive perceptions over issues where teachers and parents 
were significantly different. Five of the eight hypotheses proposed 
in the study were affirmed including (1) perception of increased 
interactions with school personnel as result of the program; (2) 
perception that school offered more opportunities for adults to learn 
new skills; (3) increase in perception that school offered more 
educational opportunities for adults; (4) increase in perception of 
13Claire Nussbaum, "Effects of a Community Educational Component 
ou Parental Perceptions of the School." Paper presented at the Annual 
Meeting of the American Educational Research Association (Los Angeles, 
CA, April 13-17, 1981). 
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opportunity for school and community members to become acquainted; and 
(5) perceived increase in number of parent school interactions. 
There are references in Nussbaum's study which support the 
concept that increased interaction resulting from positive public 
relations may relate to a sharing of perceptions--a key assumption in 
this study. Wilson supports this view. She states " ••• as parents 
become involved in the school, and as cooperation increases, parents 
expectations for their children will become more similar to the 
expectations of the school. The result is a healthy environment. 11 14 
Minzey and LaTarte concluded that the specific programs 
implemented are not as important in promoting good community relations 
as is the process of increasing interaction between school and 
community groups.15 
Achilles and Lintz also studied perceptions of schools by the 
public, and examined the question of what caused people to either gain 
or lose confidence in schools.16 The authors' study was, like this 
study, an outgrowth of recent criticisms of public schools. They 
wrote," The notion of confidence and the need for building a positive 
14 Laval S. Wilson, "The Key to Successful School-Community 
Communication." Parent-Children-Teachers: Communication, ed. Sylvia 
Sunderlin (Washington, D.C.: Association for Childhood Education 
International, 1969), pp. 70-71. 
15 J. Minzey and C. LaTarte, Community Education: "From Program to 
Process 11 (Midland, Ml: Pendall, 1976). 
16c.M. Achilles and M.N. Lintz, 0 Public Confidence in Public 
Education: A Growing Concern in the 80's... Paper presented at the 
Annual Meeting of the American Educational Research Association (New 
Orleans, LAt April 23-27, 1984). 
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image of schools and education have long been a part of the craft 
knowledge of education. Recent events (A Nation at Risk) have caused 
II 1-, people to focus on these concerns. ' 
Working with the Phi Delta Kappan Commission for Developing 
Public Confidence in Schools, the researchers distributed open ended 
survey cards to elicit responses from students, parents, and school 
personnel. Respondents were simply asked to list all the things that 
caused them to either gain or lose confidence in the school. 
Responses were grouped and categories assigned to compare responses. 
Of the twenty-three categories assigned, Teacher Attitudes, 
Communications, and Academic Performance accounted for the greatest 
gains in confidence respectively. On the other hand, categories which 
resulted in a loss of confidence were (1) Teacher Attitudes, (2) 
Administrator Attitudes, and (3) Decision Making. Thus, according to 
the study, the same factors which cause people to gain confidence, 
when absent do not necessarily cause a loss of confidence to the same 
degree. For example, while poor decision making processes ranked 
third as a factor in loss of confidence, it ranked only twelfth in 
factors which cause a gain in confidence. Teacher Attitudes, on the 
other hand, was clearly the number one factor which caused the public 
to either gain or lose confidence in the school, according to the 
study. Poor administrative attitudes (number two in the loss column) 
caused a greater loss of confidence than good administrative attitudes 
caused a gain in confidence (number three in the gain column). 
17 
Ibid., p. 3. 
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Finally, good communication procedures will result in a gain in 
confidence (number two), but does not result in the same proportion of 
loss of confidence (number five in loss column). 
The researchers point out that the POK Commission is now seeking 
to identify schools throughout the nation which have high "confidence11 
factors, and plan to publish Handbooks which identify specific 
procedures that schools can use to raise the "confidence" level of 
their school. Research has been done which supports the concept that 
greater interactions by publics with school personnel can lead to more 
positive perceptions about the school. Blair compared perceptions of 
students and parents on issues relating to public schools in 
Mississippi. In general he found that students enrolled in school had 
a more positive at.titude toward the school than the parents of the 
children enrolled in the schoo1.l8 
Principals' perceptions of parents were most recently studied by 
Goldring. The study tested whether specific characteristics of 
parents in a particular community affected principal perceptions of 
parents. The characteristics tested were assertiveness, eagerness, 
and engagement.19 It was hypothesized that principals in very 
assertive communities would have the most negative sentiments about 
the parents because they (parents) would place the most demands on the 
18Victor Blair, Jr., "A Study of Parents' and Students' 
Perceptions of Public Schools of a Selected School District in 
Hississtppi, 11 1980. 
19 Ellen B. Goldring, 11 The School Community: Its Effects on 
Pl'incipalsj Perceptions of Parents," Educational Administration 
S,uarterly 22:2 (Spring 1986), pp. 115-132. 
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school. The results did show a significant positive correlation 
between the assertiveness of the community and the negative 
perceptions by the principal of the parents. In studying the 
eagerness to participate characteristic of parents, it was expected 
that in eager to participate communities, more parents would be seen 
in school. The study revealed that principals in schools 
characterized as somewhat eager to participate communities had 
significantly more negative sentiments toward parents than in either 
schools characterized as eager or not eager. The researchers 
speculated that the reason for this was that somewhat eager parents 
were not consistent or were single issue oriented and usually about a 
negative concern towards the school. Finally, the study found that 
principals in communities they {principals) perceived as 
hetereogeneous, had greater engagement with those parents than in 
those communities characterized by principals as homogeneous. The 
researchers speculated that this was because in heterogeneous 
communities the principals may have felt that there was diversity of 
concerns, the uncertainty of which motivated principals to engage more 
and make the group more homogeneous and thus more predictable. 
One conclusion reached by the researchers was that principals use 
engagement as a means of reducing uncertainty of amorphous parental 
clientele. The authors recommend that principals discover the 
expectations of their parents and "develop specific strategies to get 
acquainted with their parental clientele." This study reinforces the 
concept that systems should attempt to adapt to their environments and 
lbat there is a natural inclination to do so. Principals, according 
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to the study, do strive to make the perceptions of the community more 
alike with those of the school, recognizing instinctively that this 
reduces conflict and makes the school more stable. The authors, while 
not using the terms public relations, also recognized that to bring 
the perceptions of the principal and public more in balance, that 
"specific strategies" (i.e. public relations), provides a practical 
way for doing so. 
Albert Shanker, President of the American Federation of Teachers 
also addressed this issue of perception. He noted, 11The more contact 
individuals have with public schools, the more favorable their 
impressions. .. 20 
Many of the studies and writings cited here were, as this 
research was, an outgrowth of the criticisms cited by national polls 
and national committee reports. 
Public School Successes 
The introduction to this study began with the acknowledgement 
that public schools were under fire from critics, the most recent and 
perhaps intense being the National Commit tee on Excellence "A Nation 
at Risk" report. But the question stated at the time was "Are the 
schools really as bad as the report purported them to be?" 
A closer look at statistical data and even the National Gallup 
Polls themselves reveals that critical conclusions about public 
20Albert Shanker, "The Real Crisis in Public Schools,'' Education 
,!i&eat {March 1983):10-11. 
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schools may in fact be unwarranted or least an exaggeration of the 
reality, which as stated in the introduction underscores the need foi 
school public relations programs. A review of public school 
statistics puts the situation in a clearer perspective and may act as 
a starting point in building public support and public relations 
programs for schools. What follows are statistics compiled by the 
National Center for Education Statistics on the Condition of 
21 Education, 1977 report. 
Median School Years Completed (persons aged 25) 
1910-8.1 
1950-9.3 
1975-12.3 (and rising) 
Percentage of 5-17 year olds enrolled 
1900-727. 
1975-897. 
Percentage of 5-17 year olds attending regularly 
1900-69% 
1975-92% 
Percentage of high school graduates among 17 year olds 
1900-6% 
1975-74% 
Certainly, one can argue that our society in 1900 was vastly 
different from what it is today, where much of the country was still 
largely agricultural and many more students had to leave school to 
" work the farm." Nevertheless, the following statistics taken 
21 National Center for Education Statistics on the Condition of 
Education, 1977 Report: 162, 174, 212. 
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from The Statistical Abstract of the U.S.: National Data and Guide 
source published by the Bureau of the Census in 1982,22 help support 
the view that public schools may be more successful than is generally 
perceived. 
College Enrollments 
In 1960, 23.7% of all high school graduates enrolled in colleges. 
In 1981, 32.5% of high school students enrolled in colleges. 
Minority Advancements 
Since 1975, the percentage of all races that graduated from high 
school rose from 60% to 70%. The percentage of black graduates 
rose from 40% to 60%, double the increase for any other race. 
Since 1950, the percentages of females graduating from high school 
has risen from 56% in 1950, to 71.4% in 1983, a 27.Si. increase. 
Dropout Rates 
The dropout rate, 7.7%, among students ages 14 to 21 years old is 
at its lowest since 1968, when it was 8.1%. 
Teaching Credentials 
Since 1966, the percentage of elementary school teachers earning 
masters degrees rose from 14.9% to 40.1% in 1983, a Z6.9i. 
increase. 
Critics of public schools have cited national polls as evidence 
of the loss of public confidence in public schools and to some extent 
are certainly correct. A review of the 1983 National Gallup Poll of 
the Public's Attitudes Towards Public Schools does reflect a general 
loss of confidence in public schools. The public's overall rating of 
the public schools continued its downward trend as it has since 1974, 
22 Statistical Abstract of the U.S.: National Data Book and Guide 
Source; U.S. Department of Commerce, Bureau of Census (December, 
1982). 
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when 48% of the public gave the public schools an A or B rating. In 
1983, only 38% gave the public schools an A or B rating. This 
downward trend was also evidenced at the local level as well, with 62% 
of the public giving a A or B rating to their local school in 1974, 
and only 42% giving an A or B rating in 1983. 
The 1983 Gallup Poll, as in previous surveys, showed the public 
ranked "lack of discipline," "use of drugs," and "poor curriculum/poor 
standards0 as the major problems confronting public schools today. 
The following chart shows this trend for three previous years. 
JO 
FIGURE l 
MAJOR PROBLEMS CONFRONTING THE 
PUBLIC SCHOOLS, 1981, 1982, AND 1983 
1981 § 
1982 
1963 , 
The 15th Annual Gallup Poll of the Public's Attitude Toward the 
Public Schools, Phi Delta Kappan 63 (September 1983):34. 
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Principals' Lack of Awareness of Public Relations 
A lack of operating programs can also be traced to a lack of 
awareness and preparation by the school principal. Carr found for 
example that principals were not aware of materials available from 
organizations such as the National School Public Relations 
Association. 23 Also, the Communications Handbook for School Board 
Members points out that over 72 percent of school administrators have 
never had a public relations course. Since the principal in most 
instances is the primary decision maker and communicator for the 
school, it is hard to imagine a successful public relations program 
existing without the principal consciously utilizing techniques gained 
through some formal training. Bernays addressed this point when he 
cautioned administrators to 11get away from hunch--to use sound 
procedures based on fac tfinding and socially sound goals." Certainly 
ndumb luck11 and intuition ought not to be preferable to conscious 
thought and planning in long term benefits for the school. 
Research utilizing the 1983 Poll also indicates that principals 
appear to have little awareness of how the public perceives schools. 
Horowitz distributed information gathering questionnaires to 25 
selected Chicago Public School principals designed to assess 
23David Stoneall Carr, Ph.D., "An Analysis of the Principal's 
Perceptions of Public Relations Programs in Selected Suburban 
Elementary Schools 0 (Ph.D. Dissertation, Northwestern University, 
1969). 
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administrative awareness of public attitudes towards public schools.24 
The study revealed that 81 percent of the principals surveyed had not 
read the 1983 Gallup Poll results. When principals were asked what 
they thought the percentage of the public gave the schools an A or B 
rating in 1983, 57 percent said it was lower (31%) than it actually 
was (38%). When asked to indicate what percentage of non-public 
school parents favored raising taxes to support public schools, all 
principals thought that the percentage was lower than it actually was 
(40%). Seventy-six percent of principals thought that 12 percent or 
less of non-public school parents favored raising taxes to support 
public schools. To the question "What percentage of public school 
parents do you think believe their children are learning the things 
they should be learning7", 85 percent of principals thought that less 
than 50 percent was the parents' response. The actual response by 
parents was over 74%. 
The survey also attempted to gain some insight into principals' 
perceptions and values versus those of the public. Principals were 
asked to rank order the major problems confronting public schools 
today, from their perspective, and then to rank order those same 
concerns as they thought the public ranked them. A little over 
one-half (57%) of the principals did in fact know that the public 
perceived ''lack of discipline'' as the number one problem facing public 
schools. The majority of principals (59%) were evenly split over 
24 Steven L. Horowitz, "Public Relations: Implications for Urban 
ldministrators" (Unpublished Study) (Loyola University, 1984). 
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their own beliefs that "pupil lack of interest" and "getting good 
teachers" were the number one problems confronting public schools. 
However, a review of the poll also revealed areas of support for 
public schools. For example, in responding to the question "What are 
the major problems confronting public schools today?", only one 
percent of the public cited administrative problems as a major concern 
_ ranking it fifteenth on the list of major problems. It may mean 
that administrators still hold a substantial amount of credibility 
with the public, and can use their leadership stance to spearhead the 
schools' public relations program. 
There is additional evidence in the poll which supports the 
contention that more parents support public schools than is generally 
thought. For example, over 74% of the public responded "yes" to the 
question, "Do you think your child is learning the things he or she 
should be learning?" This response indicates fairly strong support 
for curriculum planning and the general school academic program. One 
could expect that knowledge of this perception by administrators and 
communicated to teachers and other internal publics would have 
positive effects on those publics and result in their increased 
support of the school. 
A further example of evidence of potential support among the 
public was surprisingly that of non-public school parents and adults 
With no school age children. Fully 40 percent of non-public school 
parents and 36 percent of adults with no school age children for 
example, favored raising taxes to support public schools. This 
unexpected support raises the question of whether public schools 
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aren't "writing off" this segment of the general public by having 
"assumed" that non-public school parents and others with no direct 
interest in public schools might only be a source for criticism of 
public schools. 
Summary 
In summary, the review of literature has revealed that (1) 
historically, writers have pointed to the need for educators to play a 
greater role in shaping public perceptions about schools to gain 
support; (2) schools have historically been reluctant to promote their 
own public relations programs; (3) schools are far behind other 
sectors such as business in recognizing the importance of formulating 
public relations programs; (4) studies reveal very few schools which 
have ongoing public relations programs; (5) public relations programs 
do promote positive perceptions about schools; (6) principals have 
little awareness about public perceptions about public schools; (7) 
there is substantial statistical information about public school 
successes which contradicts critical reports such as the National 
Committee on Excellence; and (8) polls, such as the National Gallup 
Poll, while indicating a general decline in confidence in public 
schools, reveals areas of support as well. 
In Chapter Ill, the results of this study are summarized and 
analyzed. 
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CHAPTER Ill 
PROCEDURES 
Introduction 
Chapter Ill discusses the sample chosen for the study, the 
instruments and methods used to gather data, and the statistical 
methods used to analyze the data. 
Sample 
The sample chosen for the study was the Chicago Public Elementary 
School System. Chicago was selected for the study because (l) very 
little research on school public relations had been done in Chicago, 
and (2) Chicago was representative of a large urban public education 
system. Information gained from the study might have applications to 
a large urban school system in general. 
Because the Chicago public school system comprises approximately 
600 schools, of which approximately 400 are elementary schools, it was 
necessary to reduce the population studied to a much smaller but 
representative sample. Chicago is divided into twenty school 
districts, each containing about thirty schools. The boundaries of 
each district have been determined so as to reflect (as much as is 
geographically feasible) the general racial and ethnic characteristics 
of the Chicago's population as a whole. 
The sample studied were elementary schools from two Chicago 
school districts hereafter referred to as Districts A and B. District 
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A contained twenty-seven elementary schools, District B, twenty-six, for 
a total of fifty-two elementary schools. District A is predominantly a 
hispanic community, whereas District Bis predominantly black. The 
racial composition of the student body of District A is white (10.9%), 
black (24.2%), and hispanic (64.6%). The racial composition of District 
Bis white (2.0%), black (92.1%), and hispanic (5.6%). When the two 
districts are combined the total racial composition of students is white 
(6.4%), black (58.1%), and hispanic (35.1%). This compares with citywide 
student racial composition that is 60.3% black, 22.5% hispanic, and 14.2% 
1 
white. Thus the two districts combined have about the same percentage 
of blacks systemwide, and are somewhat lower than the citywide 
percentages for both hispanic and white. District A has considerably 
higher academic achievement scores than District Bas indicated by the 
Iowa Test of Basic Skills; has a considerably higher attendance average 
(92.7% vs. 89.9%); and is economically more advantaged than District B 
(45.1% low income vs. 74.2%). In summary, District A can be 
characterized as a largely hispanic community of low to moderate income, 
with student average achievement for the city, whereas District Bis 
essentially a black, poor, economically depressed area, with children who 
are for the most part poor achievers as regards overall citywide averages 
(8.J average citywide reading score in 1984 and 8.6 average math scores 
for eighth graders.) A summary table of identifying information and 
definitions of elementary school characteristics for the two districts is 
listed be low. 
1 Annual Desegregation Review, 1985-86, Chicago Board of Education. 
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Summary of District A and B 
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TABLE 2 
COMBINED IDENTIFYING CHARACTERISTICS OF ELEMENTARY SCHOOLS IN 
DISTRICTS A AND B 
11 Teachers 
Membership 
Pre-K and K 
Grades 1-8 
Special Education 
Attendance 
% Low Income 
Stability 
% Limited English 
Racial/Ethnic 
White Non-Hispanic 
Black Non-Hispanic 
Hispanic 
A 
764 
16767 
2613 
13645 
509 
92. 7% 
45.1% 
86.7% 
25.0% 
10.9% 
24.2% 
64.6% 
District 
B 
726 
14558 
2410 
11164 
984 
89.9% 
74.2% 
89.0% 
1.6% 
2.0% 
92 .1% 
5.6% 
Total 
1490 
31325 
5023 
24809 
1493 
91.3% 
59.6% 
87.8% 
13.3% 
6 .4% 
58.1% 
35.1% 
*Note: Statistics compiled from the Chicago Public Schools 1983-84 
Test Scores and Selected School Characteristics, Elementary 
Schools. 
For purposes of uniformity, schools studied had a minimum of 600 
students and a maximum of 1200. Also, principals had to have a 
minimum of two years experience at the same school as it was unlikely 
that principals with less experience at the same school would have 
established an operational public relations program. Finally, the 
study was limited to elementary schools to avoid the possible 
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extraneous variables connected with an overlapping study of both 
elementary and high schools, Of the fifty-two elementary schools in 
the two districts, forty-seven met the criteria outlined to be 
included in the study and forty-one agreed to participate in the 
initial phase of the study. 
Instruments 
The first part of the study was to determine from the sample 
schools selected which had evidence of operational public relations 
programs, The first step was to construct a categorical 
information-gathering screening questionnaire which related to the 
three components of an operational public relations program as 
determined by guidelines of the National School Public Relations 
Association (N.S.P,R.A.) and experts in the f".eld. Two additional 
categories were added - formal organization and evaluation components, 
which while not technically part of the operational components of a 
public relations programs, might provide additional initial 
information as to whether an operational program existed. The purpose 
of the questionnaire was to screen the sample number of principals 
down to those who potentially had operational public relations 
programs. 
Initial Screening Questionnaire 
The initial screening questionnaire contained sixteen questions 
related to the five categories of a formal public relations program as 
defined by the N.S.P.R.A. (formal organization, two-way communication, 
systematic, continuous, and evaluation) (see Appendix A). To be 
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successful on the initial screening questionnaire, principals had to 
answer affirmatively two questions from at least three of the five 
categories, even if they were not the three operational categories of 
a public relations program. This leeway was given to allow for lack 
of recall, misunderstood, or inadvertently left out responses. 
However, the final criteria for accepting that a school had an 
operating public relations program was that three examples of programs 
or activities from the three operational components of a public 
relations program, had to be verified. 
Of the forty-seven schools originally included in the sample to 
be studied, forty (85%) principals filled out the initial screening 
questionnaire. Twenty-one (45%) principals successfully responded to 
the questionnaire. The twenty-one successfully screened principals 
were then asked to participate in in-depth follow-up interviews for 
the purpose of documenting the existence of their public relations 
program. Nineteen principals consented to the follow-up interview, 
two declined. 
Follow-up Interview 
The follow-up personal interviews were conducted over a three 
month period, with the average interview lasting approximately one 
hour. During the follow-up interviews, principals were asked to 
elaborate on and provide evidence for the affirmative responses 
indicated on the initial screening questionnaire. Evidence could be 
in the form of written documentation (communication procedures, 
letters to parents, legislators, newsletters, newspaper articles, 
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etc.), physical displays (exhibits, t-shirts, posters, bulletin 
boards, banners, etc.), demonstrations (filmstrips, tapes, etc.). 
ijhere appropriate, the researcher also held discussions with faculty, 
staff, students, or parents to corroborate programs and activities. 
The public relations interview developed by Gruber was also used to 
provide for in-depth evidence of the program (see Appendix B). 
Finally, a checklist was compiled which summarized the evidence 
of an operational public relations program. The checklist indicates 
those schools which had at least three verified examples of 
programs/activities from the three operational components of a public 
relations program as outlined by the N.S.P.R.A. and experts cited (see 
Appendix C). Listed are the six schools which met the pre-established 
criteria mentioned. Of the six schools listed, five agreed to 
participate in the second part of the study while one declined. The 
six schools identified from the sample as having operational public 
relations programs are labeled schools A, B, C, D, E, and F. A brief 
description of identifying characteristics for each of the six schools 
follows. 
Identifying Characteristics of Schools A, B, C, D, E and F 
School A 
School A is a kindergarten through eighth grade elementary school 
located in District A. There are 400 students currently attending the 
school. The racial breakdown is as follows: white (62.1%), black 
( 6.6%), hispanic (31.0%). There are twenty-one teachers at the 
School, whose racial composition is 571. white, and 42% black. 
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The admiuistrative team is comprised of a principal, assistant 
principal and counselor. The principal has been at the school for 
five years. In addition to the regular classroom structure, there is 
8 Bilingual Program, a Gifted Program, a Teacher Incentive Program, 
and a Computer Laboratory. The school has a disproportionate number 
of white students (57%) as regards to the overall white composition of 
the city as a whole (14.2%), is above average for the number of 
hispanic students (31% at the school vs. 22.5% citywide) and has a 
disproportionately low percentage of black students (0.6%) as per the 
general school population (60.3%). There is a mixture of income 
status among students between middle and low income students, and the 
percentage of low income students (21.4%) is well below the average 
for the district (45.1%). 
The following table summarizes identifying information and shows 
academic results for the past two years according to the Iowa Test of 
Basic Skills. Achievement scores for eighth graders are above average 
for the district in all categories. 
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School Bis a pre-kindergarten through eighth grade elementary 
school located in District A. There are 600 students attending the 
achool, 100% of which are black and virtually all of whom receive 
assistance from the Aid to Dependent Children program. School B is a 
neighborhood school, servicing students from the surrounding 
community. There are thirty..,three teachers at the school, 30% of whom 
are non-minority (white) and 70% of whom are minority (black). The 
administrative team consists of a principal and assistant principal, 
black and white repectively. The principal has been at School B for 
two years. 
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In addition to the regular K-8 classrooms, there are the 
following special programs: two Educationally Mentally Handicapped 
(EMH) classes, one Learning Disability {LD) classroom, one Behavioral 
Disordered (BD) classroom, a Prescription Learning (computerized 
remedial reading program). There are also programs which are 
specially designed to meet the needs of identified publics which will 
be discussed in more detail when the components of the public 
relations program for the school are reviewed. 
A summary of identifying information is contained in the table 
below. 
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school C 
School C is a pre-kindergarten through eighth grade elementary 
school located in District B. There are currently 455 students 
attending, 62.6% of which are black, 37.4% hispanic, and no whites 
currently attending. The 69.2% low income figure for the student body 
is a little less than the 74.9% average for the district. The 92.8% 
attendance average for the school is above the district average of 
89.9%. Eighth grade academic achievement scores as measured by the 
Iowa Test of Basic Skills far exceed the eighth grade averages for the 
district. 
With the exception of some bussed children for special education 
programs, the school is a neighborhood school, servicing low income 
minority students and receives no additional services than that of 
other schools in the district. There are currently thirty-two 
teachers employed, approximately 80% of which are black, and 20% 
white. The administrative team consists of a white female principal 
and a black female assistant principal. The principal has been at the 
C school for the past thirteen years and holds a doctorate degree in 
School Administration and Supervision. 
In addition to the regular classroom structure, there is one LD 
class, l EMH room, two math tutorial classes as part of the ECIA 
federal funded program, two School Community Representatives, and a 
Teaching Reading through Science program. In addition there is also a 
Child Parent Center Expansion Program which keeps a 25:l 
•tudent/teacher ratio. This is a program to aid students who have 
been in the Child Parent Primary Center. The expansion center is 
so 
designed to help the students make the transition to the regular 
school program. The Child Parent Center Primary Program is a strong 
parent involved program which requires that parents work very closely 
with school personnel in the early years. It is designed to assist 
disadvantaged children to compete with more advantaged students. The 
principal has responsibility for both the Child Parent Center and the 
regular four through eight program of instruction. 
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School Dis a Chicago Magnet Elementary School that services 
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students in grades four through eight. The school was formerly a high 
school that was converted in 1983 to a magnet school which specializes 
in Computer Education, Math, and Science. As a magnet school, School 
D "attracts" students from reasonable distances throughout the city. 
Approximately 1100 students attend the school, approximately 450 (45%) 
of whom are bussed from areas outside the immediate neighborhood of 
the school. The racial composition of the student body is 79% 
hispanic, 18¾ white (mostly bussed) and 3¾ black (also bussed). Of 
the students attending the school from the community the vast majority 
are hispanic. Exact figures were not available for income 
distribution, but the school can generally be described as being 
comprised of low to moderate income families. The attendance figure 
of 95¾ ranks highest among the schools identified and is far above the 
92.7% district average. 
School Dis located in District A. There are fifty-one teachers 
at the school, the highest number of teachers in the study. The 
racial composition of the faculty is approximately 60% white, 15% 
black, and 25% hispanic. In addition to the required Chicago Board of 
Education curriculum, there are three computer laboratories, one 
science laboratory, one math laboratory, two E.C.I.A. creative writing 
Computer laboratories, a swimming pool, and two MSLD special 
classrooms. The administrative team consists of one white female 
principal, one white male assisant principal, and one hispanic 
counselor. There are three additional quasi administrative staff 
•embers, who while technically on the teaching staff are freed to 
conduct administrative functions. They have titles of Curriculum 
52 
53 
Manager, Reading Coordinator, and Bus Coordinator. They are two white 
and one hispanic females, respectively. In addition, the school 
houses several district and central office programs. These include a 
practical nursing program, an Early Childhood Program, the District 
pupil Personnel Department, and a Multilingual Educational Resource 
Interest Center. While the principal does not have direct authority 
or responsibility for these programs, the close proximity allows a 
certain degree of communication to take place. Academic achievement 
scores for the district were about average for the district. A 
summary of identifying information is listed below. 
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school E 
School Eis an intermediate and upper elementary school, located· 
in District B, and services students in grades four through eight. 
There are currently 613 students attending the school, 100% of whom 
are black, poor (89.5% are classified as low income) and live mostly 
in low income projects that surround the school. The 89.9% attendance 
figure is the exact average for the district and the lowest of the 
seven schools identified in the study. There are 31 teachers at the 
school, 67% of whom are black and 31% who are white. There is a white 
msle principal and a black male assistant principal. The principal 
bas been at School E for the past sixteen years, and holds a doctorate 
degree. The reading scores for eighth graders at School E are lower 
than the district average and the lowest and roughly equivalent to 
those of School Bin this study. In addition to the required program 
of instruction, School D has the following special programs available 
through the Education Consolidation Improvement Act (ECIA), a 
federally funded program: (1) Systems 80, a computer assisted reading 
improvement program, (2) New Century Hath, a math improvement program, 
(3) Computer Assisted Instruction (CAI), another reading improvement 
program, (4) a Science Laboratory program, and (5) a School Community 
Representative program, which employs two full-time persons to act as 
liasons between the school and community. A summary of identifying 
information is listed below. 
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School Fis a pre-kindergarten to eighth grade elementary school 
located in District A. There are currently 600 students attending the 
school, virtually all of whom are neighborhood black students from an 
economically disadvantaged community. Seventy-three percent are 
classified as coming from low income families. There are twenty-five 
teachers at the school, 36% of whom are white and 66% black. The 
principal is a female black with thirteen years of experience at 
School F. The assistant principal is a male black. 
The 90% average daily attendance is below the 92% average of the 
diatrict, and the 6.9 average eight grade reading score is 
55 
considerably lower than the eight grade district average of 8.2. 
special programs at the school include gifted classes, a teacher 
incentive program, a principal incentive program, project headstart, 
project follow-through and an all day kindergarten program (see 
summary table following). 
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The second part of the study was to compare the perceptions of 
the principals of those schools identified as having operational 
public relations programs with the perceptions of the parents serviced 
by those schools. The procedure was to first construct an opinion 
questionnaire on a variety of educational school issues to be 
distributed to both the principal and the parents of the selected 
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schools. Twenty-two questions were selected from the Seventeenth 
Annual Gallup Poll of the Public's Attitudes Toward the Public 
Schools, published in September, 1985. 
The questions were used verbatim from the Gallup Survey and 
identical questionnaires were given to both principal and parents, 
under the titles Principal's Opinion Poll and Community Opinion Poll. 
The opinion questionnaire was given to principals at the same time 
they filled out the initial screening questionnaire. This was done to 
prevent selected principals from being influenced by knowledge of the 
complete study which was revealed during the follow-up interviews. 
Opinion questionnaires were distributed to parents in the following 
manner. In the five schools participating in the study, 
questionnaires were given to parents of students in random classes, 
across three grade levels. The grade levels varied depending upon 
whether the elementary school was K-8 or 4-8. In the three schools 
that were K-8 (Schools A, B, C), questionnaires were given to parents 
in grades 2, 5, and 8; in the two schools that were 4-8, 
questionnaires were given to parents in grades 4, 6, and 8. This 
procedure was followed in order to record perceptions from parents at 
the beginning, middle, or end of the elementary school experience. 
Classes were selected at random within the three grade levels surveyed 
(see Appendix D). 
An analysis of the data collected in comparing the perceptions of 
the principals in schools identified with having operational public 
relations programs with perceptions of the parents serviced by those 
acbools involved the following steps. The SAS computer package system 
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was used to compute the following information: 
(1) Using the CHART procedure in SAS, percentage bar charts were 
produced that showed frequencies of parent responses for each question 
on the Community Opinion Poll for each school. 
(2) The MEAN procedure was used to generate the average or mean 
score for each question on the Community Opinion Poll. 
(3) Cumulative frequencies were computed for each question on the 
Community Poll in order to analyze groups of responses in each 
question for trends. 
(4) Each question on the Community Opinion Poll was ranked by 
similarity between principal and the community. 
(5) A statistical attempt to correlate perceptions of principals 
and parents for levels of significance was rejected because 
conventional statistical techniques do not lend themselves well to 
correlating group responses with those of a single individual. 
T-test results for significance were computed as the appropriate 
method of analysis for comparison of responses by parents and 
principal. In many instances when the sample sizes were large, 
statistically significant differences were detected due to the power 
of the t-test. In these instances when the differences are not 
practically different (4.87 compared to 5.0), statistical significance 
must be regarded as an artifact. Analysis of responses through 
frequency percentage rates proved to be more practically valid. 
Summary 
In Chapter Ill, the sample studies were discussed, as well as the 
58 
criteria used to include selected schools in the study. The 
instruments constructed and/or used in the study were also reviewed. 
These included (l) the initial screening questionnaire, and (2) the 
follow-up interview questionnaire, to probe for validity of programs 
indicated on the initial screening questionnaire. The characteristics 
and criteria of an operational public relations program were presented 
and a description of the six schools which displayed these 
characteristics were listed. Finally, the methods for analyzing data 
to compare perceptions of principals and parents of the selected 
schools were explained. 
In Chapter IV, a presentation, analysis, and summary of the data 
is made. 
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CHAPTER IV 
PRESENTATION AND ANALYSIS OF DATA 
Introduction 
Chapter IV is divided into two parts. Part One presents and 
analyzes the results related to the first purpose of the study - to 
identify from selected Chicago public elementary schools, those 
schools which have operational public relations programs. 
From the initial screening questionnaires distributed to sample 
school principals and in-depth follow up interviews, six schools, 
labeled A, B, C, D, E and F were identified as having operational 
public relations programs as defined in the introduction to this 
study. 
What follows is a review of the overall public relations program 
from the standpoint of the six components of a formal public relations 
program and the evidence of activities and programs that characterize 
these schools as having operational public relations programs. 
After each presentation of data relating to the components of a 
school public relations program, a discussion and summary of the 
findings for each school is presented. A discussion of the findings 
for all schools and the implications for theory and practice is 
presented in Chapter V. 
The second part of the chapter presents and analyzes the data 
found in researching the second purpose of the study - which was to 
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compare the perceptions of the principal and parents, in those schools 
identified as having operational public relations programs, as a 
measure of dynamic equilibrium, as defined by systems theory research, 
PART I: ANALYSIS OF PUBLIC RELATIONS PROGRAMS IN SELECTED SCHOOLS 
Review of the Public Relations Program of School A 
Evidence of Formal Organization 
School A, as is the case in all Chicago Public Schools has a 
written policy statement and goals and objectives set forth by the 
Chicago Board of Education regarding public relations. The Systemwide 
Objectives of the Chicago Board of Education includes for example, 
under the h~ading, Parent and Community Involvement, the following two 
goals: 
l. Identify and promote activities that increase the level of 
involvement in the educational program of local School Councils and/or 
Parent-Teacher Associations, District Education Councils and Field 
Councils. 
2. Develop working relationships with members of the business 
and civic communities which result in improved instructional programs. 
In addition to these district wide objectives, the school itself 
bas a formal statement of purpose and roles for teachers regarding 
public relations toward students, parents and colleagues, In 
addition, public relations literature has been distributed to teachers 
to improve public relations skills. Public relations material is 
included in various bulletins to teachers and included a copy of the 
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teacher handbook distributed at the beginning of each year titled, 
"Starting the Year Right". 
While the principal assumes overall responsibility for the public 
relations programs, much of the planning implementation and monitoring 
is delegated to the assistant principal and sixth grade teacher who 
oversees the Student Council. There is also evidence that members of 
the school's Parent Teachers Association assist on a regular basis in 
organizing activities both in and out of the school. 
Evidence of Two-Way, Continuous Communication with Identified Publics 
Internal Publics 
Internally, the school communicates with students, teachers, 
auxiliary staff, district and central office personnel. 
External Publics 
Externally, the school communicates with parents, business, 
social agencies, and legislators. 
Students 
Formal Communication. Formal communication with students is 
achieved in the following ways. The principal uses the schoolwide 
intercom system to make generalized announcements concerning students' 
activities and so forth. There also exists a formal Student Council 
through which the principal has input into decisions and activities of 
the student body. The Student Council is also the structure for 
•
t udents to have input into the decision making process of the school. 
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The Student Council is modeled after the Chicago City Council 
structurally. Officers are elected, and students make decisions on a· 
variety of issues including sports and social events, fieldtrips, 
graduation activities and so forth. 
Students also receive communication through traditional means 
including report cards, honor roll bulletins, other student displays 
exhibits, and individual student conferences. Also, there is evidence 
of individual classroom newspaper publications which are distributed 
to students throughout the school. 
Informal Communication. The principal maintains an "open door" 
policy toward students within reasonable cons train ts to time, student 
schedules and so forth. Delegations of students are encouraged to 
present issues (outside of the student council) for specific concerns 
or requests. Requests are also made by students to teachers who pass 
these concerns along to the principal either in person, writing or at 
formal or informal staff meetings. 
The principal "walks the building" extensively, conversing with 
students and discussing issues and concerns. This is done in 
classrooms informally, during lunch, on the playground before and 
after school. 
Other communication methods such as Career Days occur 
periodically and school spirit activities such as wearing sweatshirts, 
emblems, school picnics and such help promote positive support by the 
Students for the school. 
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parents 
The school has clearly identified parents as one of the primary 
publics with which it must communicate and outside of students, 
targets this public for its greatest public relations efforts. 
Formal Communication. Formal communication with parents is 
achieved as follows: (1) through Parent-Teacher Association (monthly) 
meetings; (2) regular (at least once every two weeks) parent notices 
mailed home; (3) monthly newsletters mailed to parent homes; (4) 
organized parent workshop programs and activities within the school; 
(5) series of Open House presentations; (6) assembly programs; (7) 
report card pickup days; (8) formal parental conferences. 
Parent Teacher Association. The PTA has a large role in the 
school public relations program and was celebrating its fiftieth year 
anniversary at the school at the time of this writing. The 
organization has a permanent meeting place in the school which is used 
on a daily basis by the PTA executive committee. This is one sign of 
the committment of the school to incorporate parent input and active 
involvement in school affairs. Meetings with PTA officials revealed 
the feeling of a close working relationship between the PTA and 
principal and the PTA was eager to assist directly in distributing 
questionnaires for this study. There is a formal agenda of issues 
discussed in the monthly meetings and the principal is listed on the 
agenda in order to have input into the meetings. Parent concerns are 
formally raised and discussed at these meetings and plans and results 
of programs are presented each month for evaluation by the PTA and 
principal. The PTA assists the principal in publishing a Program 
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Yearbook at the beginning of each year listing in detail upcoming 
programs and activities to include all identified publics. 
Informal Communication. The principal and PTA members indicate 
that a true "open door" policy exists for communications between the 
two and informal discussions and impromptu meetings are held when the 
need arises. Informal telephone conversations is a major informal 
means of communication as well, 
Parent Programs. Active involvement of parents include: (1) 
membership on the PTA and (2) participation on a variety of school 
committees including a school spirit activities, teachers' luncheon, 
end of year picnic, and student honors assembly committee. Parents 
play a key role in soliciting guest speakers, such as local 
legislators and also help committee with local business and social 
service agencies to support school programs. These include the 
McDonald's Corporation, the "Back of the Yards" mental health 
organization and the local ward office when repairs or beautification 
projects around the school grounds are needed. There is also, at the 
end of the year, a Parent Appreciation Day, honoring parents of the 
school, as well as a Volunteer Appreciation Day Dinner. 
Teachers 
A third key public identified by the principal was of course the 
teachers. As indicated in research studies, students are the main 
source of information about the school for parents, and undoubtedly 
the students' perceptions are to a large extent reflected by the 
attitudes displayed by their teacher, with whom students come into 
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contact with more than any other school personnel. Thus the teachers' 
perceptions of the principal and the school in general is critical in 
helping to promote positive perceptions by the public outside the 
school. 
Formal Communication. 1. Formal teachers meetings are held 
regularly (at least once a month), and both principal and teachers 
have opportunities to communicate concerns or information to one 
another. Sometimes the meetings have a formal agenda and at other 
times are factfinding or open ended. 
2. Formal grade level meetings are also held regularly (at least 
once a month) to discuss particular needs of that grade level. 
3. Written bulletins are distributed regularly (at least once 
every two weeks) outlining either procedures, or other details of 
school related issues. 
4. A school calendar is posted continuously to alert teachers to 
current and upcoming events and activities of interest. 
5. There is a continuous distribution to teachers of 
professional literature to improve teacher training and professional 
growth. There are inservices to improve teacher community 
relationships. 
Informal Communication. The principal will meet with individual 
teachers without appointment during preparation times to discuss 
teacher concerns, suggestions, and other school issues. 
The principal holds informal discussion at various social 
functions such as coffee klatches, school picnics, sports events and 
ao forth. 
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Auxiliary, District, and Central Office Personnel 
Communication with Auxiliary Staff is done through a series of 
meetings both formally and informally periodically on a need basis, 
This consists, for example, of planning sessions for special 
staffings, or meetings with school nurses, social workers, speech 
teacher or other pupil personnel regarding student needs. 
Communication with the district and central office staff is done 
likewise. School newsletters are sent to key personnel at both the 
district and central office levels. 
Two-way communication between the school and district and central 
office personnel is done through telephone conversations, written 
communications and personal contact on a need basis. 
Principals attend monthly district meetings with the district 
superintendent, Communications between School A and these publics 
follow the standard procedures throughout the school system. 
Business Community 
There is some evidence that the school communicates with 
businesses, but communication is for the most part one-way, with the 
school contacting local businesses for periodic support. The local 
HcDonalds provides hamburgers to students who are on the honor roll 
and so forth. 
Community Agencies 
The school has standard communication with citywide and local 
social agencies and identifies agencies as a relatively minor public 
Vi th which it communicates. The majority of communication is with the 
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"Back of the Yards" mental health agency, to whom the school makes 
referrals for public students and their families and cooperates in the 
individual programs established for these students. 
Legislators 
Communication with legislators is limited to periodic contact 
with the local ward office for support of mostly school beautification 
projects such as obtaining paint and various cleaning supplies. 
Other Media Used to Communicate to All Publics 
In addition, there is also available at School A, an annual 
school yearbook, several classroom newspapers, and an annual 
"Literature Review" publication (prepared by the Gifted Program 
stu ants), which is communicated to all publics. Within the past year 
there is evidence of postive newspaper articles in the local 
newspapers, and teacher and student handbooks outlining school 
procedures and policies. 
Evidence of School Spirit Activities 
School A conducts a variety of school spirit activities 
throughout the year which attempts to build positive support from its 
aany publics. Key activities are directed primarily at students, 
teachers, and parents and including the following: (1) Student 
"s traight A" Award Program, "Perfect Attendance" Award, and Student 
"H onor Roll" Awards. (2) School Spirit Days, which include various 
"d ress up'' activities, or displaying of school colors, wearing of 
School buttons, T-Shirts, and so forth. In 1985, the school held a 
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"Chicago Bear" Day, which was designed to have students and staff 
unite in school spirit to support its local team. (3) "Parent 
Appreciation Day" dinners and picnics are held annually and are 
sponsored by teachers to show their appreciation of parent volunteers, 
(4) "Teacher Appreciation Day" is held each spring and is sponsored by 
parents to show their appreciation of the work of the teachers at the 
school. (5) "Coffee Klatches" are sponsored by the school's Social 
committee and are intended to be social gatherings for both teachers 
and parents. (6) Finally, ongoing "Assembly Programs" which feature 
positive themes are performed at each of the grade levels throughout 
the year. These entertainment oriented productions are also designed 
to help promote positive support for the school. 
Self Evaluation of Public Relations Program 
There are no formal written procedures for evaluating the public 
relations program at School A. There is evidence of some 
questionnaire distribution for particular programs and revised goals 
and objectives for these programs are made as a result of such input. 
On the whole, however, evaluations are made informally, as the 
principal perceives the need or receives informal input from the 
publics identified. 
Discussion 
School A has ample evidence of an operational public relations 
program, particularly with regards to continuous, two-way 
communication systems with parents and students, and teachers. The 
existence of a viable ongoing student council is a strong indication 
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of the school's committment to communicating and receiving input from 
it• students. Also, the many parents' workshops and inservices, and 
daily interaction with an active PTA, indicate a strong inclination to 
communicate closely with parents. There is also ample evidence of a 
strong two-way communication system with teachers, and the abundance 
of literature distributed to teachers regarding public relations, 
indicates the principal's recognition of the importance of public 
relations and the need for all school personnel to be conscious of 
their role in promoting a positive image and gaining support for the 
school. The communication systems established for the auxiliary, 
district and central office are standard and while their importance is 
acknowledged, they do not receive the same degree of attention as 
students, parents, and t£_chers. Also, external publics such as 
businesses, social agencies and legislators are viewed as relatively 
minor publics with which the school only communicates with 
periodically. Communication with the media is infrequent and as such 
could not be considered a viable two-way communication system. While 
there are formal goals and objectves in writing, there is no evidence 
of any formal planning of a specific public relations program, nor is 
there any evidence of any formal planning as to evaluating the public 
relations program. Yet there is evidence that from time to time 
questionnaires have been given to these publics in order to receive 
input into the decision making system, and has resulted in changes in 
acbool programs, a criteria of the evaluation component. Therefore it 
can be concluded that School A displays examples of the components of 
an operational, not formal public relations program, makes moderate 
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TABLE 9 
SUMMARY OF PUBLIC RELATIONS PROGRAM FOR SCHOOL A 
Evidence of Formal Organization 
a. 
b. 
c. 
d. 
school written policy statement 
stated purpose 
delegated authority 
procedures for communication 
Identification of Publics 
Internal 
a. students 
b. teachers 
c. auxiliary 
d. district office 
e. central office 
External 
a. parents 
b. community organizations 
c. business groups 
d. universities 
e. legislators 
f. social agencies 
g. religious organizations 
h. transportation company 
i. media 
Evidence 
of Activity 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Evidence of Two-Way, Continuous Communication with Identified Publics 
Internal 
a. 
b. 
c. 
d. 
e. 
students 
teachers 
auxiliary 
district office 
central office 
External 
a. 
b. 
c. 
d. 
e. 
f. 
parents 
community organizations 
religious groups 
business 
universities 
leg is la tors 
X 
X 
X 
X 
X 
X 
X 
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g. other 
Transportation Company 
media 
Evidence of Use of Varied, Appropriate Media 
Local Newspaper 
Newsletter 
school Newspaper 
Slide Presentations 
Exhibits 
DiSplays 
Tape Presentations 
Yearbook 
Handbooks 
Bulletin Board 
Calendars 
Mailings 
Brochure 
Suggestion Box 
News Releases 
Pho tog ra phs 
Evidence of School Spirit Activities 
School Spirit Days 
Open House 
Coffee Kla tches 
Picnics 
Field Trips 
Neighborhood Projects 
School Beautification 
Assembly Programs 
School Song 
School Theme 
Social ~ommittee 
School Spirit Committee 
Parent Appreciation Day 
Teacher Appreciation Day 
Student Honors Assembly 
School Spirit Supplies 
Evidence of Formal Self Evaluation 
Evaluation Committee 
Climate Studies 
Questionnaires 
Surveys 
Changes in Programs 
Changes in Budget 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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use of varied media to communicate with their publics, and emphasizes 
strong two-way communication with students, teachers and parents. It 
appears that the further the public is away from having a direct 
interest in the school, the less emphasis is placed by the principal 
on communicating with that public. 
Review of the Public Relations Program of School B 
Evidence of Formal Organization 
School B does, as again is the case with all Chicago Public 
Schools, have a written policy statement regarding the goals and 
obJectives of the program as were outlined in a review of School A's 
public relations program. In addition, there is a community relations 
committee designed to promote good school community relations through 
a variety of programs and inservices for parents, faculty and students 
which have specific goals and objectives at the local school level. 
While the principal and assistant principal assume responsibility for 
the overall planning and implementation of the public relations 
program, members of various committees formulated to implement 
specific public relations oriented programs assist in the planning, 
implementation and evaluation of the specific programs operating. 
Evidence of Two-Way Continuous Communication With Identified Publics 
Students 
The school has several programs, in addition to the required 
program of instruction which seeks to meet additional needs of the 
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students, many of which were acquired only after input and 
questionnaires were given to community members. Several of the 
programs require parental involvement, a key ingredient mentioned in 
the literature for a successful school community relations program. 
These programs are as follows: 
L Follow Through - This program is a "follow-up" to the project 
headstart programs which seek to give students from disadvantaged 
homes an early exposure to basic skills to help them compete with more 
advantaged students. There are built in involvement requirements that 
parents attend a certain number of sessions per week, and assist in 
evaluation of the program. 
z. There exists a Truancy Alternative Program designed to 
diagnose and remediate potential truancy and eventual dropout 
students. 
3. The Lighted School House Program is an after school student 
social program which offers the students a variety of social and play 
activities. 
4. Another after school program for students is Project Choice 
which is a tutorial reading program. 
5. The school also participates in the Urban Gateways and Young 
Audiences programs, which are fine arts programs that travel from 
school to school acquainting students with experiences in music, art, 
and dance that otherwise would probably not be available to 
disadvantaged students. Finally, there are numerous assembly 
programs, sports teams, community beautification projects and school 
Spirit activities that students participate in throughout the year 
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which help build positive morale for students attending the school. 
Formal Communication 
The principal communicates formally with students through (1) 
school intercom announcements; (2) student handbooks which outline 
school rules and procedures for students; (3) student conferences; (4) 
assembly programs - Honors Assembly, School-wide meetings of student 
body, special speakers and entertainment groups; (5) formal report 
cards and other progress reports; (o) filmstrips and slides about 
school programs; (7) school newsletters; and (8) meetings with student 
delegations. 
Informal Communication 
The principal communicates informally with students as follows: 
{l) discussions in playground, classrooms, hallways; and (2) during 
social events such as school dances, parties, and club meetings. 
Teachers 
Formal Communication 
The principal communicates formally with teachers as follows: 
1. Formal Teacher Meetings (held at least once a month) in which 
principal and teachers exchange information. These meetings are 
sometimes formal, and at other times open ended. Both allow for input 
from teachers and a continuous flow of information between principal 
and teachers. 
2. Grade level meetings (held at least once a month) which 
allows for even greater exchange of information between principal and 
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teachers because of smaller size of group. 
3. Teacher conferences allow direct two-way communication 
between individual teachers and the principal. These occur on an 
individual basis, and are requested by either the principal or 
teacher. Various curriculum committees including reading, math, 
social studies, and science meet and provide two-way communication 
systems regarding more specific areas. 
4. "Quality Circle" groups allow teachers to have input into the 
decision making system of the school through a human relations 
oriented exchange of ideas among the teachers. This system allows an 
unusually large amount of information, both cognitive and affective, 
to be exchanged among members of the staff and with the principal. 
Finally, there is a teacher's committee designed to improve staff 
communication and morale and is directed primarily at teachers. The 
committee organizes social as well as professional activities which 
encourage teachers to interact more, and in a more positive way with 
one another. 
Informal Communication 
The principal and teachers communicate informally at (1) social 
functions such as weekly coffee klatches, during lunch, after school 
get-togethers, student dances and assembly programs; (2) through 
informal "open door" policy of principal; (3) over the counter 
exchanges in office; (4) impromptu visits to classrooms. All of these 
interactions provide further opportunities for two-way communication 
to take place and for input and feedback to be received by the 
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principal. 
par en ts 
Formal Organization 
There are a variety of ways in which two-way continuous 
communication takes place between principal and parents at School B. 
These include (1) Parent Advisory Council meetings (held on a monthly 
basis which, as with the other schools studied, have formal agendas 
and provides a two-way forum for exchanges of information between 
principal and parents. Also, teachers at times attend these meetings 
which allows interactions and two-way communication to take place with 
parents and teachers as well. (2) Parent Workshop Series in which 
primarily consumer education topics are presented to parents. (3) 
Many of the school prgrams such as "Follow Through" require parental 
involvement and have a built in parent evaluation component by parents 
of the program. (4) Open Houses (approximately six per year) provide 
opportunities for the school to explain more about its programs and to 
receive input and feedback from parents regarding school programs. 
There are slide presentations and ongoing exhibits and assembly 
programs which provides further information to the parents about 
school programs and provide forums for receiving input and feedback 
from parents regarding these programs. A monthly newsletter is mailed 
to parents each month outlining current achievements and contains a 
calendar of upcoming events. There are occasional surveys conducted 
this way as a further method of receiving feedback from parents about 
their attitudes toward the school and its programs. Frequent 
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bulletins (at least once every two weeks) are sent to parents 
providing further information about the school. 
Informally, the principal and parents communicate through 
telephone discussions, over the counter exchanges, at assembly 
programs, before and after school while parents are meeting students. 
Also, there are numerous parent volunteers (over ten), who donate 
approximately three days a week to the school and with whom the 
principal communicates continuously. 
Auxiliary, District, and Central Office Personnel 
School B has standard two-way communication systems in place with 
these publics, and communication is generally on a formal and as 
needed basis. Auxiliary staff, such as nurses, psychologist, social 
workers, speech specialists and so forth have specific caseloads and 
communication about each case occurs individually between principal 
and a particular member of the pupil personnel staff. There are 
planning sessions regarding upcoming staffings for students in special 
education and communication among the entire group and principal 
usually occurs at this time. Staff members do have exchanges with the 
principal between cases, and suggestions and concerns are shared both 
formally and informally and adjustments of procedures or programs are 
made in this fashion. 
Communication with district and central office staff again is 
Standard and involves both formal principal meetings (usually about 
once a month at the district level and less at the district level). 
The principal does, on a need basis, contact the district 
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superintendent requesting conferences regarding school issues. 
communication with central office is generally as an accountability 
procedure in which principal is required to communicate statistical 
information about the school to central office authorities. On 
occasion, principal will communicate with central office staff such as 
coordinators, about a particular need or program. For example, the 
school has made extensive use of the Office of Equal Education 
Opportunity (OEEO) which has provided ongoing human relations 
workshops for teachers, and has participated in weekend retreats and 
outings in this area. Communication with both district and central 
office personnel is usually by telephone, letter, in person, as in the 
case of district or systemwide conferences or meetings. 
Businesses 
There does not exist an ongoing two-way communication system for 
communication with business. This is primarily due to the depressed 
geographical area the school is located in and sparsity of viable 
businesses. Discussions are currently underway with Pyramid West, a 
local real estate firm for developing a working relationship with the 
school and the firm, the scope of which has not as yet been 
determined. School B does communicate a two-way but on periodic, as 
needed basis with local community agencies. 
Legislators 
School B has a working relations with the local political ward 
Office which has been instrumental in helping the school receive 
support for a host ot beautification and school improvement projects. 
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School Spirit Activities 
There is evidence of an abundance of activities over the past 
year designed to improve school morale and build positive support for 
the school. These include (l) School Sports Teams such as basketball, 
cheerleaders, and a drill team; (2) school t-shirts, buttons, 
bookbags; (3) school theme and song; (4) spring school picnics; (5) 
rummage sales to raise money for the school; (6) Parent Appreciation 
Day; (7) Teacher Appreciation Day; (8) Student Honors Assembly; (9) 
Graduation Trip; (10) Volunteer Appreciation Day; (11) numerous school 
spirit days. 
School B demonstrates examples of components of an operational 
public relations program. There is evidence of a two-way continuous 
comm,~ication system between the school and the major public 
identified, students, teachers, and parents. There is evidence of 
standard communication practices between the school and the auxiliary, 
district and central office staff. There is also evidence of two-way 
communication between the school and perceived minor publics such as 
community agencies and legislators. There is little evidence of 
two-way communication with either local businesses or the media. 
There is evidence of a varied uae of appropriate media for reaching 
each of the identified publics, and there is also an abundance of 
examples of school spirit activities. 
While there was on file the systemwide written goals and 
objectives for public relations, the school itself did not have formal 
Written school goals and objectives specifically designated for public 
relations, but there was evidence of planning on the part of human 
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TABLE 10 
SUMMARY OF PUBLIC RELATIONS PROGRAM FOR SCHOOL B 
Evidence of Formal Organization 
a. 
b. 
C• 
d. 
written policy statement 
stated purpose 
delegated authority 
procedures for communication 
Evidence 
of Activity 
X 
X 
X 
X 
Evidence of Two-Way, Continuous Communication with Identified Publics 
Internal 
a. students 
b. teachers 
c. auxiliary 
d. district office 
e. central office 
External 
a. parents 
b. community organizations 
c. religious groups 
d. business 
e. universities 
f. legislators 
g. other 
Transport& tion Company 
h. media 
Evidence of Use of Varied, Appropriate Media 
Local Newspaper 
Newsletter 
School Newspaper 
Slide Presentations 
Handbook 
Exhibits 
Displays 
Tape Presentations 
Yearbook 
Handbooks 
Bulle tin Boa rd 
Calendars 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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Mailings 
Brochure 
suggestion Box 
News Releases 
Photographs 
Evidence of School Spirit Activities 
school Spirit Days 
open House 
Coffee Klatches 
picnics 
Field Trips 
Neighborhood Projects 
School Beautification 
Assembly Programs 
School Song 
School Theme 
Social Committee 
School Spirit Committee 
Parent Appreciation Day 
Teacher Appreciation Day 
Student Honors Assembly 
Sports Teams 
School Spirit Supplies 
Evidence of Formal Self Evaluation 
Evaluation Committee 
Climate Studies 
Questionnaires 
Surveys of Community Attitudes 
Changes in Programs 
Changes in Budget 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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relations and school community committees which did plan ongoing 
activities for each of the publics. Finally, evaluation of the public 
relations program was not formal, although as with other schools in 
the study, there was evidence of occasional use of surveys and 
questionnaires which provided input and resulted in changes in both 
programs and budget for public relations activities. 
It is therefore concluded that School B has a viable operational 
public relations program with little formal planning or evaluation of 
the program. 
Review of the Public Relation Program at School C 
Evidence of Formal Organization 
Aside from the Chicago Board of, :ducation Systemwide Goals and 
Ojbectives for School Community Relations, there are no written 
policies outlining the public relations program that the school 
follows, nor is there a stated purpose for such a program. There is 
evidence of written procedures for communication systems for teachers, 
students, and parents. As with all Chicago Public Schools, there is a 
written handbook outlining procedures for communication with the 
media. There is evidence that specific activities indicative of an 
operational public relation programs exist and are directed by the 
principal, assistant principal, the two School Community 
Representatives, and to a great extent the Coordinator of the Child 
Parent Center. 
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Evidence of Two-Way Continuous Communication with Identified Publics 
The key publics identified by the principal for the school are 
the students, parents, and teachers. To a lesser extent the principal 
does identify auxiliary, district personnel, central office personnel, 
business and community organizations and agencies as publics that the 
school communicates with. 
Parents 
Formal Communication 
The school has an active PTA that meets on a continuous (once a 
month basis) during which there is a formal agenda which allows 
two-way communication to occur between principal and parents. These 
meetings are used to raise concerns of parents ., principal and for 
principal to report on progress in goals and objectives of the school. 
The principal also uses these sessions to receive feedback to school 
programs and activities either through formal questionnaires or 
informal discussions. The principal uses this feedback to adjust the 
programs where appropriate. The PTA has a designated permanent 
meeting place in the school, an indication of the principal's 
committment to parental involvement and recognition of the importance 
of this public. The meetings are attended by an average of 35 parents 
each month, a sizeable percentage for a relatively small elementary 
school. 
The principal also communicates formally with parents through a 
monthly school newsletter, which contains a review of current 
programs, successes, and Calendar of Events. Continuous two-way 
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communication is also achieved through the required participation by 
parents in the Child Parent Center. As mentioned, The Child Parent 
center, a federally funded ECIA program requires that parents 
participate a minimum of one-half day each week and attend in-service 
programs on nutrition, budgeting, and other consumer oriented 
workshops. Parents have input into the program and a formal 
evaluation component is built into the program. Additional Parent 
workshops that are continuously offered include classes in English and 
Spanish and Fine Arts programs for parents sponsored by Urban 
Gateways. Also, a series of field trips planned especially for 
parents occur each year and are usually to places of cultural interest 
relating to school themes or activities. The school also sponsors 
periodic "open houses" and assembly programs designed to i 'orm 
parents of student programs operating at the school. Exhibits, 
filmstrips, and tape recordings are also available, describing school 
programs and are used to communicate with parents. A brochure is also 
available outlining the school's program offerings. Parent notices 
are mailed on a regular basis informing parents of events or issues 
about the school (at least twice a month). Open Houses are held 
periodically and during report card pickup (four times a year), 
parents are asked to formally evaluate the communication systems 
between the school and community. This provides another opportunity 
for the principal to receive feedback about the program, 
Informal Communication 
Informally, communication is achieved in traditional ways 
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including (1) word of mouth, (2) open door policy, (3) telephone 
discussions, and (4) "over the counter" exchanges of information. 
Because this is a neighborhood school, much informal exchanges of 
information can occur before and after school as parents leave or meet 
their children. Because the PTA members are active and available at 
the school, much two-way communication does occur informally and 
continuously. 
Students 
At School C, two-way, ongoing communication is achieved in the 
following ways. 
Formal Communication 
Regular Assembly Programs are used on an ongoing basis to 
communicate school policies, procedures, and rules for students. 
There is a formal pledge that each student and parent and teacher 
signs, outlining the responsibilities of each for a successful school 
year. There are continuous displays of student achievement throughout 
the building communicating both information and expectations to 
students (ex. Honor Roll and Attendance figures for classrooms). A 
continuous reward system (weekly, monthly, and annually) exists to 
reinforce communication of expectations of high achievement. 
Communication of expectations for high achievement are also achieved 
by having the principal, assistant principal and counselor alternate 
teaching the gifted class. 
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Informal Communication 
At School C there is evidence of informal two-way communication 
which occurs between the principal and the students in the following 
ways: 
1. Student delegations which are informally organized by 
students continually have access to the principal and express concerns 
and make suggestions about various student programs and activities 
(ex. Senior Trip, school dances, sports events). The principal 
utilizes these meetings to express and exchange her views with the 
students. 
2. A great deal of information is exchanged between the 
principal and students in an impromptu manner during lunch periods, in 
the playground, in hallways, at social functions, and frequent 
informal visits to the classrooms. 
Teachers 
Two-way communication is achieved with teachers in the following 
manner at School C. 
Formal Communication 
The principal holds regular teachers meetings that are held on a 
monthly basis. Again, as with School B, these meetings have both 
formal agendas and are occasionally open ended which allows for a 
great deal of interaction, two-way communication and feedback. There 
is evidence of specific inservices for teachers reviewing role of 
teachers in school community relations, designed to have teachers act 
as key communicators with the community. 
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There is a daily calendar of activities posted for teachers, and 
there are frequent bulletins given to teachers (at least once a week). 
There are numerous committees on curriculum during which the principal 
and teachers communicate and have frequent two-way communication. 
There is also a formal teacher handbook outlining for teachers all 
school policies, procedures regarding school programs. Teachers have 
also had formal feedback and input into the school's decision making 
center through an annual questionnaire evaluating the principal and 
programs of the school. 
Informal Communication 
The principal perceives an open door policy exists for informal 
exchanges of information. Principal and teachers share social events, 
school picnics, outings, etc, as an informal forum for exchanging 
information. 
Business 
There is a John M. Smyth Co. which periodically has conducted 
tours for students and helped support financially some school 
projects. There are few other local businesses in the area, which is 
a depressed area, and the school does not communicate with them. 
Community Agencies 
The school has a working relationship with Catholic Charities, a 
nonprofit organization which helps provide food for needy families. 
The principal helps in identifying families with this need. Miles 
Square is a mental health organization in the community which works 
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closely with the principal in servicing those families in need of 
mental health services. Ten S. Kedzie is also a social agency with 
which the principal communicates with. The agency helps with clothing 
and other social service needs for the community. A working 
relationship also exists with the Goodwill Agency which also assists 
families of the school with social needs, particularly regarding 
clothing needs. 
Media 
There are no local newspapers within the community, but there is 
evidence of communication by the school through the Board of Education 
News Releases. Thus, the school's news is basically communicated to 
the general public through the school's own newsletter which is 
distributed to all community publics. The school maintains a 
community resource file which identifies businesses, legislators, 
board members, religious groups and so forth. 
School Spirit Activities 
There is an abundance of morale building activities which 
communicate expectations and a positive feelings for the school. 
These include: (1) monthly School Spirit Days in which t-shirts, 
buttons, colors and school song is sung; (2) School Beautification 
Committee - in which teachers, students, and parents work on projects 
both in and around the school with support from local ward office or 
business groups; (3) Teacher, Parent, Student Picnics are held each 
year to promote positive feelings and support for the school. 
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Evidence of Formal Self Evaluation 
There are no formal evaluation procedures for the Public 
Relations programs as such, although there are both formal and 
informal evaluations of specific programs that contribute to the 
public relations efforts at the school. For example, teachers have 
filled out formal evaluation questionnaires of both the principal and 
the programs. This information bas provided the principal with 
feedback as to her performance and has resulted in changes in both 
communication procedures and programs. Numerous attitudinal 
questionnaires of both teachers and parents have been done by past 
university studies. There are built in formal evaluation techniques 
for many of the government programs at the school, particularly at the 
Child Parent Center in which parents are asked to evaluate the 
effectiveness of the program. 
Discussion 
School C demonstrates substantial evidence of having an 
operational public relations program and while not formally planning 
the program, does formally plan and evaluate many of the specific 
programs that are an integral part of a public relations program. 
Therefore, there is a great deal of indirect planning and evaluation 
of the program. The principal has clearly identified the publics the 
school must communicate with, and has clearly prioritized the 
importance of each. Teachers and students receive the most 
communication attention, parents next and the other internal and 
external publics least. There is evidence of strong two-way 
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TABLE 11 
SUM11ARY OF PUBLIC RELATIONS PROGRAM FOR SCHOOL C 
Evidence of Formal Organization 
a. written policy statement 
b. stated purpose 
c. delegated authority 
d. procedures for communication 
Evidence 
of Activity 
X 
X 
X 
X 
Evidence of Two-Way, Continuous Communication with Identified Publics 
Internal 
a. students 
b. teachers 
c. auxiliary 
d. district office 
e. central office 
External 
a. parents 
b. community organizations 
c. religious groups 
d. business 
e. universities 
f. legislators 
g. other 
Transportation Company 
h. media 
Evidence of Use of Varied, Appropriate Media 
Local Newspaper 
Newsletter 
School Newspaper 
Slide Presentations 
Exhibits 
Displays 
Tape Presentations 
Yearbook 
Handbooks 
Bulletin Board 
Calendars 
Mailings 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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Brochure 
suggestion Box 
News Releases 
photographs 
Evidence of School Spirit Activities 
School Spirit Days 
open House 
coffee Kla tches 
Picnics 
Field Trips 
Neighborhood Projects 
School Beautification 
Assembly Programs 
School Song 
School Theme 
Social Committee 
School Spirit Committee 
Parent Appreciation Day 
Teacher Appreciation Day 
Student Honors Assembly 
School Spirit Supplies 
Evidence of Formal Self Evaluation 
Evaluation Committee 
Climate Studies 
Questionnaires 
Surveys of Community Attitudes 
Changes in Programs 
Changes in Budget 
Indicators of Success of Program 
High ratings on Community Poll 
Budget Approval 
Achievement of Public Relations Goals 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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communication with identified publics, with the exception of 
businesses and the media. The communication systems in place are 
continuous, and appropriate media appears to be used to communicate 
with each identified public. There is a wide variety of media used 
for communication - written, verbal, visual, and there is evidence of 
an abundance of school spirit displays and activities with the key 
publics identified. Again, formal evaluation of the public relations 
program is limited, but the principal does make use of occasional 
surveys and studies in adjusting school programs to meet community 
needs and expectations. There is evidence of a great deal of informal 
evaluation based on feedback systems built into the various 
communication systems. 
Review of Public Relations Program for School D 
Evidence of Formal Organization 
School D, while having written goals and objectives of the 
Chicago Board of Education on public relations, has no written goals 
and objectives specifically addressing the public relations program. 
Yet there is a evidence of planning to include key components of an 
operational public relations program. The responsibility for this 
function lies with the assistant principal and is in fact part of the 
written job description of the assistant principal. 
Planning of the program in general centers around the need for 
recruiting students to the program. Because enrollment at magnet 
Schools is voluntary, there is a continual need to recruit new 
students each year to the program. There is a particularly strong 
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need to attract non-minority (white) students who do not live in the 
immediate area, in order to achieve the required desegregation balance 
(15-35 percent white and 65-85 percent in the entering grade). 
Recruitment efforts focus on third graders as this grade is lost each 
year. 
There is evidence of a formal recruitment committee which is 
essentially a public relations committee for the school as well. The 
committee meets continuously (at least once a month), planning 
recruitment strategies and techniques. A slide presentation exists 
which describes the various programs available at the school. A 
brochure is printed which similarly describes the highlights of the 
school and is mailed to parents of prospective third graders, 
particularly in non-minoril/ areas. 
Open Houses are held regularly for recruitment purposes, and 
parents and prospective students receive tours of the school and 
programs. Also, formal plans are made to visit other schools and 
community centers to present slide shows and to meet with parent 
groups to discuss the school's program. 
Plans are also made for communication with the media on a regular 
basis. This includes planning school events that are newsworthy (This 
may be winners of district academic competitions, etc.) and plans are 
made for pictures to be taken both in black and white, color and 
slides to be used for (1) newspapers, (2) bulletin boards, and (3) 
slide shows. 
Along with the recruitment committee is a school spirit committee 
which also meets on a regular basis (at least once a month) to plan a 
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series of activities for both teachers and students and often 
coordinate their plans with the recruitment committee. For example, 
there may be a T-shirt and school colors day planned to coincide with 
a school tour for parents as a display of school spirit. These 
activities are formally planned. There is also planning of staff 
inservices on public relations techniques particularly because the 
school has a high visibility and there are numerous members of the 
public who visit frequently. There is ample evidence of planning for 
all the communication systems that exist throughout the building. 
Handbooks of procedures are in evidence for communication with all 
identified publics and are the result of the size of the program and 
physical size of the building. 
Identification of Publics 
The school has identified a great deal of publics with which it 
must communicate and has well established two-way communication 
systems in place for doing so. The list of publics is large and 
includes: (1) students, (2) teachers, (3) parents, (4) auxiliary 
staff, (5) district office personnel, (o) central office personnel, 
(7) busing administrators/drivers, (8) community organizations, (9) 
businesses, (10) universities, and (11) politicians. 
Evidence of Two-Way Continuous Communication with Identified Publics 
Students 
Formal Communication 
Communication systems and procedures exist both formally and 
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informally at School D. Formal communication by principal to students 
include the following: (1) a student handbook outlining policies, 
rules, responsibilities and so forth; (2) use of intercom system for 
announcements; (3) assembly programs for communication of policies 
such as discipline procedures; (4) indirect but formal communication 
through teachers; (5) bulletin board displays such as honor roll, 
perfect attendance, school events and accomplishments by any students; 
(6) school yearbook reviewing school highlights; (7) classroom visits 
by principal to discuss school issues; and (8) school newspaper used 
by principal to provide information to students. 
Informal Communication 
Informal communication systems also exist such as (1) lunchroom 
discussions, (2) playground discussions, (3) informal classroom 
discussions with students, and (4) communications on buses. 
At School D, there does not currently exist a formal 
communication system for student input, although the principal 
indicated that beginning with the 86-87 school year, there will be a 
formal student council for this purpose. Student concerns are brought 
to the attention of the principal in the following manner: (1) 
indirectly, through their teachers or other resource personnel such as 
the bus coordinator, assistant principal; (2) parents; (3) through 
informal discussions in lunchroom, playground, on buses, in hallways, 
or in classroom when principal makes visits; and (4) student 
delegations are able to discuss issues directly with the principal. 
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Teachers 
formal Communication 
At School D, there are numerous communication systems in place 
for two-way communication with teachers. These include (1) formal 
teacher meetings (at least once every two weeks, but usually weekly), 
(2) formal grade level meetings (at least once every month, usually 
every two weeks), (3) curriculum committees meetings (at least once a 
month), (4) bilingual team meetings (at least once a month, usually 
every two weeks), and (5) resource teachers committee (gym, science, 
computer, math teachers). 
There are many formal committees at the school including 
discipline, reading, science, math, social studies, recruitment, 
school spirit, bilingual, human relations, all of which provide a 
forum for two-way communication between principal and teachers. Some 
have written agendas, some are open ended, but all serve to provide 
information to the teachers and allow for input and feedback to the 
principal. 
A variety of media is used to communicate with teachers including 
(l) teacher handbook of policies and procedures, (2) frequent, at 
least once a week, bulletins and memos, (3) daily and monthly 
calendars of school events, (4) intercom announcements, (5) school 
newsletters and brochure available to teachers, (6) exhibits and 
frequent bulletin board displays of children successes or special 
interests, (7) multilingual resource rooms for teacher use, and (8) 
professional resource files for teacher use. 
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Teachers have input into the decision making system at School D 
as follows: (1) formal committee structures, (2) Professional 
problems Committee, (3) Through Team Leaders who act as spokespersons, 
(4) Through administrative and quasi administrative personnel who act 
as liasons between principal and teachers. 
Informal Communication 
There is a great deal of informal communication between teachers 
and principals. Methods include (1) informal conferences through open 
door policy, (2) impromptu classroom discussions, and (3) during 
frequency coffee klatches held at the school for school staff (usually 
once a week). 
Parents 
Formal Communication 
The principal communicates formally with parents in the following 
ways: (1) through a school newsletter, published on a monthly basis; 
(2) parent notices that are mailed or given to students on a variety 
of school issues; (3) formal parent conferences to discuss particular 
student situations; and (4) monthly meetings of the PTA. The PTA also 
has a permanent meeting room at the school and is involved on a daily 
basis in school activities - assisting teachers, working on plays, 
assisting on fieldtrips, graduation, and so forth; (5) Open Houses 
(about six per year); (6) Report Card Pickup Days; (7) frequent 
articles about the school in the local (at least once a month) and 
occasional citywide newspapers (about twice a year); and (8) principal 
98 
appearances at parent functions in community. 
lnformal Communication 
lnformal communication is accomplished through (1) informal 
discussions, (2) telephone conversations, (3) ongoing daily 
interactions with parent volunteers, and (4) parent coffees held 
regularly with principal. 
Parents communicate formally with principal through (1) monthly 
PTA meetings, (2) formal individual or group conferences, and (3) 
responding to questionnaires about school issues. 
Auxiliary, District and Central Office Staff 
Communication with auxiliary staff (which includes pupil 
personnel, lunchroom staff, and engineering staff) is generally formal 
and usually occurs on a need basis (repairs to be made, staffing for 
special education and so forth). Communication is often delegated to 
other administrative staff-pupil personnel matters to Counselor, 
engineering and lunchroom problems to assistant principal, for 
example. Auxiliary have access and input into decision making through 
formal requests for conferences, again usually on a particular need 
basis. 
Because of the size ot the school and number of programs 
involved, there is frequent communication between School D and this 
public. The principal attends formal meetings at least once a month 
With District Superintendent, and usually communicates at least once a 
week With a district level curriculum coordinator regarding a 
particular program at the school. This is done either in person, 
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through telephone, or by letter. Newsletters, brochures, and other 
notices of school happenings are also sent to this public as with all 
identified publics. District office personnel often have inservices 
housed at School D because of its size and therefore frequently 
communicate with the principal regarding details of presentations, 
physical arrangements, etc. 
Communication with central office personnel is also frequent, 
again due to the number and size of the programs. School D because it 
is a magnet school, must continually communicate desegregation 
information in order to continue to receive federal funding for its 
programs (busing, freed personnel, school aides, etc.). This 
communication is continuous (about once a week) and occurs in person, 
by letter, or telephone. Also Board of Education meetings and many 
central office meetings are held at the school and as is the case with 
district personnel, there is frequent communication regarding such 
use. 
Bus Company and Bus Drivers 
Because over 450 students are bused to the school, and 
recruitment in part depends on the perception of safety regarding bus 
transportation, there is continuous communication between the school 
and bus personnel. Frequent meetings (about once a month) are held 
With the bus drivers, usually by the Bus Coordinator and/or Assistant 
Principal to review procedures, problems, and concerns of both school 
and drivers. Usually a representative of the bus company attends such 
meetings and two-way communication takes place in this manner. Also 
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there is continuous telephone communication between school and bus 
company about schedules, problems, and so forth. 
Community Groups and Agencies 
The school has identified and communicates with the following 
community groups and agencies: (1) Chicago Boys Club, (2) 
Pilsen/Little Village Mental Health Center, (3) Back of the Yards 
Mental Health Center, (4) Illinois Juvenile Research Center (an 
educational psychological testing center associated with the 
University of Illinois). 
Universities 
School D has established a working relationship with both the 
University of Illinois and National College of Education. The school 
bas made presentations about Magnet Schools at the University of 
Illinois, as an example of successful magnet programs and has 
purchased a creative computer writing laboratory program with the 
National College of Education. In addition, the school participates 
in frequent studies by university students, and participates in 
Student Teaching and practicum programs for graduate students. These 
programs result in support and services for the school by both the 
students and the university. The school has also been "adopted" by 
the Mount Sinai Hospital and therefore keeps continuous communication 
with this community organization which brings programs to the 
Students. The last public that the school identifies and communicates 
with is legislators. There is continuous communication with the local 
ward office regarding school improvements connected with the 
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conversion of the school from a high school to an elementary school, 
politicians speak at school functions including graduation ceremonies, 
and have been involved in several projects in support of school 
programs, Letters of invitation are sent to the Mayor, Alderman and 
assorted local politicians, keeping them informed of school programs, 
accomplishments and other school events. 
Evidence of School Spirit Activities 
School D has varied and some unique school spirit activities, 
directed primarily at students and teachers. For students, the 
primary activity is an Enrichment Program which occurs each Friday 
afternoon, in which students can select classes from approximately 
fifty different areas. Some examples are calligraphry, typing, 
dancing, music, art, science, sports, swimming, foreign language, and 
puppetry. Teachers can teach whatever specialty they wish, The 
program's success is evidenced by a survey in which over 95 percent of 
the teachera elected to continue the program next year. Other spirit 
activities for students include school color days, various dress up 
daya, Spring ''Field Sports Days'', numerous school spirit contests, a 
school store which sells school buttons, sweatshirts, book bags, etc, 
For teachers, spirit activities include (1) weekly coffee 
klatches, (2) after school social events, (3) teacher trips, (4) Human 
Relation Retreat Weekends, (5) monthly school spirit dress for 
teachers, and (6) social committee events, 
Evidence of Self Evaluation of Public Relations Program 
School D has evidence of formally evaluating its public relations 
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program. This evaluation is accomplished in the following manner: 
1. Regular (at least monthly) meetings are held by the School 
Spirit Committee to assess the progress of school spirit activities. 
2. The Principal and Administrative Team (Assistant Principal, 
counselor, Curriculum Director, Reading Coordinator, and Bus 
coordinator) meet approximately once a month and review the entire 
public relations program. This includes reviewing news releases, 
parent responses to different programs, discussions of upcoming 
events, planning for photographs and publications to be distributed to 
various publics. 
3. Annual review of teacher questionnaires is made to determine 
whether certain curriculum or extracurricular activities should 
con ,nue, be modified, or eliminated. 
Discussion 
School D has perhaps of all the schools participating in the 
study the closest program to what could be accurately described as a 
formal public relations program as outlined by the literature and the 
N.S.P.R.A •• This appears to be the case largely because the school is 
a magnet and by necessity, must "advertise" to continually attract 
students to the program. That isn't to say that the school would not 
have a strong program if not for the magnet status, but motivation 
seems to be clearer and the need for support so much more obvious than 
in regular neighborhood schools. Also the school receives additional 
desegregation funding, part of which is used for public relations 
purposes, unlike other schools. Also the fact that staff must 
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TABLE 12 
SUMMARY OF PUBLIC RELATIONS PROGRAM FOR SCHOOL D 
Evidence of Formal Organization 
a. 
c. 
d. 
school written policy statement 
stated purpose 
delegated authority 
procedures for communication 
Identification of Publics 
Internal 
a. students 
b. teachers 
c. auxiliary 
d. district office 
e. central office 
External 
a. community organizations 
b. business groups 
c. universities 
d. legislators 
e. social agencies 
£. religious organizations 
g. other 
Transportation Company 
Evidence 
of Activity 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Evidence of Two-Way, Continuous Communication with Identified Publics 
Interna 1 
a. students X 
b. teachers X 
c. auxiliary X 
d. district office X 
e. central office X 
External 
a. parents X 
b. community organizations X 
c. religious groups 
d. business 
e. universities 
f. legislators 
g. other 
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Transportation Company 
b. media 
Evidence of Use of Varied, Appropriate Media 
Newspaper 
Newsletter 
School Newspaper 
Slide Presentations 
Exhibits 
Displays 
Tape Presentations 
Yearbook 
Handbooks 
Bulletin Board 
Calendars 
Mailings 
Brochure 
Suggestion Box 
News Releases 
Photographs 
Evidence of School Spirit Activities 
Open House 
School Spirit Days 
Coffee Kla tc hes 
Picnics 
Field Trips 
Neighborhood Projects 
School Beautification 
Assembly Programs 
School Song 
School Theme 
Social Committee 
School Spirit Committee 
Parent Appreciation Day 
Teacher Appreciation Day 
Student Honors Assembly 
Evidence of Formal Self Evaluation 
Evaluation Committee 
Climate Studies 
Questionnaires 
Surveys 
Changes in Programs 
Changes in Budget for P.R. (more) 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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interview for their positions allows the principal to consider public 
relations qualities as a factor in hiring personnel, which boosts t·he 
probability of success for the overall public relations program. The 
school clearly demonstrates evidence of programs and activities in all 
components of a formal program and is very strong in the operational 
components of the program as well. The school has recognized the 
numerous publics with which it must communicate for support, and has 
in place appropriate communication systems for each public, and uses 
appropriate media for reaching each of these publics. Procedures for 
receiving feedback from the public are clearly set and input is sought 
out and used in evaluating, and to adjusting the programs. For 
example, the principal was well aware of the need for more formal 
two-way communication with students •~d as a result has begun planning 
for a permanent student council to meet this need. This change of 
program came about because of student concerns that they were not 
involved enough in graduation decisions, school spirit activity 
decisions and so forth, The activities and systems of communication 
in evidence at School D indicate that the components of an operational 
public relations program exist. 
Review of the Public Relations Program at School E 
Evidence of Formal Organization 
With the exception of the systemwide Chicago Board of Education 
Goals and Objectives for school community relations, and guidelines 
for media communication, the school itself does not have any written 
policy statements or purposes for the public relations program at the 
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school. There are, however, written procedures covering the many 
communication systems that exist for the publics identified. There is 
evidence of formal planning for specific activities and public 
relations programs, but not an overall plan for the public relations 
program. There are no formally presented goals and objectives for the 
public relations program either. There is evidence that 
responsibility for the public relatons program is shared, mostly 
between the principal, assistant principal and the two School 
Community Representatives. 
Identification of Publics 
The school identifies the following publics with which 
communication systems exist. 
Internal: (1) students, (2) teachers, (3) auxiliary, (4) district 
office, and (5) central office personnel. 
External: (1) parents, (2) local businesses, (3) social agencies, 
(4) religious organizations, and (5) local politicians. 
Evidence of Continuous Two-Way Communication Systems with Publics 
Snd~ts 
The principal communicates with students in both formal and 
informal ways. Formally, the principal communicates with students 
through (1) formal teacher bulletins directed toward students, (2) 
assembly programs, (3) SCR's, who have a student component built into 
their job descriptions, (4) formal student conferences, (5) 
announcements over intercom system, (6) monthly newsletter which 
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includes announcements, accomplishments, and so forth, (7) slide 
presentations outlining highlights of school programs, Informally, 
the principal communicates with students through (1) informal 
discussions in playground, lunchroom, classrooms, hallways, (2) 
informal conferences in principal's office, and (3) student 
delegations concerning particular school issues. 
Students communicate with the principal through all of the above 
mentioned ways. ln addition, there is a student newsletter published 
twice a year. There are currently plans for a formal student council 
to allow for greater student input into the decision making system of 
the school. 
Teachers 
Two-way communication with teachers also occurs both formally and 
informally by the principal. 
Formal Communication 
The principal communicates formally with teachers through (1) 
Staff Meetings (held at least once a month). These meetings allow for 
two-way exchange of information. (2) Daily Bulletins of information 
put in teachers' mailboxes, (3) Daily announcements to teachers over 
intercom system, (4) School calendar (published monthly), (5) school 
newsletter, (6) slide presentations, (7) Public Relations lnservices 
"w hat Works Report" distributed by principal to teachers, (8) School 
Action Plan Committee which helps develops goals and objectives for 
each school year, and (9) Parent Communication Committee which 
develops communication and activities for involved parents in school. 
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Informal Communication 
Informally, two-way communication between teachers and principals 
occurs through (l) frequent social coffees (at least once a month), 
(2) planned social committee events, (3) "over the counter" exchanges, 
(4) ''open door" policy with principal, and (5) principal/teacher 
outings in spring. 
Parents 
Formal Communication 
The principal communicates with parents formally through (1) 
monthly PTA meetings, (2) School Community Representative Program, (3) 
School Newsletter, (4) ECIA parent council, (5) Teacher Institute Days 
(parents attended), (6) Teacher Meetings - attended by parents, (7) 
Principal Flyers, (8) open house visits, (9) Assembly programs, and 
(10) Parent Workshops. 
PTA meetings are held each month. There is a formal agenda and 
principal is listed on agenda. He reports on school progress and 
receives input from parents formally through these meetings. 
The School Community Representative meets with parents on a 
monthly basis, sharing information about school programs and receiving 
parent input as to their concerns, suggestions, and so forth. The 
principal attends some of these meetings and meets with S.C.R.'s at 
least once a month to review these meetings and adjusts programs 
depending on input. 
The school newsletter informs parents on s monthly basis about 
•chool programs and occasionally contains survey information used to 
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evaluate parent perceptions. 
The ECIA council is mandated by federal policy and acts as a 
two-way communication between principal and parents, and also has a 
built in parent evaluative component. 
The special education council also meets at least once a month 
and provide similar two-way communication between the principal and 
this specific interest parent group. Public Law 94-142 provides 
formal input by parents into special education decision making and 
provides thorough communication procedures between school officials 
and parents. 
Teacher Institute Days are attended by parents and provide 
additional information to parents about curriculum issues and staff 
development programs. Parents are invited to attend monthly teacher 
meetings and have opportunities to give input into the school decision 
making process. 
The principal also publishes Principal Flyers called RAP 
(Reaching All Parents) that he uses to communicate information to 
parents. 
Open House Report Card Pickup Days are held four times a year and 
provide formal opportunities for parents to meet with school personnel 
and also provide input back to the school. 
Assembly programs held at least once a month provide highlights 
of school programs of children's activities for parents. Volunteer 
assistance with these programs by parents provide further input and 
involvement by parents in school activities. 
Parent Workshops provide direct involvement of parents in the 
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school and a chance for school personnel to interact positively and 
gain support for the school. These workshops are sometimes cultural 
or consumer oriented covering such areas as art, G.E.D. programs, a 
take home computer program for parents so they can help their children 
with schoolwork. 
Slide shows have also been prepared which are shown at parent 
school gatherings which further updates parents on programs available 
at the school. 
Auxiliary, District and Central Office Staff 
Communication with this internal public is traditional and 
information is exchanged as is needed periodically throughout the 
school. 
Communication occurs in traditional ways, whereby principal 
attends monthly principals meetings with District Superintendent, and 
communicates with district coordinators and other personnel on a need 
basis, usually at least once a month. Communication is through 
letter, in person, or through telephone. 
Two-way communication with this public is also traditional and 
takes place via telephone, in-person-contacts, in writing, and at 
conferences. Most of the communication with central office personnel 
revolves around reporting procedures as opposed to program development 
activities. 
Community Businesses 
There are a limited number of businesses in this depressed area 
that the school is located in but there is some involvement by local 
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businesses in the form of donations to the school mostly in the form 
of food for various activities. 
Religious Groups 
The school has periodic involvement with various religious groups 
and organizations in the community. This is evidenced by (1) 
participations in a sports league which involves several of the local 
Catholic schools, (2) proposals written by the principal which have an 
involvement component by nonpublic schools written into the proposals 
and the principal has held two-way communication discussions with 
representatives of these groups in order to gain input about such 
programs. 
Social Agencies 
School E has continuous two-way communication with the following 
social agencies. The Chicago Boys Club provides after school 
recreational activities for students and keeps the school apprised 
regularly on assorted activities available. The Miles Center and 
Beacon House provide medical and psychological services to students 
and their families. The Children's Act Society is also involved with 
families of the school, providing counseling and other social 
services. School personnel act as a referral service between 
students, their families and these social agencies. If contacted by 
parents, these agencies also contact the school for input into various 
problems. Communication is through telephone, letter, or conferences 
primarily. 
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Legislators 
Primarily, communication consists of working relationships 
between School E and the local Alderman and political ward office. 
The ward office has supported the school on a variety of school 
improvement and beautification projects. 
Media 
School E communicates with the media (mostly newspaper) on an 
infrequent basis, due to the fact that there is no local newspaper 
located in the community. On occasion, the school has received 
coverage in citywide newspapers (approximately twice a year). The 
school has had television coverage for the Bicentennial anniversary 
celebration for the school. 
School Spirit Activities 
The following activities summarizes the school spirit program: 
1. Parent Recognition Month 
2. School Annual Team - "Proud of Me" 
3. School t-shirts, buttons, pennants, bookmarks, book bags, 
etc. 
4. Series of Principal Poetry publications 
5. Annual Teacher Pizza Party paid for by Principal 
6. School Sports Teams including basketball and cheerleading 
clubs 
7. School Band. 
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Evidence of Formal Evaluation 
There does not exist a formal public relations evaluation 
instrument for evaluating the overall success of the public relations 
program effort. However, there are numerous specific programs which 
are a part of the public relations program which do include evaluative 
components such as the ECIA government programs. Also there have been 
periodic community surveys by university students which provide the 
principal with input used to evaluate the public relations program, 
but this is not a planned part of the evaluative component. 
Evaluation for the most part is informal, based on information and 
feedback received through the programs mentioned. 
Discussion 
School E shows considerable evidence of having a strong 
operational public relations program, but as with nearly all the 
schools in the study, has no formal planning component for the public 
relations program. The principal assumes most of the responsibility 
for the public relations program, but there is evidence of delegation 
of some of this responsibility, particularly to the School Community 
Representative. There is evidence of formal planning of communication 
systems with the key identified publics, students, teachers and 
parents, and evidence that two-way communication does take place 
through these systems. Parent meetings are well structured but are 
not generally well attended by parents. The principal attributes this 
to the more pressing survival priorities of the parent body, who are 
extremely poor. There is recognition of other community organizations 
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TABLE 13 
SUMMARY OF PUBLIC RELATIONS PROGRAM FOR SCHOOL E 
Evidence of Formal Organization 
a. written policy statement 
b. stated purpose 
c. delegated authority 
d. procedures for communication 
Identification of Publics 
Internal 
a. students 
b. teachers 
c. auxiliary 
d. district office 
e. central office 
External 
a. parents 
b. community organizations 
c. business groups 
d. universities 
e. legislators 
f. social agencies 
g. religious organizations 
h. transportation company 
Evidence 
of Activity 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Evidence of Two-Way, Continuous Communication with Identified Publics 
Internal 
a. students 
b. teachers 
c. auxiliary 
d. district office 
e. central office 
External 
a. parents 
b. community organizations 
c. religious groups 
d. business 
e. universities 
f. legislators 
g. other 
X 
X 
X 
X 
X 
X 
X 
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Transportation Company 
h. media 
Evidence of Use of Varied, Appropriate Media 
Local Newspaper 
Newsletter 
School Newspaper 
Slide Presentations 
Handbook 
Exhibits 
Displays 
Tape Presentations 
Yearbook 
Handbooks 
Bulletin Board 
Calendars 
Mailings 
Brochure 
Suggestion Box 
News Releases 
Photographs 
Evidence of School Spirit Activities 
School Spirit Days 
Open House 
Coffee Kla tches 
Picnics 
Field Trips 
Neighborhood Projects 
School Beautification 
Assembly Programs 
School Song 
School Theme 
Social Committee 
School Spirit Committee 
Parent Appreciation Day 
Teacher Appreciation Day 
Student Honors Assembly 
School Spirit Supplies 
Evidence of Formal Self Evaluation 
Evaluation Committee 
Climate Studies 
Questionnaires 
Surveys of Community Attitudes 
Changes in Programs 
Changes in Budget 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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who are communicated with periodically and evidence that this 
communication is two-way, and as needed. There is an abundance of 
evidence of use of varied media techniques for communicating with all 
publics, and a great deal of evidence of ongoing school spirit 
activities. 
As with most schools, formal evaluation of the public relations 
program is minimal, but there is evidence of occasional studies which 
are used as feedback and do result in changes in programs, budgets for 
programs and so forth. Evaluation is generally informally done, but 
generally through a "sense" of feedback gathered through previously 
mentioned systems. 
Review of the Public Relations Program at School F 
Evidence of Formal Organization 
There are no formal written policies regarding the goals and 
objectives of the public relations program at the school level, 
although there exists, as with all Chicago Public Schools, written 
systemwide goals and objectives regarding school/community relations. 
There is, however, an abundance of evidence of formal structuring and 
planning of communication systems for interacting with the identified 
publics. 
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Evidence of Two-Way Continuous Communication with Identified Publics 
Students 
Formal Communication 
Formal communication with students occurs as follows: (1) a 
Student Handbook outlines general school policies, responsibilities 
and rules for students, (2) Assembly programs in which principal 
communicates information, (3) formal classroom visits to discuss 
specific issues, (4) Report Card and other progress reports to 
students and parents, (5) Honors Assembly programs, (6) formal student 
conferences, (7) formal communication through teachers, (8) continuous 
displays of student work-creative-weekly displays of creative work of 
students, for example, (9) a formal S 1dent Council through which the 
principal communicates with student leaders on her philosophy, goals, 
and specific responses to student concerns. 
Informal Communication 
The principal also communicates informally with students in 
standard ways including playground, lunchroon, hallway discussions, as 
well as doing numerous sports and social events at the school. 
Student Input and Feedback 
Students have input into and provide feedback to the decision 
making center (principal) both formally and informally at School F. 
Formally, students voice concerns, suggestions and reactions at 
student council meetings, which meet each month. There is a formal 
agenda at which students present a variety of concerns, suggestions 
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for activities and provide feedback about academic and social programs 
at the school. There are representatives elected from every classroo~ 
and the council is presided over by the assistant principal. 
Informally, students have access to the principal as described 
earlier, and may also visit with the principal in what she describes 
as an "open door policy". 
Parents 
Formal Communication 
There is much evidence of a strong two-way communication system 
between principal and parents which operates as follows: (1) Monthly 
Parent Council Meetings. School programs such as Headstart and 
Fol 1.0w-Through have federal requirements that p, ents be represented 
on advisory councils and have input into the programs and have input 
into the evaluation of the programs. These councils meet once a month 
and have formal agendas during which both parents and principal 
exchange information and views regarding activities of the programs. 
These councils are in addition to the local school Parent Advisory 
Council which also meets on a monthly basis. Teachers frequently 
attend all of the council meetings and provide input as to activities 
they are involved in, and receive input and feedback from parents 
regarding such activities. (2) Mailings. The principal, on a regular 
basis sends letters of information to parents apprising them of 
assorted information regarding programs, activities, and upcoming 
events. (3) Newsletters. The principal publishes, on a monthly 
basis, an extensive newsletter outlining school achievements, student 
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awards, new programs available and so forth. (4) Parent Workshops. 
There is evidence of numerous, ongoing workshops specifically for 
parents that are usually consumer oriented. 
affiliated with DePaul University of Chicago. 
The workshops are 
(5) Homework Program. 
parents and teachers work together to help students develop better 
strategies for completing homework. (6) "A Day in the Life" takes 
parent through a typical day at School F. The program is designed to 
communicate what its like to be a student at the school and acts to 
provide another forum for exchanging information between the school 
and the community. (7) School Newspaper is published semi-annually 
and is produced solely by students and contains only student work in a 
variety of school areas. (8) Local and citywide newspaper releases -
parents are in(crmed of school activities through numerous ,rticles 
which appear at least once every three months. The school was also 
featured in the Chicago Tribune's series "Ten Chicago Schools You Can 
Count On" which appeared in the magazine section on November 9, 1980. 
Parents at School F have a great deal of formal and informal 
input at School F. This is accomplished through (1) Monthly Council 
Forums - which were described earlier, (2) School Climate Committee -
Chaired by the Assistant Principal, the Climate Committee provides 
parents with formal questionnaires which are filled out as part of the 
government funded programs to insure input and feedback into the 
evaluation of these programs. (3) The Reading is Fundamental Program 
is a program which provides for parent organization of student reading 
programs and use of reading materials which supplement the regular 
Chicago Board of Education reading program. 
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Teachers 
Formal Communication 
The principal communicates information with teachers in the 
following ways. ( 1) "Need to Know" bulletins, usually published once 
a week contains information for teachers concerning procedures or 
other general school information, (2) Pod Meetings - The school is 
structured in Pod Format, one for Primary, Intermediate, and Upper. 
There is a pod manager who meets individually with the principal on a 
weekly basis. At this meeting, the principal gives one way 
communication to the pod manager who conveys the information to the 
teachers in the pod, also on a weekly basis. At the teacher meetings 
with the pod manager, teachers give input, in writing, to the pod 
manager who in turn reports back to the principal the input from the 
teachers. In this fashion, teachers have two-way, although indirect 
communication with the principal. (3) Monthly teacher meetings 
provide a direct forum for two-way communication between principal and 
teachers both through formal agendas and open ended discussions. Also 
at these meetings, there are discussions as to the public relations 
responsibilities of teachers. (4) Monthly Calendar - which lists all 
upcoming events and activities for each month. (5) Daily Activity 
Chart - provides teachers with a daily list of activities and events 
for the school. (6) Finally, there is a yearly Accomplishment Sheet 
that describes the successes of various school programs as measured 
against formal goals and objectives set at the beginning of each year. 
Informally, the principal communicates with teachers in standard 
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ways, but also included in the public relations program is a monthly 
social, attended by both the principal and teachers and provides a 
casual forum for the exchange of information between the two. 
Teachers and principal also communicate informally through "open door" 
policy in which informal conferences are held and information 
exchanged. A major way in which teachers have input into and provide 
feedback to the principal is through a formal end-of-the year 
evaluation questionnaire in which teachers evaluate in writing all of 
the school's programs. 
Auxiliary, District and Central Office Staff 
Communication with these three publics is standard and has the 
characteristics of previously discussed schools in the study. 
Businesses 
There is substantial evident of continuous, two-way communication 
with local businesses. Over fifty businesses throughout the city made 
contributions, either in the form of services or financially to the 
school. Each year there is a presentation by Dr. Manford Byrd of the 
Manford Byrd Award to the business that has made the most outstanding 
contribution to the school. Communication between the school and 
business is initiated by the principal and is usually in the form of 
phone calls, in person, or by letter. In the past, Urban Gateways and 
Sears ,have been recipients of the award. 
Community Agencies 
School F has identified three key agencies with which it 
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communicates with on an ongoing basis. They are the Lawndale Mental 
Health Center, Sears Y.M.C.A., and the local chapter of the Boy Scouts 
of America. The school refers students and families to the mental 
health center on a need basis and also receives communication from 
this organization when a student has become involved from a family 
referral. The Y.M.C.A. is a recreational organization to which 
students are also referred as an after school activity center. The 
Boy Scouts is another traditional organization with whom the school 
communicates. Flyers announcing upcoming events or registration 
drives are distributed in the school and scout representatives are 
permitted to visit with potential members in the school. 
Formal Evaluation of Public Relations Program 
There is some evidence of formal evaluation of the public 
relations particularly through the use of the (l) Climate Committee in 
which numerous evaluation questionnaires and surveys relating to 
school community relations are conducted throughout the year, (2) 
ongoing teacher meetings, in which numerous public relations 
discussions on public relations take place and are informally 
evaluated by the principal and climate committee, (3) the many built 
in formal evaluation components of the federally funded programs at 
the school in part survey school community attitudes, and (4) Formal 
Annual evaluation of school programs by teachers also address climate 
and other attitudinal responses related to school/community relations. 
Evidence of School Spirit Activities 
School F has an abundance of evidence of school spirit activities 
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including (1) sports teams, (2) ongoing school spirit days, usually 
held about once a month, (3) reward systems for outstanding work on 
the part of students, including Honor Roll awards and displays of 
students' work in all areas, articles, exhibits, (4) school spirit 
supplies such as book bags, sweatshirts, etc., (5) Yearly School Theme 
• this year's was "Halley's Comet", and the theme is stressed through 
the Science Fair, Art activities, a "Cosmic Shuffle" and so forth, (6) 
student dances, clubs, (7) Faculty/Student Sports Days, (8) 
Parent/Faculty/Student Picnics. 
The school also participated in a unique Staff Development Day in 
which the entire staff took a train ride which contained a ficticious 
murder of the principal. Numerous clues were provided and a mock 
trial was held. It was called "Mystery Learning", a spoof of the 
Chicago Board of Education's "Mastery Learning" programs and was 
designed to promote school spirit while at the same time enhancing 
motivation. It also was a fun way, explained the principal, for 
emphasizing communication skills for teachers with particular emphasis 
on deductive reasoning, logic and problem solving skills, which could 
be shared and developed with students. 
Note: School F declined to participate in the second part of the 
study, and as such, no data is available on parental perceptions of 
the school. 
Discussion 
School F, along with School D, showed the strongest evidence of 
having components of an operational public relations program, but also 
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had evidence of a formally organized program as well. 
While there was not a written policy outlining the school's goals 
and objectives for the public relations program, there was much 
evidence of formal planning of specific communication structures and 
systems. 
It is clear that the principal has identified and put in place 
procedures for communicating with all publics. Students, teachers, 
and parents, in particular, have an abundance of ways in which they 
receive and have input into the decision making center of the school. 
This principal recognizes a need to communicate equally with the 
groups. She also has identified and implemented continuous, two-way 
communication systems with many external publics as well. There is an 
abundance of evidence that a variety of media are used to communicat~ 
with each identified public, and that the media used is appropriate 
for the situation. 
Evaluation of the program does take place, and there are many 
formal and informal ways for the publics to have input into this 
component. Because so many of the programs have built in evaluation 
components for parents, there is a great deal of input from this 
public. Teachers, through the climate committee, end-of-year 
evaluation, and continuous meetings, many of which address public 
relations responsibilities of teachers, have a great deal of input 
into the evaluation of school/community programs. Students, through a 
formal Student Council, and numerous informal forums, also contribute 
much input and feedback about school programs. 
There is strong evidence of community business, outside agencies, 
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and the media, as demonstrated by the numerous contributions made to 
the school each year, and the consistent positive publicity that 
appears in articles in both local and citywide publications. Also the 
fact that the school is able on occasion to be "featured" in many 
publications, includes a strong working relationship between the 
principal and the media. 
There is also a great deal of evidence of school spirit 
activities that underscore the principal's recognition that these 
activities indeed are an integral part of the public relations program 
of the school. At School F, these activities are ongoing, many are 
unique ("A Day in the Life" and "Mystery Learning"), several have been 
written up in publications, and include all identified publics. All 
help to promote a positive image of the school and build public 
support. 
There is no question that this principal has consciously planned 
and nurtured a carefully designed program of public relations, the aim 
of which is to communicate accurate information to identified publics 
and to build positive support for the school. At School F, there are 
clearly defined systems and procedures for achieving this aim. 
There is enough evidence of both formal planning and formal 
evaluation as well, to characterize School Fas having not only an 
operational public relations program as defined in this study, but a 
formal one as well, as defined by the National School Public Relations 
Association and other experts in the literature. 
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TABLE 14 
SUMMARY OF PUBLIC RELATIONS PROGRAM FOR SCHOOL F 
Evidence of Formal Organization 
a. 
b. 
c. 
d. 
district written policy statement 
stated purpose 
delegated authority 
procedures for communication 
Identification of Publics 
Internal 
a. students 
b. teachers 
c. auxiliary 
d. district office 
e. central office 
External 
a. parents 
b. community organizations 
c. business groups 
d. universities 
e. legislators 
f. social agencies 
g. religious organizations 
h. media 
i. transportation company 
Evidence 
of Activity 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Evidence of Two-Way, Continuous Communication with Identified Publics 
Internal 
a. students X 
b. teachers X 
c. auxiliary X 
d. district office X 
e. central office X 
External 
a. parents X 
b. community organizations X 
c. religious groups X 
d. business X 
e. universities X 
f. legislators X 
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g. 
h. 
media 
Transportation Company 
Evidence of Use of Varied, Appropriate Media 
Local Newspaper 
Newsletter 
school Newspaper 
Slide Presentations 
Handbook 
Exhibits 
Displays 
Tape Presentations 
Yearbook 
Bulletin Board 
Calendars 
Mailings 
Brochure 
Suggestion Box 
News Releases 
Pho tog ra phs 
Evidence of School Spirit Activities 
School Spirit Days 
Open House 
Coffee Kla tches 
Picnics 
Field Trips 
Neighborhood Projects 
School Beautification 
Assembly Programs 
School Song 
School Theme 
Social Committee 
School Spirit Committee 
Parent Appreciation Day 
Teacher Appreciation Day 
Student Honors Assembly 
School Spirit Supplies 
Evidence of Formal Self Evaluation 
Evaluation Committee 
Climate Studies 
Questionnaires 
Surveys of Community Attitudes 
Changes in Programs 
Changes in Budget 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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TABLE 15 
SUMMARY OF PUBLIC RELATIONS PROGRAM FOR SCHOOLS A, B, C, D, E, AND F 
Evidence of Activity 
A B C D E F 
Evidence of Formal Organization 
a. written policy statement X X X X X X 
b. stated purpose X X X X X X 
c. delegated authority X X X X X X 
d. procedures for communication X X X X X X 
Iden tif ica tion of Publics 
Internal 
a. students X X X X X X 
b. teachers X X X X X X 
c. auxiliary X X X X X X 
d. district office X X X X X X 
e. central office X X X X X X 
External 
a. parents X X X X X X 
b. community organizations X X X X X X 
c. business groups X X X 
d. universities X X 
e. legislators X X X X X 
f. social agencies X X X X X X 
g. religious organizations X X 
h. transportation company X 
Evidence of Two-Way, Continuous Communication with Identified Publics 
Internal 
a. students X X X X X X 
b. teachers X X X X X X 
c. auxiliary X X X X X X 
d. district office X X X X X X 
e. central office X X X X X X 
External 
a. parents X X X X X X 
b. community organizations X X X X X X 
c. religious groups X X 
d. business X 
e. universities X 
f. legislators X X X X X 
g. other 
Transportation Company 
h. media 
Evidence of Use of Varied, Appropriate Media 
Local Newspaper 
Newsletter 
School Newspaper 
Slide Presentations 
Handbook 
Exhibits 
Displays 
Tape Presentations 
Yearbook 
Handbooks 
Bulletin Board 
Calendars 
Mailings 
Brochure 
Suggestion Box 
News Releases 
Photographs 
Evidence of School Spirit Activities 
School Spirit Days 
Open House 
Coffee Kla tches 
Picnics 
Field Trips 
Neighborhood Projects 
School Beautification 
Assembly Programs 
School Song 
School Theme 
Social Committee 
School Spirit Committee 
Parent Appreciation Day 
Teacher Appreciation Day 
Student Honors Assembly 
School Spirit Supplies 
Evidence of Formal Self Evaluation 
Evaluation Committee 
Climate Studies 
Questionnaires 
Surveys of Community Attitudes 
Changes in Programs 
X X 
X X X 
X X X X 
X X X X X X 
X X X X X 
X X X X 
X X X X X X 
X X X X X X 
X X X 
X X X 
X X X X X 
X X X X X X 
X X X X X X 
X X X X X X 
X X X X X 
X X X X X 
X X X X 
X X X X X X 
X X X X X X 
X X X 
X X X X X X 
X X X X X X 
X X X X X X 
X X X X X X 
X X X X 
X X X X X X 
X X X X X X 
X X X X X X 
X X X X X 
X X X X 
X X X 
X X X X X X 
X X X X X X 
X X X X X X 
X X X X X 
X 
X 
X X X X X 
X X X X X X 
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A COMPARISON OF PERCEPTIONS OF PRINCIPALS OF 
SCHOOLS WITH OPERATIONAL PUBLIC RELATIONS 
PROGRAMS AND PARENTS THESE SCHOOLS SERVICE 
The first part of Chapter IV presented and analyzed the results 
of data related to the first purpose of this study. That was to 
identify from selected Chicago Public Schools, those schools which had 
operational public relations programs, as defined by experts. 
The second part of Chapter IV presents and analyzes the results 
of the principals' and community opinion questionnaires for similarity 
of responses. This presentation and analysis relates to the second 
purpose of the study which was to compare the perceptions of 
principals and parents in those schools identified as having 
operational public relations programs as a measure of dynamic 
equilibrium, as defined by systems theory research. As stated in the 
introduction of this study, the questionnaires were distributed in an 
attempt to determine if a relationship exists between schools with 
operational public relations programs and the perceptions of 
principals and parents of these schools. The questionnaires were 
designed to measure attitudes on a variety of local and national 
issues relating to education. The primary purpose of the 
questionnaire of this study was its use as a comparison instrument for 
measuring similarity of responses. As such, the focus and analysis 
centers around the issue of similarity as opposed to interest in 
specific educational issues used in the study. The researcher 
recognizes however, the importance of pursuing such investigations, 
and this point is discussed in the recommendations portion of Chapter 
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V of the study. 
For purposes of facilitating the presentation and analysis of the 
data collected, the 22 questions and responses on the questionnaires 
were grouped into six categories relating to various educational 
areas. These included principal and parent attitudes toward (1) 
Administrators, (2) Teachers, (3) Students, (4) Curriculum, (5) 
Finances, and (6) Miscellaneous Issues. 
The format for discussion is as follows: Each category is 
presented and is followed by a brief summary of results of responses 
by principal and parents on each issue in the category. This is done 
solely on the basis of T Value scores, computed to measure whether the 
responses of principal and parents are significantly different. 
The results for each individual question in the category is then 
listed including Number of Cases, means, T Value score, and the 
frequency of responses by parents. The principal's response is also 
indicated. 
After presentation of results for the six categories, a 
discussion is presented, which analyzes the data with particular focus 
on a comparison of T value and frequency analysis. 
This format is repeated for each of the schools in the study. 
In Chapter V, a discussion of the results for all five schools, 
and the implications for theory and practice are made. 
SCHOOL A 
Category 1. Administrative Attitudes 
For this category, there was a significant difference (t = 6.48, 
132 
p > .05) in responses by parents and principal regarding the issue of 
Grades for Administrators. There was a significant difference (t = 
2.18, p < .05) between principal and parents on the issue of whether 
students' lockers should be searched by the school. 
The table below shows the results for individual questions in 
this category. 
TABLE 16 
T VALUES AND PERCENTAGE RATES FOR ADMINISTRATIVE ATTITUDES 
( Q03 ) GRADE FOR PRINCIPAL AND AOHINSTRATORS 
D C 8 A N MEAN STD PRINC T-VALUE DN.KNON FAfL 
53 4,19 1.2s A -6,48 2( 3.8) 0 0.0) S( 9,4) 9(17.0) 16(30.2) 21(39.6) 
( QlS STUDENTS' LOCKER SEA~CHED BY SCHOOL 
N MUN STD PRINC T-VALUE S~LD NOT D~(K;~l SHOULD 53 2.87 0,44 SHOULD -2.U 2 3,8) 48(90,6) 
Category 2. Teacher Attitudes 
For this category, there was a significant difference in 
responses by parents and principal on the issue of grades for teachers 
(t = 8.27, p < .05) and the issue of testing teachers for basic 
competency (t = 72.06, p < .05). For the issues of salaries for 
teachers there was a significant difference in responses (t = 0.90, p 
> • 05) • 
The table below shows the results for individual questions in 
this category. 
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TABLE 17 
T VALUES AND PERCENTAGE RATES FOR TEACHER ATTITUDES 
( Q02 ) GRADE FOR TEACHERS 
13 
MEAN STD PRINC T-YALUE ON,KNOH FAfL 0 C B 12(t.6) 4.79 1,06 A -B.27 2( 3.8) 0 0,0) 1( 1.9) 13(24.5) 25(47.2) 
( Q04 SALARIES FOR TEACHERS 
II MEAN STD PRINC T-YALUE ON.KNOW 2LOH JUST .RT 2Hf 
53 1,19 0,91 2LOH -0.90 25(47.2) 9(17.0) 19(35.8) 0 0.0) 
( 005 ) TEACHERS BE TESED FOR BASIC COMPETENCY 
N MEAN STD PRINC T-VALUE SHOULD NOT o:1K~~~) SHOULD 53 2,92 0.27 SHOULD -2.06 0( 0.0) 49(92.5) 
Category 3. Curriculum Attitudes 
For this category, there was a significant difference in 
responses by parents and principal on the issues of including sex 
education in public elementary schools (t = 4.49, p < .05), the 
importance of extracu~ricular activity (t = 4.61, p < .05), whetl r 
students should have more homework (t = 6.27, p < .05) and whether 
their oldest child was required to have a homework minimum (t = 4.48, 
p < .05). The table below shows the results for individual questions 
in this category. 
TABLE 18 
T VALUES AND PERCENTAGE RATES FOR CURRICULUM ATTITUDES 
( 006 l INCLUOE SEX ED IN PUBLIC ELEM. SCHOOLS 
13 1E:~ STD ~l~c T-VALUE SHOULD NOT ON.KNOW 
· o.ao -4.99 10(18.91 9(17.0l 
( Q07 ) IMPORTANCE OF EXTRACURRICULAR ACTIVITIES 
II HEAN STD PRINC T-YALUE ONIKNOH NOT-IMP 53 4,62 0.60 VRY-IHP -4,'1 0 0.0) 0( 0.0) 
( QlO ) HORE HOHEHORK? 
N HEAN STD PRINC T-YALUE SHOULD NOT DNIKNOH 53 2.19 0.94 SHOULD -6,27 19(35.8) 5 9.4) 
( Qll) OLDEST UNHILD REQUIRED HOMEWORK HINIHUN? 
N HEAN STD PRINC 
53 2,45 0.89 YES T-VALUE NO 
-4.48 14(26.4) DN,KNOH 1( 1.9) 
SHOULD 
34(64,2) 
NOT2IHPT 3( 5.7 
SHOULD 29(54.7) 
YES 38(71.7) 
FAfR-IHP 14 26,4) YRY-IHP 36(67.9) 
Category 4. Student Attitudes 
For this category, there was a significant difference in 
responses by parents and principal on nine of ten issues regarding 
student attitudes: Maintaining a minimum grade point average by those 
in sports (t = 2.90, p < .05), boys and girls on same sports team: 
tennis (t = 2.84, p < .05), swimming (t = 6.97), p < .05), track (t = 
14.00, p < .05), baseball (t = 11.92, p < .05), basketball (t = 9.88, 
p < .05), football (t = 4.93, p < .05), wrestling (t = 3.62, p < .05). 
There was a significant difference on the issues of parents 
defining the limits of T.V. (t = 9.85, p < .05), and students' rights 
and privileges (t = 4.22, p < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 19 
T VALUE AND PERCENTAGE RATES FOR STUDENT ATTITUDES 
( 008 ) MAINTAIN HIN GRADE-PT BY THOSE IN SPORTS 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
53 2,83 0.43 SHOULD -2.90 1( 1,9) 7(13.2) 
( Hl ) GIRLS & BOYS ON SAHE TENNIS TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
53 2.79 0.53 SHOULD -2.84 3( 5. 7) 5( 9.4) 
( R92 ) GIRLS & BOYS ON SAHE SHIMMING TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
53 2.09 0.95 SHOULD -6.97 21(39.6) 6(11.3) 
( R93 ) GIRLS & BOYS ON SAHE TRACK TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
53 2.49 0.78 SHOULD NOT 14.00 9(17.0) 9( 17.0) 
( R94 ) GIRLS & BOYS ON SAHE BASEBALL TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 53 2.42 0.86 SHOULD NOT 11.92 13(24.5) 5( 9,4) 
( R95 ) GIRLS & BOYS ON SAHE BASKETBALL TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT ON.KNOH 
53 2.25 0.92 SHOULD NOT 9.88 17(32.1) 6(11.3) 
( R'6 ) GIRLS & BOYS ON SAHE FOOTBALL TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT ON.KNOH 
53 1.58 0.86 SHOULD NOT 4.93 35(66.0) 5( 9.4) 
( R97 ) GIRLS & BOYS ON SAHE WRESTLING TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
53 1.30 0.61 SHOULD NOT 3.62 41(77.4) 8(15.1) 
( 012 ) PARENT DEFINE LIMIT OF TV? 
N HEAN STJ PRINC T-VALUE NO D~IK~?~, 53 2.28 0.95 NO ,.as 18(34.0) 
( 014 ) STUDENTS' RIGHTS & PRIVILEGES 
N HEAN STD PRINC 
53 2.42 1.01 JUST.RT T-VALUE ON.KNOW -4.22 15(28.l) NOT.ENGH 6(11.3) 
SHOULD 45(84.9) 
SHOULD 45(84.9) 
SHOULD 
26(49.1) 
SHOULD 35(66.0) 
SHOULD 35(66.0) 
SHOULD 30(56.6) 
SHOULD 
13(24.5) 
SHOULD 
4( 7.5) 
YES 33(62.3) 
JUST.RT 
27(50.9) 
Category 5. Financial Attitudes 
2HANY 
5( 9.4) 
For this category, there were significant differences between 
parents and principal on the issues of raising taxes needed by public 
schools (t = 10.07, p < .05), spending funds for special education (t 
• 6.25, p < .05), making new child care centers with taxes (t = 6.79, 
P < .05), and whether the voucher system should be adopted (t = 14.13, 
P < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 20 
T VALUES AND PERCENTAGE RATES FOR FINANCIAL ATTITUDES 
( Q17 ) MAKE NEW CHILO-CARE CENTERS MITH TAX$ 
• MEAN STD PRINC T-VALUE NO ON.KNOW YEf 53 2.28 0.77 YES -6.79 10(11.9) 18(34.0) 25 47.2) 
( Q18 ) RAISE TAXES NEEDED BY PUBLIC SCHOOLS 
N MEAN STD PRINC T-VALUE ~~1~;~) OPP.TAX FAY.TAX 53 1.'1 0.79 FAY.TAX -10.07 20(37.7) 14(26.4) 
( Q19 ) SPENDING FUNDS FOR SPECIAL ED PROGRAMS 
N MEAN STD PR!NC T-VALUE ON.KNOii LESSf SAMEf MOREJ 53 3.15 0.99 MORE -6,25 7(13.2) 1( ,9) 22(4 .5) 23(4 .4) 
( Q21 ) VOUCHER SYSTEM BE ADOPTED 
N MEAN STD PRINC T-VALUE NO ON.KNOH YEf 53 2,45 0.75 NO 14.13 8(15.1) 13(24.5) 32 ,o.4l 
Category 6. Miscellaneous Attitudes 
For this category, there was a significant difference between 
parents and principal on the issues of nonpublic teachers requiring 
the same certification as public school teachers (t = 4.27, p < .05), 
the importance of a college education (t = 7.80, p < .05), and the 
overall grade for the school (t = 9.85, p < .05). The table below 
shows the results for .individual questions in this category. 
TABLE 21 
T VALUES AND PERCENTAGE RATES FOR MISCELLANEOUS ATTITUDES 
( QOl ) GRADE FOR SCHOOL 
• MEAN STD PRINC T-VALUE ON.KNOii FAfL 4( 07.5) C B A 53 4.72 0.95 A -,.as 1( 1,9) 0 0.0) 11(20.8) 29(54.7) 8(15.1) 
( Q20) NONPUB TEACHERS REQ. CERT. AS PUBLIC 
• MEAN STD PRINC T-VALUE NO ~~l~~~l YEf 53 2,68 o.ss YES -4.27 2( 3.1) 38 71.7) 
( Q22 ) IMPORTANCE OF COLLEGE EDUCATION 
• MEAN STD PRINC T-VALUE ON,KNOH NOT2IMPT FAfR-IMP VRY-IMP1 53 3,75 0.70 FUR-IMP 7.10 2( 3.8) 2( 3.8) 3 5.7) 46(86,B 
Before proceeding, the reader should note that questions thirteen 
and sixteen are presented and analyzed in different format. These 
questions do not lend themselves tot test analysis, and were 
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therefore analyzed through the rank order method. A table indicating 
rank order comparisons of principals and parents is presented and a 
discussion of the results follows. This format is used for each of 
the five study schools 
_g_l3 Biggest Problems for School A 
Faren ts 
1st Lack of discipline (28%) 
2nd Teacher strikes (16%) 
3rd Fighting 
Principal 
1st 
2nd 
3rd 
Lack of proper facilities 
Large schools/overcrowding 
Drinking/alcoholism (parents) 
It is clear that perceptions by principal and parents towards 
biggest problems in the school are significantly different in there 
was no agreement on the primary problems when asked to rank the top 
three problems in the school. Interviews with the principal revealed 
his belief that his school had a distinct lack of facilities such as a 
lack of a gymnasium and lunchroom. Further, he cited overcrowding as 
another major concern for the school. Parents, on the other hand, 
either had little knowledge of the lack of facilities and 
overcrowding, or with knowledge, continued to prioritize the lack of 
discipline (mentioned both as first and third choices) and concerns of 
continual teacher strikes Chicago Public Schools as larger problems. 
_g_ 16 Best Solutions for Discipline Problems 
Parents 
1st 
2nd 
3rd 
Classes for teachers on how 
to deal with problem 
children ( 23%) 
Formation of special classes 
for students who have 
behavior problems (37%) 
Classes for administrators 
Principals 
1st 
2nd 
3rd 
Required classes for parents 
of problem children 
Formation of special classes 
for students who have 
behavior problems 
Classes for teachers on how 
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to help them create more 
orderly behavior (21%) 
to deal with problem children 
Using a rank method of analysis, on the issue of solving 
discipline problems, there appears to be a stronger argument for 
similarity than existed in question 13. First, both for parents and 
principal, the emphasis was on education, whether specifically 
parents, teachers, or administrators. Neither parents or principal 
listed suspension or curriculum as top considerations for solving the 
problem. Both had the same three solutions, with the second being 
exact, formation of special classes for students who have behavior 
problems. As might be expected, parents perceived classes for 
teachers as being first in priority, while principal indicated classes 
for parents as having the greater priority. It might be expected that 
teachers would likely express that classes for parents have a higher 
priority than classes for teachers. This being more of a natural 
instinct to assign responsibility to others. 
Therefore, it is concluded that for this issue, there is more 
similarity than dissimilarity between parents and principal. 
Discussion 
Based solely on an analysis of t-test analysis, without exception 
there was a significant difference in perceptions between principal 
and parents on all issues in all categories presented in the study. 
Based solely on t-test analysis, the results would indicate that 
the expectation that parents and principals would share similar 
perceptions as a result of consistent, ongoing communication with each 
Other is rejected. With the exception of Q4, salaries for teachers, 
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every issue in all six categories .was statistically rejected as being 
similar. 
However, it should be noted that on several issues, the 
expectation was rejected by a very close margin, such as Ql5 
(students' lockers being searched by school), Q5 (testing teachers for 
basic competency), Q91 (boys and girls on same tennis teams). 
However, the frequency rates of responses provides for a more 
practical analysis and suggests a much stronger argument toward a 
trend of similarity of perception between parents and principal of 
School A. For example, where Ql5 showed significantly different 
responses by parents and principal based on t-test results, frequency 
rates show that over 90% of parents agreed with the principal that 
students' lockers should be searched by school officials. On Q5, 93% 
of parents agreed with the principal that teachers should be tested 
for basic competency, whereas t-test analysis showed the responses to 
be significantly different. Eighty-five percent of parents agreed 
with the principal that students should maintain a minimum grade-point 
average to participate in sports. T-test analysis again did not 
support similarity of responses on this issue (Q8). Analysis of 
responses when subjected to frequency results for School A shows that 
on 13 of 26 issues, 50% of the time, a majority of parents agreed with 
the principal. When "don't know" response of parents are removed, 
percentage of agreement rises to 54%. Finally, when issues on which a 
plurality of parents agreed with the principal is included, the 
percentage of agreement rises to 58%. The discrepancy int-test 
results and frequency rates may be explained in several ways. First, 
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while pluralities and majorities of parents may in fact be in 
agreement with the principal, there was nevertheless, disparate 
variances of opinion that statistically result in significant 
differences between parents and principal as measured by t-test 
scores. The discrepancy int-test results and frequency percentages 
can also be explained as a result of questionnaire design. The 
questionnaire used was adapted from the Gallup Poll, which was more 
concerned with looking at frequency results rather than as measuring 
device for levels of significance between groups. As a result, the 
questionnaire allows for "don't know" responses, and an inconsistent 
scale for ranges of answers. "Don't know" responses were included in 
the analysis and were treated therefore as a degree of comparison. As 
a result, in several instances "don't know" responses pulled the 
majority of responses by those with opinions on an issue toward the 
mean, thus lowering in some cases the majority response which was in 
agreement with the principal. When "don't know" responses are 
eliminated from the study, the agreement of principal and parents 
increase dramatically. Also, the Gallup Poll was designed to look at 
as much range of responses as possible, rather than to focus the range 
of responses toward any comparison in particular. As a result, the 
range of choices is inconsistent and contains mixtures of dichotomous 
and nominally ordered choices. The primary purpose in utilizing 
questions from the Gallup Poll was its validity and reliability as an 
instrument for measuring group perceptions about educational issues. 
It does not appear to be useful as an instrument whose results can be 
Used subsequently as a means for correlational comparisons. Changes 
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in the design of the instrument are discussed in the conclusions and 
recommendations chapter of the study. 
Thus, it can be said that based on frequency rates that most 
parents have similar perceptions with those of the principal, although 
this similarity is not statistically significant when subjected to 
significance instruments used in the study. 
SCHOOL B 
Category 1. Administrative Attitudes 
For this category, there was significant difference in responses 
by parents and principal for the issues of grading the principal and 
administrators (t = 0.11, p < .05), and whether students' lockers 
should be searched by the school (t = 2.05, p < .05). 
The table below shows the results for individual questions in the 
category. 
TABLE 22 
T VALUES AND PERCENTAGE RATES FOR ADMINISTRATIVE ATTITUDES 
(Q03 GRADE FOR PRINCIPAL AND ADMINSTRATORS 
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:S MEAN STD PRINC 
5.02 1.3' I 
T-VALUE DN.KNON 0.11 3( 6.7) FAIL 0( 0.0) D 1( 2.2) C 7(15.6) B 12(26.7) A 22(41.9) 
1015 STll>ENTS' LOCKER SEARCHED IV SCHOOL 
N MEAN STD PRINC 
45 2.10 0.55 SHOULD T-VALUE SHOULD NOT DN.KNON SHOULD 
-2.45 3( 6.7) 3( 6.7) 39(16.7) 
Category 2. Teacher Attitudes 
For this category, there was a significant difference in 
responses for the issues of grade for teachers (t = 8.12, p < .05), 
and testing teachers for basic competency (t = 2.07, p < .05). 
There was no significant difference (t = 0.46, p > .05) for the 
issue of salaries for teachers. The table below shows the results for 
individual questions in the category. 
TABLE 23 
T VALUES AND PERCENTAGE RATES FOR TEACHER ATTITUDES 
(002 GRADE FOR TEACHERS 
A N HEAN STD PRINC T-VALUE DN.KNOH FAIL D C 8 
4S 4.SO 1.49 D a.12 4( S.9) 1( 2.2) 1( 2.2) 5(11.1) 17(37.8) 17(37.8) 
(004 SALARIES FOR TEACHERS 
N HEAN STD PRINC T-VALUE DN.KNOH 2zOH JUST.RT 2HI 
45 1.93 0.96 2LOH -0.46 21(46. 7) 7 15.6) 16(35.6) 1( 2.2) 
(~ TEACHERS BE TESED FOR BASIC COMPETENCY 
N HEAN STD PRINC 
45 2.91 0.29 SHOULD 
T-VALUE SHOULD NOT DN.KNOH SHOULD 
-2.07 0( 0.0) 4( 8.9) 41(91.1) 
Category 3. Curriculum Attitudes 
Fo this category, there was a significant difference in 
responses for the issues of including sex education in public schools 
(t = 2.88, p < .05), the importance of extracurricular activities (t = 
4.72, p < .05), and increasing homework (t = 3.95, p < .05). 
There was no significant difference in responses for the issue of 
requiring a homework minimum (t = 1.70, p > .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 24 
T VALUES AND PERCENTAGE RATES FOR CURRICULUM ATTITUDES 
(006 INCLUDE sex ED IN PUBLIC ELEM. SCHOOLS 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 45 2.76 0.57 SHOULD -2.88 3( ,. 7) 5(11.l) 37(82.2) 
(007 IMPORTANCE OF EXTRACURRICULAR ACTIVITIES 
N HEAN STD PRINC T-VALUE DN.KNOH NOT-IMP NOT2IHPT 45 4.51 0.6' VRY-IHP -4. 72 0( 0.0) 0( 0.0) 5( ll. l) 
(010 HORE HOHEHORK? 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 45 2.56 0.76 SHOULD -3.95 7(15.6) 6(13.3) 32(71.1) 
(Qll OLDEST UNHILD REQUIRED HOHEHORK HINIHUN? 
N HEAN STD PRINC T-VALUE NO 
-1.70 2( 4.4) DN.KNOH YES 45 2.89 0.44 YES 1( 2.2) 42( 93. 3) 
Category 4. Student Attitudes 
FAIR-I HP VRV-IHP 12( 26. 7) 28(62.2) 
For this category, there was a significant difference between 
parents and principal on the issue of maintaining a minimum grade 
point by those in sports (t = 2.35, p < .05), coed sports teams: 
tennis (t = 3.50, ~ < .05), swimming (t = 13.52, p < .05), track (t = 
20.54, p < .05), baseball (t = 3.67, p < .05), basketball (t = 10.14, 
p < .05). The was no significant difference for the issues of 
football (t = 6.05, p < .05), and wrestling (t = 5.66, p < .05). 
There was a significant difference on the issues of parents defining 
the limits of T.V. (t = 2.98, p < .05), and students' rights and 
privileges (t = 3.54, p < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 25 
T VALUES AND PERCENTAGE RATES FOR STUDENT ATTITUDES 
(008 MAINTAIN HIN GRADE-PT BY THOSE IN SPORTS 
N HEAN STD PRINC T-YALUE SHOULD NOT DN.KNOH 
-2.35 0( 0.0) 5(11.l) 45 2.89 0.32 SHOULD 
(R91 GIRLS & BOYS ON SAME TENNIS TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
45 2.'7 0.64 SHOULD -3.50 4( 8.9) 7(15.6) 
(R<J2 GIRLS & BOYS ON SAHE SHIMMING TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
45 2.54 0.78 SHOULD NOT 13.52 8( 17 .8) 3( 6. 7 l 
(R93 GIRLS & BOYS ON SAHE TRACK TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
45 2.80 0.59 SHOULD NOT 20,54 4( 8.9) l( 2.2) 
(R94 GIRLS & BOYS ON SAHE BASEBALL TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
45 2.56 0.81 SHOULD -3.67 9(20.0) 2( 4.4) 
(R95 GIRLS & BOYS ON SAHE BASKETBALL TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 45 2.38 0.91 SHOULD NOT 10.14 13(28.9) 2( 4.4) 
(R96 GIRLS & BOYS ON SAHE FOOTBALL TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
45 1.82 0.91 SHOULD NOT 6.05 23(51.l) 7(15.6) 
(R97 GIRLS & BOYS ON SAHE HRESTLING TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH 
45 l. 71 0.84 SHOULD NOT 5.66 24(53.3) 10(22.2) 
1012 PARENT DEFINE LIMIT OF TV? 
N HEAN STD PRINC T-VALUE NO 
-2.98 6(13.3) DN.KNOH 2( 4.4) 45 2.69 0.70 YES 
(014 STUDENTS' RIGHTS & PRIVILEGES 
SHOULD 40(88.9) 
SHOULD 34(75.6) 
SHOULD 34(75.6) 
SHOULD 40(88.9) 
SHOULD 34(75.6) 
SHOULD 30(66.7) 
SHOULD 15(33.3) 
SHOULD 11(24.4) 
YES 37(82.2) 
N HEAN STD PRINC 
45 2.49 0.97 JUST.RT T-VALUE DN.KNOH -3.54 10(22.2) NOT.ENGH JUST.R1 8(17.8) 22(48.9 
Category 5. Financial Attitudes 
2HANY 5(11.1) 
For this category, there was a significant difference in 
responses between parents and principal for the issues of making new 
child care centers with taxes (t = 3.32, p < .05), spending funds for 
special education programs (t = 8.76, p < .05), and adopting the 
voucher system (t = 17.10, p < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 26 
T VALUES AND PERCENTAGE RATES FOR FINANCIAL ATTITUDES 
(017 KAKE NEH CHILO-CARE CENTERS HITH TAX$ 
N MEAN STD PRINC 45 2,67 0.67 YES T-VALUE NO -3.32 5(11.1) OIi.KNOW 5(11.1) 
(Qll RAISE TAXES NEEDED BY PUBLIC SCHOOLS 
N MEAN STD PRINC 
45 1,91 0,71 FAY.TAX T-VALUE ON.KNOH -a.7' 14(31.1, OPP.TAX 11(40.0) 
(Q19 SPENDING FUNDS FOR SPECIAL ED PROGRAMS 
N MEAN STD PRINC T-VALUE ON.KNOH 45 3.33 0,15 SAMES 2,62 3( 6, 7 l 
(Q21 VOUCHER SYSTEM BE ADOPTED 
N MEAN STD PRINC 
45 2,64 0.65 NO 
T-VALUE NO 11.10 4( a.,i 
LESS$ 
2( 4.4) 
ON.KNOW 
8(17.ll 
3nh.ai 
) 
FAY.TAX 13(2B.9) 
SAMES 17(37.8) 
YES 33(73.3) 
Category 6. Miscellaneous Attitudes 
MORES 23(51.1) 
For this category, there were significant differences in 
responses by parents and principal for the issue of grade for the 
school (t = 9.74, p < .05), nonpublic teachers requiring same 
certification as public school teachers (t = 3.92, p < .05), and the 
importance of a college education (t = 15.58, p < .05). 
The table below shows the results of individual questions in the 
category. 
TABLE 27 
T VALUES AND PERCENTAGE RATES FOR MISCELLANEOUS ATTITUDES 
(QOl GRADE FOR SCHOOL 
• MEAN STD PRINC T-VA~UE DN.KNOH FAIL D C • A 45 4.67 1,15 D ,. 4 2( 4.4) 0( 0.0) 3( ,.7) 10(22.2) 21(46.7) 9120.0) 
(Q20 NONPUB TEAOtERS REQ. CERT. AS PUBLIC 
• MEAN STD PRINC T-VALUE I? ,.1, ON.KNOW Yf5 45 2.'4 o.u YES -3.92 10(22,2) 32 71,1) 
(Q22 IMPORTANCE OF l.:OLLEGE EDUCATION 
N MEAN STD PRINC T-VALUE ON.KNOH ~T2IMPT FAIR-JMP VRY-IMPT 45 3.a, 0.31 FAIR-IMP 15,51 0( 0.0) 2,2) 3( ,. ) 41(91.1) 
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g_l3 Biggest Problems for School B 
parents 
ls t Lack of discipline (25%) 
2nd Parents' lack of interest 
(15%) 
3rd Parental involvement in 
school activities (15%) 
Principal 
ls t Check with principal 
2nd Difficulty in getting good 
teachers 
3rd Parental involvement in 
school activities 
_g__l6 Solutions to Improve Discipline 
Parents 
1st Classes for teachers on how 
to deal with problem 
children (34%) 
2nd Discussion groups with 
parents of problem 
children (23%) 
Required classes for parents 
of problem children (23%) 
3rd Suspension of students with 
extreme behavior problems 
(21%) 
Principal 
1st Classes for teachers on how 
to deal with problem children 
2nd Discussion groups with 
parents of problem children 
3rd Formation of special classes 
for students who have 
behavior problemr 
While question 16 does not lend itself tot-test analysis well, a 
rank order of possible solutions was utilized to evaluate similarity 
between principal and parents on this issue. From the rankings it 
seems clear that there is strong agreement between parents and 
principal on this issue. Of the possible seven solutions, there was 
agreement by pluralities of parents and principal on the first and 
second choices for solutions to the problem. Given the possible 
permutations, identical agreement of the first two priorities would 
seem to indicate strong agreement and similar perceptions by the two 
groups. 
Discussion 
As was the case with School A, a review of the statistical 
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results based solely on t-test as a measure of the significance of 
similarity of perceptions indicates that parents and principal for 
school Bare not similar, again rejecting the expectations of the 
study. This result occurred in five of six categories, and on three 
of the categories (Student Attitudes, Financial Attitudes, and 
Miscellaneous Attitudes) significant differences were shown on every 
issue presented. On only three issues in the questionnaire (grade for 
principal and administrators, testing teachers for basic competency, 
and requiring a homework minimum) were perceptions similar based on 
t-test analysis. However, as discussed with earlier schools, there 
were several issues on which the critical value margin for similarity 
was extremely close. These included searching student lockers (t = 
2.45), including sex education in public elementary schools (t = 
2.88), defining the limits of T.V. (t = 2.98) and spending funds for 
special education programs (t = 2.62). For all practical purposes, it 
can generally be said that there was statistical agreement on 
approximately seven or 27% of the issues presented. However, a much 
more practical comparison of perceptions is seen when frequency rates 
are analyzed. 
When actual numbers and percentages of parents agreeing with the 
principal are looked at, there is a much stronger case for arguing 
that a tendency for agreement does exist between the two. Majority of 
parents agreed with the principal on 16 of the 26 issues, or over 62% 
of the time. When "don't know" responses are eliminated, the 
percentage of agreement rises to over 65%. Thus it can be said that 
most parents in School B agree with the principal on most issues 
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presented. This similarity while practically significant is not 
statistically significant. 
Again, the discrepancy int-test results and frequency rates are 
explained as a result of questionnaire design as mentioned in the 
discussion of School A. 
An analysis of frequency rates indicates that in four of six 
categories (Administrative Attitudes, Teacher Attitudes, Curriculum 
Attitudes, and Student Attitudes), there is either statistical and/or 
frequency rate agreement on a majority of issues within each of these 
categories. 
For the categories of Financial Attitudes and Miscellaneous 
Attitudes analysis either statistically or through t-test review 
indicates that perceptions between principal and parents are 
dissimilar. 
SCHOOL C 
Category 1. Administrative Attitudes 
For this category, there was a significant difference (t = 4.56, 
P < .05) in responses by parents and principal on the issue of grading 
the principal and administrators. On the issue of searching of 
students' lockers by the school (t = 1.80, p < .05), there was no 
significant difference in response. 
The table below shows the results for individual questions in the 
category. 
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TABLE 28 
T VALUES AND PERCENTAGE RATES FOR ADMINISTRATIVE ATTITUDES 
I 003 l GRADE FOR PRINCIPAL AND Allt41NSTRJ.TORS 
• NUN STD PRINC T-VALUE 011 KNOW FAfL 0 C 9(12.1) • 4.25 2.03 A -4.56 7125.0) 0 0.0) 1( 3., l 1( 3.,, 10(35.7) 21 
I Q15 I STIJ>ENTS' LOOCER SEARCHED IY SOtOOL 
NUN STD PRINC T-VALUE SHOUlD NOT 0N KN0t4 SHOULD 
• 2.a, 0.31 SHOULD -1.10 01 0.0) 3110. 7 I 2518'.3) 21 
Category 2. Teacher Attitudes 
For this category, there was no significant difference in 
responses by parents and principal on the issue of grades for teachers 
(t = 1.41, p < .05). There were significant differences on the issues 
of salaries for teachers (t = 7.88, p < .05), and testing teachers for 
basic competency (t = 2.27, p < .05). 
The table below shows the results for individual questions in the 
category. 
TABLE 29 
T VALUES AND PERCENTAGE RATES FOR TEACHER ATTITUDES 
I 002 I GlADE FOIi TEACHERS 
• NUN STD PRINC T-VALUE DM KNOW FAfl 0 C I 21 4.50 1.11 I -1.u 5!11.,1 1 3.6) 0( 0.0) 21 7.11 9(32.11 
( 004 I SALARIES FOR TEACHERS 
• NUN STD PRINf T-VALUE n KNOW 2kCM ~T RT ~i 3.61 H 1.64 0.,1 JUST.R -7.H !60.11 111.,1 1t.,1 
( 005 I TUOCERS BE TESE0 FOR BASIC COMPETENCY 
• NUN STD PRINC T-VALUJ ~0 NOT 0:1~:~1 S~0 21 2.7' 0.5O SHOULD -2.2 .6) 23(1 .1) 
Category 3. Curriculum Attitudes 
For this category, there was a significant difference in 
responses by parents and principal on the issues of including sex 
• 11(3'.3) 
education in public elementary schools (t = 4.35, p < .05), the 
importance of extracurricular activities (t = 2.58, p < .05), whether 
more homework should be given (t = 3.58, p < .05), and whether the 
oldest child should have a required homework minimum (t = 2.26, p < 
• 05). 
The table below shows the results for individual questions in 
this category. 
TABLE 30 
T VALUES AND PERCENTAGE RATES FOR CURRICULUM ATTITUDES 
( Q04 l INCLL()E SEX ED IN PUILlC ELEM. SCHOOLS 
II HEAN STD PRINC T-VALUE SHbULD NOT ON.KNOW SHOULD 
21 2.21 0.9' SHOULD -..JS lOIJS.71 21 7.11 16157. 1 I 
( 007 I IMPORTANCE OF EXTRAOJRRICULAR ACTIVITIES 
• NUN STD PRlNC T-VALUE DN.KNQl,I NOT-IHP NOT2IMPT FA,R-lMP VRY-IMP 21 •. fl o.aa VRY-IMP -2.58 1( 3.6) 0( 0.0) 11 l.,, '21 .• , 20( 71.• l 
I QlO ) MORE HOMEWORK? 
• HEAN STD PRINC T-VALUE S~D NOT ON.KNOW SHOULD 21 2 ... 0.1, SHOULD . -3.58 SI 1 .ti 5117.9) 18164.3 l 
I Qll ) ct.DEST UNHlLD REQUIRED HOMEMORK HINlKJN~ 
MEAN STD PRINC T-VALUE NO ON.KNOW YEf II 
-2.2, 21 7.1) 3110. 7 l 23 12.11 21 2. 75 0.5, YES 
Category 4. Student Attitudes 
There was a significant difference (t = 2.12, p < .05) in 
responses by parents and principal on the issue of maintaining a 
minimum grade point average by those participating in sports. There 
were significant differences for the issue of coed participation on 
the following sports teams: swimming (t = 3.80, p < .05), track (t = 
2.05, p < .05), baseball (t = 3.51, p < .05), basketball (t = 3.00, p 
< .05, football (t = 6.39, p < .05), and wrestling (t = 10.52, p < 
.05). 
There was no significant difference (t = 1.36, p > ,05), for 
tennis. 
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There was a significant difference (t = 2.87, p < .05) in 
responses for the issue of parents defining limits of T.V. watching,· 
and students' rights and privileges (t = 4.75, p < .05). 
The table below shows the results for individual questions in 
this category. 
TABLE 31 
T VALUES AND PERCENTAGE RATES FOR STUDENT ATTITUDES 
I 001 ) MAINTAIN MIN GRADE-PT BY THOSE IN SPORTS 
II MUN STD PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 21 2.16 0.36 SHOULD -2.12 0( 0.0) 4( 14.3) 24(85.7) 
I 11,1 ) GIRLS' IOYS ON SAME TENNIS TEAM 
N MUN STD PRINC T-VALUE SHOUJO NOT DNIKNOW SHOULD 21 2.a, 0.42 SHOULD -1.3' 1( ·" l 3.6) 26'92.9) 
( lt92 ) GIRLS, BOYS ON SAHE SWIMMING TEAM 
II MUN STD PRINC T-VALUE smLO NOT ON.KNOW SHOULD 21 2.32 0.94 SHOULD -3.10 , 32.11 1( 3.6) 18(64.3 l 
( R'3 ) GIRLS, BOYS ON SAHE TRAOC TEAM 
II MEAN STD PRINC T-VAL~ SHOULD NOT ON!KNOW SHOULD 21 2.75 o.u SHOULD -2. 3( 10. 7) 1 3,6) 24(85.7) 
( 11,. ) GIRLS, BOYS ON SAME BASEBALL TEAM 
II MUN STD PRINC T-VALUE SHOULD NOT DNIKNOW SHOULD 21 2.3, o.,z SHOULD -3.51 1(21.6) 1 3,6) 19167.9) 
( 11'5 ) GIRLS, BOYS OM SAME IASKETIALL TEAM 
II NUN STD PRINC T-VALUE SffikD NOT ON.KNOW SHOULD 21 2.50 0.88 SHOULD -3.00 7(2 ,0) 0( 0.0) 21(75.0) 
( lt96 ) GIRLS' BOYS ON SAME FOOTBALL TEAM 
II NUN STD PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 21 1.a, 0.,2 SHOULD -6.3' 13(4'.4) 5117.9) 10(35.7) 
I R97 ) GIRLS' IOYS ON SAME NRESTLING TEAM 
II MUN STD PRINC T-VALUE SHOULD NOT ON,KNON SHOUo/D 21 1,43 0.1, SHOULD -10.52 21( 75.0) 2( 7.1) 51 l .9) 
I 012 J PARENT DEFINE LIMIT OF TY? 
II NUN STD PRIIIC T-VALUJ 110 ON.KNOW YEf 21 2.57 0.1, YES -2.1 5117.9) 2( 7. 1) 21 75.0) 
( 014 ) STLOENTS' RIGHTS, PRIVILEGES 
II NUN STD PRINC T-VALUI DN.KNON NOT.ENGH JUST.RT 2MANY 21 2.21 o.aa JUST .RT -4.7 1(28,6) 6121.4) 14(50.0) 0( 0,0) 
Category 5. Financial Attitudes 
For this category, there were significant differences in 
responses by parents and principal on the issues of making new child 
care centers with taxes (t = 3.29, p < .05), raising taxes needed by 
public schools (t = 6.61, p < .05), spending funds for special 
education programs (t E 2.58, p < .05), and adopting a voucher system 
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(t = 3.55, p < .05). 
The table below shows the results for individual questions in 
this category. 
TABLE 32 
T VALUES AND PERCENTAGE RATES FOR FINANCIAL ATTITUDES 
( Q17 ) MAKE NEW OIIIJ)-CJ.RE CENTERS NITH TAX$ 
N MEAN STD PRINC T-VALUE NO ON KNOW YES 21 2.57 0.'9 YES -l.2, l( 10. 7) 6(21.4) 1'(67.,) 
( Qll ) RAISE TAXES NEEDED IV PUILIC S~LS 
N MUN STD PR INC T-VALUE ON.KNOW OPP.TAX FAY.TAX 21 2.07 0.16 ON.KNON 6.'1 "l2. 1) 1(25.6) 11(3'.l) 
( Q1' ) SPENDING FUNDS FOR SPECIAL ED PROGIUMS 
N MUN STD PRINC T-VALUE ON.KNOW LESS) SAMEf MORE~ 21 l.U o.aa SAHE$ 2.51 2( 7.1) 1( .61 1(2 ,61 17(6 ,7) 
( 021 ) VOUOIER SYSTEM IE ADOPTED 
N MEAN STD PRINC T-VALUI NO DN.KNON YES 21 2.54 0.6' YES -l.5 l( 10. 7) 7(25.0) 11(64.l) 
Category 6. Miscellaneous Attitudes 
For this category, there was a significant difference in 
responses by parents and principal on the issues of overall grade for 
the school (t = 4.46, p < .05), and nonpublic teachers requiring same 
certification as public (t = 3.96, p < .05). There was no significant 
difference on the issue of the importance of a college education (t = 
2.00, p < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 33 
T VALUES AND PERCENTAGE RATES FOR MISCELLANEOUS ATTITUDES 
( 001 CR.ADE FOR So;ooL 
D 8 4 l NUN STD PRINC T-VALUE ON,KNCN F4f l. C 
21 5,00 1,1' 4 -4.44 1( 3.6) 0 0.0) 2( 7.1) 3( 10.7) 11(3,.3) 11(3,.3) 
( 020 NONPUI TEA01ER~ RF.Q. CERT. AS PUBLIC 
II NUN s~ PIIINC T-V.lLUE NO ON.KNCN YEf ZI z.n o. YES -3.~$ 1( 3.6) 10(35.7) 17 ,0.11 
( 022 ) IMPORTANCE OF COLLEGE EDUCATION 
II NUN STD PRINC T-VALUE ON.KNOW N0T2IMP1 HfR-IMP VRY-IMP1 
21 3.7, 0.57 VRY-IMPT -2.00 0( 0.0) 2( 7. 1 2 7,1) 24(15.7 
g 13 Biggest Problems in School 
Parents Principal 
1st 
2nd 
3rd 
Lack of discipline (30%) 
Teachers lack of interest 
(25%) 
Communication problems (27%) 
1st 
2nd 
3rd 
Lack of discipline 
Parents lack of interest 
Lack of respect for teachers/ 
other students 
While question 14 does not allow for T Value comparison of 
similarity, through a rank order approach, one can see that of a 
possible 30 responses, most parents and the principal were in 
agreement that the number one problem confronting School C was the 
lack of discipline. There was disagreement on the second and third 
biggest problems and it is interesting to note that teachers viewed 
teacher lack of interest as the second biggest problem whereas the 
principal perceived the parents having a lack of interest that was 
viewed as the second biggest school problem. 
_g_l6 Best Solutions for Improving Discipline 
parents 
1st Classes for teachers on how 
to deal with problem 
children (21%) 
2nd Required classes for parents 
of problem children (17%) 
3rd Formation of special 
classes for students 
who have behavior problems 
(10%) 
Principal 
1st Creation of a curriculum more 
relevant to the interest and 
concerns of students 
2nd Formation of special classes 
for students who have 
behavior problems 
3rd Discussion groups with 
parents of problem children 
While it is difficult to determine significance for this issue 
there was little agreement by principal and parents on this issue. 
Parents clearly chose classes for teachers on how to deal with problem 
children as the best solution whereas the principal didn't choose this 
response as any of the top three solutions. 
Therefore it may be concluded that while parents and principal 
agree on the biggest problem confronting School C, they vary greatly 
on ways to solve that problem. 
Discussion 
It was expected that in general, the responses by parents and 
principal would be similar due to a continuous, and frequent exchange 
of information and ideas facilitated by an operational public 
relations program. A review of the statistical results based solely 
on T-Value scores as a measure of the significance of similarity of 
perceptions indicates that parents and principal for School Care not 
similar, the rejecting the expectation of the study. On five of six 
categories measured, for the majority of questions, parents and 
principal responses were significantly different. However, it should 
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be noted that on some issues, the expectation was rejected by a very 
close margin, such as Q5 (testing teachers for basic competency), Q7 
(the importance of extracurricular activities), Qll (requiring oldest 
child to have a homework minimum), and Ql9 (spending funds for special 
education programs). On question 5, for example, over 82% of the 
parents were in agreement with the principal that teachers be tested 
for basic competency. On question 7, over 70% of parents agreed with 
the principal that increasing homework was "very important". On 
question 11, over 82% of parents agreed with the principal that there 
should be a homework minimum, and on question 8, over 85% of parents 
agreed with the principal that students should maintain a minimum 
grade point average to participate in sport£ On the issue of whether 
parents should limit the amount of time their children watch T.V. 
(question 12), again a large majority of parents (75%) were in 
agreement with the principal on this issue. However, on both 
questions, while the majority of parents were in agreement with 
principal, there was enough disparity of opinion to show a 
statistically significant difference in perception for these issues. 
The large majorities however, show a trend that perhaps with a larger 
sample would result in a similarity of perceptions for these 
questions. Another explanation for the discrepancy in T values versus 
frequency rates may be the result of the including of "don't know" 
responses on the original questionnaire. "Don't know" responses were 
treated as an opinion and in some cases lowering the percentage of 
responses for those having opinions, thereby affecting the T Value. 
Clearly, when examining the results solely on the basis of 
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frequency charts, one can see that in 20 of 27 questions (74% of the 
time), the majority of parents were in agreement with the principal on 
these issues. Further, when "don't know" responses are eliminated and 
issues where principal agreed with a plurality of parents, there is 
agreement on 23 of 27 issues or agreement 85% of the time. Therefore, 
it can be said that for School C, most parents share similar 
perceptions with the principal on educational issues, although this 
similarity is not statistically significant. 
SCHOOL D 
Category 1. Administrative Attitudes 
For this category, there wat a significant difference in 
responses by parents and principal on the issues of the grade for 
principal and administrators (t = 9.27, p < .05) and students' lockers 
being searched by the school (t = 3.26, p < .05). 
The table below shows the results for individual questions in 
this category. 
TABLE 34 
T VALUES AND PERCENTAGE RATES FOR ADMINISTRATIVE ATTITUDES 
( 003 GRADE FOR PRINCIPAL AND ADHINSTIUTORS 
A N MEAN STD PRINC T-VALUE ON.KNOW FAfL D C 51(~.4) 140 4.72 1.63 A -,.27 18(12.9) 2 1.4) 2( 1.4) 12( 8.6) 55(3'.3) 
( 015 STlllENTS' LOCICER SEARCHED BY SOIOOL 
N MEAN STD PRINC T-VALUE SHOULD NOT o;1K~~) SHO:JLD 140 2.aa 0.44 SHOULD -3.26 6( 4.3) 129(92.1) 
Category 2. Teacher Attitudes 
For this category, there was a significant difference in 
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responses by parents and principal on the issues of grade for teachers 
(t = 9.05, p < .05), salaries for teachers (t = 14.56, p < .05), arid 
testing teachers for basic competency (t = 3.70, p < .05). 
The table below shows the results for individual questions in 
this category. 
TABLE 35 
T VALUES AND PERCENTAGE RATES FOR TEACHER ATTITUDES 
( Q02 GRADE FOR TEACHERS 
B A N HEAN STD PRINC T-VALUE ON.KNOW FAfL 0 C 140 4.76 1.62 A -,.as 18(12.9) 2 1.4) 0( 0.0) 10( 7 .1) 55(3'.3) 55(3'.3) 
( Q04 SALARIES FOR TEACHERS 
N HEAN STD PRINC T-VALUE DN.KNOH 2LOW JUST.RT 2Hf 140 1.86 0.,2 JUST.RT -14,56 65(46.4) 34(24.3) 36(25. 7) 5 3.6) 
( oos ) TEACHERS BE TESED FOR BASIC COMPETENCY 
N HEAN STD PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 140 2.88 0.39 SHOULD -3.70 3( 2.1) 11( 7.9) 126190.0) 
Category 3. Curriculum Attitudes 
For this category, there was a significant difference in response 
by parents and principal on the issues of whether to include sex 
education in public elementary schools (t = 5.86, p < .05), the 
importance of extracurricular activities (t = 5.86, p < .05), whether 
to increase homework (t = 11.32, p < .05), and whether their oldest 
child had a required homework minimum (t = 7.57, p < .05). 
The table below shows the results for individual questions in the 
category. 
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TABLE 36 
T VALUES AND PERCENTAGE RATES FOR CURRICULUM ATTITUDES 
( 006 ) INCLUDE SEX ED IN PUBLIC ELEH. SCHOOLS 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOU~D 140 2.68 0.65 SHOULD -5,86 14(10.0) 17(12.1) 109( 7 ., ) 
( 007 ) IMPORTANCE OF EXTRACURRICULAR ACTIVITIES 
N HEAN STD PRINC T-VALUE DN.KNOH NOT-IHP NOT2IHPT FAIR-IHP VRY-IHP 140 4.53 0.76 F.UR-IHP 8.20 2( 1.4) l( o. 7) 8( 5. 7) 39( 27. 9 l 90(64.3) 
( 010 ) HORE HOHEHORJC? 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 140 2.18 0.86 SHOULD -11.32 41(29.3) 33(23.6) 66(47.1) 
( 011 ) OLDEST UNHILD REQUIRED HOHEHORK HINIHUN? 
N HEAN STD PRINC T-VALUE NO DN.KNOH YE~ 140 2.47 0.83 YES -7.57 30(21.4) 14(10.0) 96 61.6) 
Category 4. Student Attitudes 
For this category, there was a significant difference (t = 4.88, 
p < .05) in responses by parents and principal on the issue of the 
maintaining a minimum grade point average by those participating in 
sports. On the issue of coed participation there was a significant 
difference for tennis (t = 7.09, p < .05), swimming (t = 11.21, p < 
.05), track (t = 8.80, p < .05), baseball (t = 9.78, p < .05), 
basketball (t = 9.64, p < .05), wrestling (t = 11.56, p < .05), 
football (t = 16.27, p < .05). There were significant differences for 
the issues of parents defining the limits of T.V. watching (t = 7.29, 
p < .05) and students' rights and privileges (t = 6.09, p < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 37 
T VALUES AND PERCENTAGE RATES FOR STUDENT ATTITUDES 
( 008 ) MAINTAIN HIN GRADE-PT BY THOSE IN SPORTS 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 
140 2.78 O.S4 SHOULD -4.88 8( s. 7) lS(l0.7) 117(83.6) 
( R91 ) GIRLS & BOYS ON SAHE TENNIS TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 
140 2.66 O.S7 SHOULD -7.09 11 s.o> 34(24.3) 99(70.7) 
( R92 ) GIRLS & BOYS ON SAHE SHIMMING TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 140 2.21 0.83 SHOULD -11.21 36(2S.7) 38(27.1) 66(47.1) 
( R93 ) GIRLS & BOYS ON SAHE TRACK TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 
140 2.Sl 0.66 SHOULD -8.80 13( 9.3) 43(30.7) 84(60.0) 
( R94 ) GIRLS & BOYS ON SAHE BASEBALL TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 140 2.36 0.78 SHOULD -9.78 26(18.6) 38( 27 .1) 761S4.J) 
( R9S ) GIRLS & BOYS ON SAHE BASKETBALL TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 
140 2.38 0.76 SHOULD -9.64 24( 17. 1) 39(27.9) 77(SS.O) 
( R96 ) GIRLS & BOYS ON SAHE FOOTBALL TEAM 
N HEAN STD PRINC T-VALUE s;,ouLD NOT DN.KNOH SHOULD 
140 1.91 0.79 SHOULD -16.27 Sl(36.4) Sll36.4l 38(27.1) 
( R97 ) GIRLS & BOYS ON SAHE WRESTLING TEAM 
N HEAN STD PRINC T-VALUE SHOULD NOT DN.KNOH SHOULD 
140 1.64 0.66 SHOULD NOT ll.S6 64(4S.7) 62(44.3) 14(10.0) 
( 012 ) PARENT DEFINE LIMIT OF TV? 
N HEAN STD PRINC T-VALUE NO DN.KNOH YEf 140 2.Sl 0.10 YES -7.29 27(19.3) lS(l0.7) 98 70.0) 
( 014 ) STUDENTS' RIGHTS & PRIVILEGES 
N HEAN STD PRINC T-VALUE DN.KNOH NOT.ENGH JUST.RT 2HANY 
140 2.49 1.00 JUST.RT -6.09 34(24.3) 22( 15. 7) 66(47.1) 11( 12.9) 
Category 5. Financial Attitudes 
For this category, there were significant differences in 
responses by parents and principal on the issues of making new child 
care centers with taxes (t = 21.30, p < .05), raising taxes needed by 
public schools (t = 16.86, p < .05), spending funds for special 
education programs (t = 10.94, p < .05), and adopting the voucher 
system (t = 30.25, p < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 38 
T VALUES AND PERCENTAGE RATES FOR FINANCIAL ATTITUDES 
( Ql7 ) MAKE NEH CHILD-CARE CENTERS HITH TAX$ 
N MEAN STD PRINC T-VALUE NO ON.KNOW YES 
140 2,37 0.1, NO 21.30 24(17.1) 40(28.,) ·1,(54.3) 
( Q18 ) RAISE TAXES NEEDED BY PUBLIC SCHOOLS 
N MEAN STD PRINC T-VALUE ON.KNOW OPP.TAX FAY.TAX 
140 1.,1 0.77 FAY.TAX -1,.8, 48(34,l) 57(40.7) 35(25.0) 
( Q19) SPENDING FUNDS FOR SPECIAL ED PROGRAMS 
N MEAN STD PRpc T-VALUE ~~1~~~~) LHsto, SAMEJ MORE~ 140 3.08 1.00 MORE -10.94 58(4 .4) 5'(4 .0) 
( Q21 ) VOUCHER SYSTEM BE ADOPTED 
N MEAN STD PRINC T-VALUE NO iN.KNOW llf52.1> 140 2.41 O.'8 NO 24.,7 15(10.7) 2(37.1) 
Category 6. Miscellaneous Attitudes 
For this category, there were significant differences in 
responses by parents and principal on the issues of overall grade for 
the school (t = 8.92, p < .05), whether nonpublic teachers should meet 
same certification requirements as public (t = 8.64, p < .05) and the 
importance of a college education (t = 22.34, p < .05). 
The table below shows the results for the individual questions in 
the category. 
TABLE 39 
T VALUES AND PERCENTAGE RATES FOR MISCELLANEOUS ATTITUDES 
( QOl ) GRADE FOR SOtoOL 
II MEAN STD PRINC T-VALUE 
,11(~~) FAfL 0 C II A 140 5.32 o.,o A -11.,2 1 0.7) 2( 1.4) 9( ,.4) 57(40.7) 69(49.3) 
( Q2O) NONPUII TEACHERS REQ. CERT. AS PUBLIC 
• MEAN STD PRINC T-VALUE NO i,1~=~~) xn,o.7) 140 2.48 0.71 YES -a.,4 11(12.9) 
( Q22 ) IMPORTANCE OF COLLEGE EDUCATION 
• MEAN STD PRINC T-VALUE 0S1KS~1 NOT2IHP1 FAfR-IMP VR1-IHP1 140 3.14 0.44 FAIR-IMP 22.34 4( 2., 15 10. 7) 121 16.4 
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g,_13 Biggest Problems at School D 
Parents 
1st Use of drugs (36%) 
2nd Use of drugs (11%) 
3rd Crime/vandalism (19%) 
Principal 
1st Parental involvement in 
activities 
2nd Parents' lack of interest 
3rd Difficulty in getting good 
teachers 
A review of the ranking order by parents and principal, reveals a 
distinct difference in perceptions on this issue. Parents clearly 
focused on perceived symptomatic problems, with drug use preoccupying 
both their first and second choices. Citing crime/vandalism as their 
third choice reflects a focus on student behaviors or perceived 
behaviors. It is interesting to note that school records on 
discipline infractions reveals virtually no documented reports of drug 
use by students, and few infractions related to student 
crime/vandalism. It may be that for School D, the perceptions of 
parents are more based on perceptions of neighborhood problems (there 
is a high degree of gang activity and incidences of drugs and crime 
for the outlying community), rather than the school itself. 
By contrast, the principal of School D focused on what might be 
described as causation factors of problems rather than symptomatic, 
citing parental involvement and lack of interest as the first two 
largest problems in the school. The third choice, difficulty in 
getting good teachers certainly reflects this attitude on the part of 
principal. There may be a connection, then between parents not being 
more involved and active in the school and the possible misperceptions 
about drugs and vandalism. Parents may be projecting their 
perceptions about the community in general to the school in 
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particular. Therefore, while the perceptions are not similar or what 
was expected, an explanation appears clear. 
Q 16 Best Solutions for Uiscipline Problems 
Parents 
1st Classes for teachers on how 
to deal with problem 
children (37%) 
2nd Discussion groups with 
parents of problem children 
(21%) 
Required classes for parents 
of problem children (21%) 
3rd Creation of a curriculum 
more relevant to the 
interest and concerns of 
students 
Principal 
1st Required classes for parents 
of problem children 
2nd Classes for teachers on how 
to deal with problem children 
3rd Creation of a curriculum more 
relevant to the interest and 
concerns of students 
A review of the rank orderings of solutions to discipline 
problems reveals a pattern similar to other schools whereby parents 
tend to want to place responsibility more on school personnel, while 
administrators, and probably other school personnel would tend to 
place the responsibility at the doorstep of parents. This pattern is 
clearly seen on the first two choices by parents and principal. Both 
favor classes for the other on ways to resolve behavior problems. 
Both are similar in that they reject suspension as a choice for 
improving discipline, but focus instead more on educational 
techniques. Both agree that curriculum that is interesting and 
meaningful to students is important, but classes for either parents or 
teachers is the higher priority. It should be added that parents 
favor discussion groups for parents, but clearly feel that required 
classes would be more appropriate for school personnel rather than 
parents. 
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It would appear then that there is general agreement by parents 
and principal of School D that classes for adults involved with 
problem children is the first priority for resolving discipline 
problems as well as the formation of interesting curriculum but 
differences exist over the adult responsibility for the problem. 
Discussion 
An analysis of School D, based solely on t•test results, shows a 
significant difference in responses between principal and parents on 
all issues raised for all categories presented. There were not 
values that approached the critical value with which to statistically 
conclude that there was similarity of responses by parents and 
principal. However, again, as with Schools A, B, and C, an analysis 
of frequency responses reveals a much stronger trend towards 
similarity. On 11 of 26 issues presented, a majority of parents did 
agree with the principal. Although this percentage of agreement (42) 
does not represent most parents, it represents a much higher degree of 
similarity than that indicated by t-tests alone. Further, when "don't 
know" responses are excluded from the analysis, and issues on which a 
plurality, or most of the parents responding agree with the principals 
are taken into consideration, the percentage of agreement of parents 
and principal rises to 65%. This result would suggest a trend toward 
similarity, which, with a revised questionnaire, could be expected to 
increase and perhaps be statistically verified. When majority and 
plurality agreement figures are utilized (with don't know responses 
are excluded) parents and principal are seen to agree on four of six 
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categories (Curriculum, Students, and Miscellaneous Attitudes), are 
split on one category (Administrative) and are significantly different 
on two (Teacher and Financial Attitudes). 
Therefore, it is concluded that of those parents holding an 
opinion, most have similar perceptions with that of the principal of 
School C. However, there is enough disparity of opinion to render the 
perceptions of both statistically significantly different. 
SCHOOL E 
Category 1. Administrative Attitudes 
For this category, there was a significant difference (t = 4.58, 
p < .05) in responses by parents and principal o. the issue of grading 
the principal and administration. There was a significant difference 
(t = 4.34, p < .05) for the issue of whether students' lockers should 
be searched by the school. 
The table below shows the results for individual questions in 
this category. 
TABLE 40 
T VALUES AND PERCENTAGE RATES FOR ADMINISTRATIVE ATTITUDES 
I 003 I GRACE FOR PRINCIPAL AND ADMINSTRATORS 
I A 
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• MEAN STI> PRINC T-VALUE ON.KNON FAfL D 20,ia.21 71 4.07 1. 71 I -4.51 11115.5) 4 5.6) 4( 5.61 14(19.71 11(25.4) 
I 015 I STl.l)ENTS' LOCKER SEAROtED IY SCHOOL 
91 MUN STD PRINC T-VALUE SHOULD NOT DNIICNOW jffi,~51 2.61 o. 76 SHOULD -4.34 1.2(16.9) 4 5.6) 
Category 2. Teacher Attitudes 
For this category, there were significant differences in 
responses by parents and principal to the issues of grades for 
teachers (t = 3.81, p < .OS), and salaries for teachers (t = 7.69, p < 
.OS). There was a significant difference (t = 3.53, p < .OS) on the 
issue of whether teachers should be tested for basic competency. 
The table below shows the results for individual questions in 
this category. 
TABLE 41 
T VALUES AND PERCENTAGE RATES FOR TEACHER ATTITUDES 
I 002 GIU.OE FOR TEA04ERS 
MUN STO PRINC 0 C I A 
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.91 
T-VALUE ON.KNOW FAfL 
•.za 1.59 I -3.11 1(11.31 3 •• 21 61 1.51 16122.5) 20(28.2) 18(25.•I 
( 004 SALARIES FOR TEA04ERS 
• MUN STO PRINC T-V,LUE ON.KNOW 2LON JU,T.RT 2Hf 71 2.07 1.02 JUST .RT 
- ·" 
21(3'.4) 1'(22,5) 21 2,.,1 6 1.5) 
( oos ) TEA04ERS IE TESED FOR IASIC COMPETENCY 
• MUN s19 PRINC T-VALUI S~D NOT DN,KIIOI SHOULD 71 2.1, o. SHOULD -3.5 5( .O) 7( ,.,, 59113. 1 l 
Category 3. Curriculum Attitudes 
For this category, there were significant differences in 
responses by parents and principal on the issues of whether to include 
sex education in public elementary schools (t = 3.49, p < .OS), the 
importance of extracurricular activities (t = 5.87, p < .OS), 
increasing homework (t = 3.98, p < .05) and whether a homework minimum 
was required (t = 4.24, p < .OS). 
The table below shows the results for individual questions in 
this category. 
TABLE 42 
T VALUES AND PERCENTAGE RATES FOR CURRICULUM ATTITUDES 
( 006 ) INCLLEE SEX ED IN PUBLIC ELEM. S0100LS 
N ME.All STD PIIINC T-VALUE SHOULD NOT 0~11(~~) SHOIJLD 71 2.72 0.'4 SHOULD -l.4' 9112. 7 > ,ota..,, 
( 007 ) IMPORTANCE OF EXTR.lOJRRIC1JLAR-.lCTIVITIES 
N MUN STD PRINC T-VALUJ DN.KN014 NOT-IMP NOT21MPI FAfR-IMP VRY-JMP 71 4.45 0.1, VRY-lMP -5.& l( 1.4) 1( 1.4) •< ,., 24 ll.&) 41(5 .7) 
( 010 ) MORE HOMEWORK? 
II MUN STD PRINC T-V.ALUE SHOULD NOT DN.KNON SHOULD 71 2 ... 0.72 SHOULD -l.94 10(14.1) 4( ,.,, 57(8C.l) 
( 011 ) OLDEST UNHILD REOUIRED HOMEW0P.K MINl14UM? 
N MEI.ii STD Pll!NC T-VALUE liC D~!K~~l YES 71 2.U 0.78 YES -•.24 13(11.l) 56174.9) 
Category 4. Student Attitudes 
For this category, there was a significant difference (t = 3.05, 
p < .05) in responses by parents and principal to the issue 
maintaining minimum grade ~~int averages by those participating in 
sports. There was a significant difference in responses to coed 
participation in tennis (t = 4.99, p < .05), swimming (t = 6.52, p < 
.05), track ( t = 4.61, p < .05), baseball (t = 5. 91, p < • 05), 
basketball (t = 11.01, p < .05), football (t = 6.48, p < .05) and 
wrestling ( t = 5.68, p < .05). There were also significant 
differences to the issues of parents defining the limits of T.V. 
watching (t = 5.38, p < .05) and students' rights and privileges (t = 
3.50, p < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 43 
T VALUES AND PERCENTAGE RATES FOR STUDENT ATTITUDES 
< ooa ) MAINTAIN MIN GRJ.OE-PT IY THOSE IN SPORTS 
N HUN STO PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 
71 2.8' 0.3' SHOULD -3.05 1( 1.4) 8(11.3) '2(87.3) 
( Ul ) GIRLS & IOYS ON SAHE TENNIS TEAM 
N HUN STD PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 
71 2.52 0.81 SHOULD -4.H 14(19.7) 6( 1.5) 51( 71.1 l 
( 1192 I GIRLS & IOYS ON SAME SHIMMING TEAM 
N HUN STD PRINC T-VALUE SHOULD NOT DNIKNOW SHOULD 
71 2.21 0.'3 SHOULD -6.52 23(32.4) 5 7.0) 43(60.6) 
( R93 I GIRLS & IOYS ON SAME TRACI( TEAM 
II HUN STD PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 
71 2.55 0.12 SHOULD -4.61 15121,1) 21 2,1) 5417,.ll 
( 1194 I GIRLS & IOYS ON SAME IASEIALL TEAM 
,1 
MEAN STD PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 
2.31 o.aa SHOULD ~.'1 i,12,.11 6( I.Sl 44(64.8) 
( "' 
) GIRLS & IOYS ON SAME IASKETIALL TEAM 
,1 
MUN STD PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 
2,24 0.9S SHOULD NOT 11.01 25135 .2 l 4( 5.6) 42(59.2) 
IR" I GIRLS & IOYS ON SAME FOOTBALL TEAM 
II MUN STD PRINC T-VALUE SHOULD NOT o:1K=~~) SHOULD 71 1.70 o.u SHOULD NOT 6.4& 43160.6) 22131.0) 
( 1197 I GIRLS & IOYS ON SAME HRESTLING TEAM 
II MUN STD PRINC T-VALUE SHOULD NOT ON.KNOW SHOULD 
71 1.sa 0.8' SHOULD NOT 5.U 47(".2) 7( '·" 17( 23.9 l 
I 012 I PARENT DEFINE LIHIT OF TV" 
N MUN STD PRINC T-VALUE NO D~IK~~) YEf 71 2.42 o.,o YES -S.3& 20(2&.2) 50 70.4) 
( Q14 I ST~ENTS' RIGHTS & PRIVILEGES 
N HUN STD PRINC T-VALUE ON.KNOW NOT.ENGH JUST.RT 2MANY 
71 2.u o.u JUST.RT -3.SO 11115.Sl 15(21.1) 35(4'.31 10(14.1) 
Category 5. Financial Attitudes 
For this category, there were significant differences between 
responses by parents and principal on the issues of making new child 
care centers with taxes (t = 5.16, p < .05), raising taxes needed by 
public schools (t = 10.29, p < .05), spending funds for special 
education programs (t = 7.11, p < .05) and whether to adopt a voucher 
system (t = 22.51, p < .05). 
The table below shows the results for individual questions in 
this category. 
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TABLE 44 
T VALUES AND PERCENTAGE RATES FOR FINANCIAL ATTITUDES 
( 017 ) M.u:E NEW OIILD-ClRE CENTERS MITH TAX$ 
91 NUN sT9 PRINC T-VALUE NO ON.KNOW YES 2,59 o., YES ~-1' 7( 9.9) 15(21.11 49(0.01 
I 011 ) RAISE TUES NEEDED IY PUBLIC SOIOOLS 
N NUN STD PRINC T-VALUE ON.KNOW OPP.TU FAV,TU 
71 1.94 0.77 ON.KNOW 10.29 23(32.4) 29(40.1) 1,c2,.1, 
( 019 I SPENDING FUNOS FOR SPECIAL ED PROGRAMS 
N NUN STD PRINC T-VALUE ON.KNOW LESSj SAHES MORU 71 3.24 0.90 MORES -7.11 i< 1.5) 4( .,1 21(39.4) 33( .5) 
I 021 I VOUCHER SYSTEM IE AOOPTED 
N NUN STD PRINC T-VALUE NO ON.KNOW YES 71 2.'8 0.'3 NO 22.Sl i< I.SI 11( 15.S) 54(7,.1, 
Category 6. Miscellaneous Attitudes 
For this category, there was a significant difference (t = 5.50, 
p < .05) in responses by parents and principal on the issue of overall 
grade for the school. There were significant differences on the 
iss~~s of whether nonpublic teachers should be 1~quired to have same 
certification as public (t = 4.69, p < .05), and the importance of a 
college education (t = 8.62, p < .05). 
The table below shows the results for individual questions in 
this category. 
TABLE 45 
T VALUES AND PERCENTAGE RATES FOR MISCELLANEOUS ATTITUDES 
( 001 GRADE FOR SOIOOL A 
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91 NUN PIUNC T-VALUE 
ON.KNOW FAfL D C a STD 0( 0.01 l 4.21 12(16.9) 2112,.,1 21139.4) 7( 9.9) ~.so 4.)4 1.01 I 
( 020 NONPUI TEAOIERS REO. CERT. AS PUBLIC 
,1 NUN STD PRINC T-VALUE NO 
OIi.KNOW YES 2.u o.u YES -4.'9 lpl.3) 11(15.51 52(73.21 
I 022 ) IMPORTANCE OF COLLEGE EDUCATION 
91 NUN STD PUNC T-VALUE ON.KNOW NOT2IMP1 
FAfR-IMP VRY-IMP1 
J.73 0.72 FAIR-IMP l.'2 l( 4.21 2( 2.1 , 1.5) ,0114.5 
_g,_13 Biggest Problems for School E 
Parents 
1st Use of drugs (29%) 
2nd Drinking/Alcoholism (20%) 
3rd Lack of respect for 
teachers/other students 
(13%) 
Principal 
1st Lack of proper financial 
support 
2nd Lack of proper facilities 
3rd Lack of parental involvement 
in school activities 
Using a ranking method of analysis it is clear that parents and 
principal of School E clearly have different perceptions when 
prioritizing the biggest problems confronting the school. 
Q 16 Best Solutions for Discipline Problems 
Parents 
1st Classes for teachers on how 
to deal with problem 
children (26%) 
Discussion groups with 
parents of problem children 
2nd Formation of special classes 
for students who have 
behavior problems (26%) 
3rd Creation of a curriculum 
more relevant to the 
interest and concerns of 
students (28%) 
Principal 
1st Classes for teachers on how 
to deal with problem children 
2nd Creation of a curriculum more 
relevant to the interest and 
concerns of students 
3rd Required classes for parents 
of problem children 
Again using a rank order method for comparison, on the issue of 
solutions for discipline problems, there is clearly a strong trend 
toward agreement. The largest proportion of parents (26%) selected 
classes for teachers on how to deal with problem children as the best 
solution to the problem. The principal made the same selection. 
Parents and principal again made requiring classes for parents of 
problem children either their second choice (parents) or the third 
choice (principal). 
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Therefore, it can practically be said that for this issue, 
parents and principal share similar perceptions. 
Discussion 
For School E, an analysis of t-tests for statistical significance 
reveals that in all categories, there were significant differences in 
perceptions between principal and parents. In fact, with the 
exception of question 8, maintaining a minimum grade point average by 
those participating in sports, every issue indicated a significant 
difference of perception between principal and parents. Again, 
however, when the frequency of responses are analyzed, it is revealed 
that a clear majority of parents do agree with the principal on nearly 
all issues presented. Of the 26 issues presented, principal agreed 
with the majority of parents 17 times, or 65% of the time. In three 
of the remaining nine issues, a plurality of parents agreed with the 
principal. In one of the remaining six issues, "don't know" was the 
majority (Ql8). Of those having an opinion on the issue, the majority 
were in agreement with the principal. Thus on only five of 26 issues 
presented was the plurality or majority of parents in opposition to 
the principal. Thus, of those parents holding an opinion (excluding 
don't know responses), the percentage of agreement of parents and 
principal rises to 77%. However, again, due to the allowance for 
"don't know" responses, and the amount of disparity allowed for in the 
questionnaire, there was enough disparity that the responses were 
significantly different as measured by t-tests. Yet, as with the case 
of Schools A, B, C and D, the tendency of the results appear to favor 
171 
similarity over dissimilarity. Refinement and modification of 
questionnaire to accommodate artifact results from inconsistent 
questionnaire design would likely support this expectation. 
It is concluded that School E, while statistically nonsupported, 
as practically proved by the research, has a majority parent body that 
has similar perceptions to those of the principal. 
SUMMARY 
Chapter IV presented and analyzed the data collected for the two 
purposes of the study. 
The first part of the study sought to identify those schools 
which had operational public relations programs. Chapter IV reviewed 
the evidence that characterized six schools from the study sample as 
having operational public relations programs. 
All six schools showed evidence of activities and/or programs 
found in components of an operational public relations program, 
including identifying their publics, establishing two-way 
communication systems with those publics, use of varied, appropriate 
media for communication, and evidence of school spirit activiti~s to 
help build positive support for the school. 
A summary of the findings included: 
l. The six schools with operational public relations programs 
showed strong evidence of identifying and establishing continuous 
two-way communication systems with their publics. 
2. The study schools showed similar use of varied, appropriate 
media for communicating with their publics. 
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3. The study schools showed evidence of similar forms of, and a 
continuous program of school spirit activities. 
4. The study schools showed little evidence of activities 
related to the formal components of a school public relations 
program--formal organization and formal evaluation. 
5. The study schools did show evidence of utilization of 
informal systems for evaluating their public relations programs. 
The second part of Chapter IV presented and analyzed data related 
to the second purpose of the study--comparing the perceptions of the 
principals and parents in schools identified as having operational 
public relations programs. 
A summary of these findings included: 
1. T-test analysis of the five schools participating in this 
part of the study showed significant differences in perceptions by 
parents and principals on the educational issues presented. 
2. Analysis of results based on frequency percentage rate data 
revealed that in general, parents and principals shared similar 
perceptions about the educational issues presented. 
On a category by category basis, frequency percentage rate 
analysis revealed the following: 
1. Parents and principals held similar perceptions with regards 
to Administrative Attitudes. 
2. The results were inconclusive on parent and principal 
responses with regard to Teacher Attitudes. 
3. Parents and principals held similar perceptions with regard 
to Curriculum Attitudes. 
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4. Parents and principals held different perceptions-regarding 
Financial Attitudes. 
5. Parents and principals held different perceptions regarding 
the miscellaneous issues presented. 
In Chapter V, a comparison of the findings for all schools in the 
study, and the implications of these findings for theory and practice 
is presented. 
Also, a summary of the study, conclusions about the study, 
recommendations based on the study, and suggestions for further 
research are made. 
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CHAPTER V 
SUMMARY, DISCUSSION, AND IMPLICATIONS 
Summary of Study 
The purpose of this research was to (1) identify from selected 
Chicago public elementary schools, those schools having operational 
public relations programs and (2) in those schools identified as 
having operational public relations programs, to determine whether the 
perceptions of the principal and parents of those schools were 
similar, as a measure of dynamic equilibrium as defined by systems 
theory research. 
The sample studied consisted of 52 elementary schools from two 
Chicago school districts. These school districts were representative 
of the school population citywide. 
A screening questionnaire was used to determine potential schools 
which might have operational public relations programs. In depth, 
follow-up interviews were held with the principals of successfully 
screened schools. Six schools showed sufficient evidence of meeting 
the criteria for having an operational public relations program. Five 
of the six principals consented to participate in the complete study. 
To compare the perceptions of these principals and parents of 
each school, an opinion questionnaire, adapted from the 1985 National 
Gallup Poll on the public's attitudes towards public schools, was 
administered to the principal and sample parent body of each school in 
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the study. Responses by the principal and parents were subjected to 
t-test and frequency percentage analysis in order to determine the 
extent to which the responses were similar. In instances where the 
sample size is large (parent population), and is being compared to a 
single principal, the t-test analysis may show statistically 
significant differences between the responses of the principal and the 
mean of the sample parent population, when in fact, the responses are 
not practically different. This proved to be the case for this study. 
This is a statitiscal artifact that occurs when the power of the 
t-test is large. 
Responses by parents and principals were grouped into six 
educationally related issues. The expectation was that parents and 
principals ins hools with operational public relations programs would 
share similar perceptions as a result of continual, two-way exchanges 
that are part of any operational public relations program. 
Conclusions 
The study led to the following conclusions based on the research 
data: 
1. The sample Chicago Public Elementary Schools studied, as a 
whole, lack any public relations programs. 
Only about one in ten schools in the sample studied, showed 
sufficient evidence of possessing an operational public relations 
Program. This represented approximately 11% of the 52 schools in the 
Study. 
2. The sample Chicago Public Elementary Schools studied lack 
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formal public relations programs. 
Even in the six elementary schools identified as having 
operational public relations programs in the study (five consented to 
participate in both parts of the study), none showed evidence of being 
formally organized to achieve specific goals and objectives for the 
public relations program. Therefore, as outlined by the National 
Schools Public Relations Association in the literature, there were no 
formal programs found. 
3. Schools with operational public relations programs, 
emphasized communication with internal publics more than with 
identified external publics. 
While schools did identify external publics such as local 
businesses, community org, \izations, agencies, legislators, and so 
forth, many more programs and much more time was spent communicating 
with and gearing programs towards traditional internal publics 
including parents, students, teachers, district and central office 
staff. 
4. Schools with operating public relations programs, use more 
varied and indepth media to communicate than other sample schools in 
the study. 
The six schools in this part of the study showed many more 
examples of school newspapers, displays, calendars of events, 
photographs, and other traditional forms of communication, than did 
sample schools. Also, there was additional emphasis on indepth use of 
media including school yearbooks, handbooks, brochures, tape 
presentations than the sample schools and is generally found at the 
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elementary school level. 
5. A majority of parents in schools with operating public 
relations programs share similar perceptions with principals of these 
schools about selected educational issues. 
While t-test analysis results show significant differences in 
perceptions, questionnaire design and the nature of the study makes 
conventional comparison analysis difficult. More practical analysis 
through use of frequency percentage rates shows more tendency towards 
similarity of perceptions than dissimilarity. 
6. Parents in schools with operational public relations programs 
have more positive perceptions towards the principal, teachers, and 
the school in general. 
With the exception of School E, 1hich graded the school, 
teachers, and principal about the same average as the national 
average, all schools in the study consistently gave their child's 
school principal, teachers, and school in general higher grades than 
did parents on the national average. 
Discussion and Implications 
Operational Public Relations Programs Found in the Study 
Of the six schools identified as having operational public 
relations programs, based on pre-established criteria, a review of the 
summary data leads to the following analysis. 
Formal Organization 
There was little evidence of formal organization of the public 
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relations programs at any of the six schools. None of the-schools had 
8 written policy at the local school level specifically outlining the 
goals and objectives of a program. All had the Chicago Board of 
Education written goals and objectives however. Most of the 
principals did consider themselves as being public relations 
"oriented", but none for example had established a specific committee 
expressly committed to developing a public relations policy. All 
however showed ample evidence of specific school programs that were 
public relations in nature (such as school spirit committees, human 
relations committees, parent/teacher committees, and so forth), which 
had specific components of public relations programs. They allowed 
for two-way communication, were ongoing, had evaluation components 
(b"ilt in) and so forth. Many of the specific urriculum programs 
were headstart or specific content area programs. Many had 
specifically required parents and teachers to complete questionnaires 
as a way of providing feedback and thus allowing principals to 
evaluate the effectiveness of these programs and activities and to 
make adjustments where necessary. Most principals cited several 
instances of program changes as a result of both formal and informal 
input from teachers, students, and parents. Referring to systems 
theory, these adjustments to these publics are examples of a system 
responding to changes in the environment and adapting to those 
changes. 
While formal public relations policy committees did not exist, 
all the schools did have specific personnel designated as being 
responsible for part or all of the public relations programs. In most 
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cases it was the principal, in some, the assistant principal, and in 
others, a parent coordinator. 
Two-Way Communication Systems with Identified Publics 
All six schools showed very strong evidence of having identified 
both the internal and external publics they communicated with and had 
developed very clear and varied communication structures and processes 
for communicating with and receiving input from these identified 
publics. This finding would be in keeping with other findings such as 
Gruber (1978) that showed schools didn't have formal public relations 
programs but did show strong evidence of good two-way communication 
systems. These communication systems existed both formally and 
informally, and could for the most part, be categorized as traditional 
communication systems. These included parent advisory council 
meetings, teacher meetings, student councils, and district and central 
office meetings. 
Use of Varied, Appropriate Media 
The six schools in the study showed very similar use of various 
forms of media used to communicate with their internal publics 
particularly, parents, students and teachers. Of the sixteen 
generally cited forms of communication used, at least four of the six 
schools demonstrated evidence of using fifteen of the seventeen (88%) 
types of media listed. While media such as exhibits, bulletin boards, 
suggestion boxes, and displays could be expected to be found in nearly 
all elementary schools, many forms found in the study schools could be 
categorized as more sophisticated, and generally not found at the 
180 
elementary school level. These included school newspapers, slide 
presentations, yearbooks, and brochures. None of the other schools in 
the sample population showed any indication of having such media 
forms. 
Evidence of School Spirit Activities 
As with the case of Use of Media, all six schools in this part of 
the study showed high instances of activities that could be 
characterized as school spirit in theme. Of the sixteen items 
mentioned in this category, all six showed evidence of activities on 
fourteen items (88%). Four of the six schools showed evidence of 
activities on fifteen of sixteen items (94%). 
Again, it is pointed out that literature such as that published 
by the N.S.P.R.A. does not specifically list school spirit activities 
as a technical component of a public relations program, but there is 
evidence that school spirit activities do increase public awareness of 
school programs and helps build positive support for school programs 
(Ralston, 1981). 
The high incidence of these activities in the study schools may 
be a factor in the generally positive perceptions parents in these 
schools showed toward their schools (this is discussed in greater 
detail in the second part of this chapter, p. 195) and bears out 
findings in other studies in the literature. These activities provide 
more opportunities for interaction between the school and its publics, 
and as Minzey and LaTarte stress, increasing interactions increases 
good community relations between school and community. 
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Evidence of Formal Self Evaluation 
As discussed previously, on the whole, the findings for evidence 
of this component was little, and corresponds closely with similar 
findings by Gruber, Carr, Ferguson and Johnson. These authors 
researching various aspects of public relations programs all found 
little or no evidence of formal organization or evaluation of school 
public relations programs. 
What evaluation was done specifically relating to the public 
relations programs at the study schools was informal. There was for 
example only one school (School D) that had a formal evaluation 
committee to evaluate the effectiveness of the public relations 
program. There was evidence in all study schools, however, that 
specific school programs were changed as a result of input from 
various publics. Much of this input was formal, usually in the form 
of required parental input mandated in such federal programs as 
headstart and follow-through programs. 
The public relations programs, for the most part, were informally 
evaluated, usually by the principal, or with the assistance of the 
assistant principal or the designated public relations person in the 
school (parent coordinator, head teacher, etc.). 
While surveys of the community were conducted on various school 
programs, most were done by University students and there was little 
evidence that these surveys were used in practical ways to either 
implement or change existing programs. Principals were not in effect, 
formally seeking input from the community in order to adjust goals and 
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objectives of the school programs to meet any particular expectations 
of the environment. 
Implications for Systems Theory 
In general, it can be said for the schools identified as having 
operational public relations programs, that as systems, all were 
adapting to their environment (the publics they service), making for a 
more balanced, or healthy system. 
All demonstrated evidence of having continuous communication 
systems that allow these schools to maintain continuous exchanges of 
information between the schools (system) and the communities 
(environment) they serve. 
These continuous exchanges of information between the schools and 
their various publics characterize these schools as "open systems" 
with regard to systems theory. 
These established systems of communication exist both formally 
and informally at each of the schools. 
While these study schools showed little evidence of formal 
evaluation of their public relations programs, evidence of informal 
evaluation did exist. There was evidence for example that changes in 
programs also occurred. Again, as a system, this evaluative process, 
whether formal or informal, allowed the school as a system to adjust 
and modify its programs to meet the expectations of the environment, 
another example of regulating the system in order to be more balanced. 
All five schools showed clear evidence of receiving input, both 
formal and informal, from the various publics and demonstrated an 
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ability to change or modify programs based on this feedback. 
These changes of programs are again indicative of flexible 
systems, capable of sensing and adjusting to the surrounding 
environment, a survival technique in systems theory. 
When schools have in place ongoing two-way communication systems, 
which allows for a continuous exchange of information, the system is 
said to be self regulating, by adjusting its putput to meet and/or 
change the expectations of the environment. Such a system is "open", 
and in systems theory terminology, is moving toward a state of dynamic 
equilibrium, or a healthy, balanced state. Based on the evidence 
demonstrated, it may reasonably be concluded that the five study 
schools are such systems. 
Comparison of Perceptions by Principals and Parents of Study Schools 
An analysis of the five individual schools in the study reveals 
several patterns and trends across all the schools. First, when the 
results are viewed purely from the standpoint of t-test analysis for 
significance of responses, all five schools showed significant 
differences in perceptions between parents and the principal of each 
of the schools. Of the 26 issues presented, three of the schools (A, 
D, and E) had no issues for which there was a statistical significance 
for similarity. The highest rate of significance, based on t-tests 
was School C, for which 15% of the issues showed no significant 
differences in responses between principal and parents. For School B 
the percentage of no significant different issues was 12. A review of 
the results of all schools based solely on t-test analysis reveals 
184 
little in the way of patterns or trends. Of 26 issues presented, on 
only one issue (Q4 Salaries for Teachers) was there statistical 
agreement by more than one school on any single issue. Only on issue 
15 (searching students' lockers) and issue 5 (testing teachers for 
basic competency) are t-test results even relatively consistent 
(though almost all indicate significant differences in perception). 
Observation oft-test results do not indicate any logical pattern 
or trends. It may be said that for reasons associated with 
questionnaire design and purpose that t-test results cannot be used to 
practically analyze the meaning and importance of the research 
project. 
Table 46 shows t-test results for all schools and depicts clearly 
this inconsistent range oft-test results. 
However, as seen in the analysis of individual schools, a much 
more consistent and meaningful method with which to study agreement is 
seen when frequency rates are analyzed and compared for all schools in 
the study (see Table 47). 
In four of the five schools studied, for example, a majority of 
parents agreed with the principal on at least 50% of the issues 
presented, the average for all schools being 58%. The highest 
percentage of agreement was School C (73%), the lowest School D (42%). 
School A was 50%, B was 54%, and E was 65%. When "don't know" results 
are eliminated from the study, and one looks at the results of those 
parents having an opinion on an issue are considered, the tendency 
towards agreement or similarity of perceptions becomes even greater. 
Of parents having an opinion on an issue, in all five of the study 
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TABLE 46 
STATISTICAL SIGNIFICANCE OF RESPONSES BY PARENTS AND PRINCIPAL. 
OF SCHOOLS A, B, C, D, AND E BASED ONT-TEST ANALYSIS 
Issue A B C D E 
Q 3 6.48 0.11* 4.56 9.27 4.58 
15 2.18 2.45 1.80* 3.26 4.34 
2 8.27 8.12 1.41* 9.05 3.81 
4 0.90* .46* 7.88 14.56 7.69 
5 2.06 2.07 2.27 3.70 3.53 
6 4.99 2.88 4.35 5.86 3.49 
7 4.61 4. 72 2.58 8.30 5.87 
10 6.27 3.95 3.58 11.32 3.98 
11 4.48 1.70* 2.26 2.57 4.24 
8 2.80 2.35 2.12* 4.88 3.05 
9 2.84 3.50 1.36* 9.09 4.99 
9 6.97 13.52 3.80 11.21 6.52 
9 14.00 20.54 2.05 8.80 4.61 
9 11.92 3.67 3.51 9.78 5.91 
9 9.88 10.14 3.00 9.64 11.01 
9 4.93 6.05 6.39 16.27 6.48 
9 3.62 5.66 10.52 11.56 5.68 
12 9 .85 2.98 2.87 7.29 5.38 
14 4.22 3.54 4.75 6.09 3.50 
17 6.79 3.32 3.29 21.30 5.16 
18 10 .07 8.76 6 .61 16.86 10.29 
19 6.25 2.62 2.58 10.94 7 .11 
21 14.13 17.10 3.55 24.67 22.51 
l 9 .85 9.74 4.46 8.92 5.50 
20 4.27 3.92 3.96 8.64 4.89 
22 7 .80 15.58 2.00* 22.34 8.62 
% of Issues .04% 12% 19% 0% 0% 
Not Signif. 
Different 
Issue 
Q3 
15 
2 
4 
5 
6 
7 
10 
11 
8 
9 
9 
9 
9 
9 
9 
9 
12 
14 
17 
18 
19 
21 
1 
20 
22 
% of Issues 
in Agreement 
by Majority 
% of Issues 
in Agreement 
by Majority & 
Plurality 
Note: 
** 
() 
TABLE 47 
PERCENTAGE RATES OF AGREEMENT BY PARENTS 
WITH PRINCIPAL OF SCHOOLS A, B, C, D, E 
A B C D 
* ** * ** * ** * ** 
(40) ( 43) ( 35) (50) ( 39) (46) 
91 96 87 93 89 100 92 96 
50 
93 100 91 100 82 96 90 98 
64 78 82 93 57 63 78 89 
68 69 62 63 71 75 
55 61 71 83 64 79 47 62 
72 74 93 96 82 92 69 76 
85 98 89 100 86 100 84 94 
85 94 76 90 93 96 71 94 
(49) 56 76 79 64 68 ( 47) 65 
86 89 60 65 
76 80 68 71 54 75 
67 68 75 76 55 77 
66 74 51 62 
77 91 53 69 (46) 82 
82 86 75 82 70 79 
51 72 ( 49) 64 50 71 (47) 63 
78 88 68 87 
(43) 51 
64 86 
(39) ( 43) 
72 95 71 92 61 95 61 83 
93 85 
* 46% 62% 69% 42% 
** 54% 65% 73% 58% 
58% 65% 81% 62% 
% Including "Don't_ know" responses 
% Excluding "Don't know" responses 
E 
* ** 
78 82 
(28) ( 32) 
( 50) 
92 
83 87 
58 59 
80 85 
80 81 
87 97 
72 79 
61 66 
76 79 
65 71 
61 67 
66 74 
70 72 
(49) 59 
69 88 
( 47) 52 
(39) ( 40) 
73 87 
58% Avg. 
75% Avg. 
73% Avg. 
Issues on which a plurality of parents a ,-recd with principal. 
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55% 
65% 
68% 
schools, well over 50% of these parents held similar perceptions with 
the principal. Finally, there were several issues on which a 
plurality of parents agreed with the principal. When computed into 
the overall average for all schools, the percentage of issues on which 
the largest share of parents agreed with the principal rises to 70%. 
While this 70% figure of agreement may not be enough to statistically 
prevent at-test evaluation from showing significantly different 
perceptions, as a matter of practical research, it clearly shows a 
tendency toward similarity rather than dissimilarity. 
An item-by-item analysis of issues where pluralities or 
majorities of parents agree with the principal also reveals fairly 
consistent and fairly high percentages of agreement. 
In Categor) l, Administrative Attitudes, strong pluralities of 
agreement are shown for three of the five schools on the issue of 
grading the administration (School A, 42%, C, 50%, and D, 46%). It's 
interesting to note that all pluralities rated the administration very 
high, all giving an A grade. School B parents also rated the 
principal high with 49% grading the principal A, but disagreed with 
the principal who rated himself B. Only School E received less than 
an A rating, getting a Crating from parents. 
On the issue of searching students' lockers, all five schools 
showed extremely high percentages of similarity with the principal. 
The range was from 82% (School E) to 96% for School A. The average 
percentage was 93% of those with opinions for each school agreeing 
with the principal that lockers should be searched. 
Therefore, it can be said that in general, parents and principals 
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in all five schools hold similar perceptions in their attitudes toward 
Administration. 
For Category 2, Teacher Attitudes, the results for all schools 
are mixed, but fairly consistent. On issue 2, grades for teachers, 
none of the five schools showed agreement with any majority of 
parents. Opinions were disparate among the parents as well as the 
principals. This was the case for issue 4 as well, salaries for 
teachers. An odd finding was that for every school in the study, most 
parents responded "don't know" when asked to evaluate teachers' 
salaries. Of those with opinions, in all schools the leading response 
was "just right". Principals were divided on the issue and there is 
no evidence for similarity on this issue. It's worth noting that the 
unusually large "don't know response may be due to the fact that in 
Chicago, individual schools are not dependent directly on the public 
they serve for financial support of teachers, and as a result there 
may be little attempt, or pressure even, by schools with operating 
public relations programs to communicate salary information to this 
public. 
On issue 5, testing teachers for basic competency, there is very 
strong similarity of perceptions by parents and principals of all five 
schools. Parents universally supported the concept and all five 
principals agreed with this judgment. The average percentage response 
to this issue was 97%. This unusually high rate of similarity can 
probably be accounted for by the noncontroversial nature of the 
question. When no other factors such as cost, or criteria are 
injected into the question, it generally can be expected that nearly 
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all persons would agree that testing for competence is a positive 
thing. 
Therefore for issue 2, results appear dissimilar, for issue 4, 
because of the unusually large "don't know" responses, the results are 
viewed as inclusive. For issue 5, results of all schools are similar. 
As a category, the results are inclusive as to whether parents and 
principals of these schools have similar perceptions. 
For Category 3, Curriculum Attitudes, again, a fairly strong 
tendency is seen toward agreement by parents and principals on issues 
relating to Curriculum. On the issue of whether to include sex 
education in public schools, all five schools showed strong 
percentages in agreement with the principal ranging from 63% in School 
C to 87% for School E. The average p~~centage of agreement was 82% of 
those expressing opinions on this issue. On Q7, the importance of 
extracurricular activities, four of five schools showed majorities in 
agreement with the principal. The average percentage being 67%. On 
question 10, giving more homework, all schools showed strong 
similarity again, with the average percentage of parents in agreement 
with principal being 74%. Finally, on the issue of requiring homework 
minimums (Qll), all five schools again showed agreement with their 
principals, the average percentage being 84%. 
Thus, for the four issues presented, principals and parents in 
all five schools showed high percentages of agreement on all issues 
With the exception of School D not showing agreement on issue 7. 
School B has the highest rate of similarity (84%) whereas School 
B has the lowest for the category (64%). 
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It is concluded that parents and principals in all five schools 
share similar perceptions on Curriculum issues. 
For Category 4, Student Attitudes, there is a clear pattern of 
consistent agreement by parents and the principal of all five schools 
on most issues. The percentage of parents that agreed with the 
principals in each school was generally quite high. On four of ten 
issues all schools had majority agreements with principal. At least 
three of the five schools had a majority of parents agreeing with the 
principal for every issue. Individually, each school had agreement 
with principal on at least six of ten issues (School A), and one had 
agreement on all ten issues (School E). Schools Band D had a 
majority agreement on nine of ten issues, and School Chad agreement 
on eight of ten issues. 
The percentage of agreements across the five schools is also very 
consistent, whether higher as in issue 8, maintaining a minimum grade 
point average to participate in sports (the average for each school 
was 98%), or issue 14, students' rights and privileges, which had an 
average percentage of agreement of 66%. Generally, it can be said 
that parents and principals of all schools agreed that students should 
maintain a minimum grade point average to participate in sports. In 
general, most parents and their principals shared similar perceptions 
on which sports boys and girls "should" participate in together. It 
is interesting to note that of the seven sports issues presented, the 
majority of parents in all five schools had the same response to each 
issue. A majority of parents agreed that boys and girls should 
Participate in tennis, swimming, track and baseball. Majorities also 
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agreed girls and boys "should not" participate in football-and 
wrestling. Principals agreed with the majority of parents in their-
schools for the most part, but differed with each other, regarding 
coed sports participation. About half the principals favored coed 
participation in contact sports, half did not. Principals differed 
with each other over non-contact sports such as tennis, swimming, and 
track. 
Four of five schools shared the similar perception that parents 
should limit the amount of T.V. watched (only School A's principal 
disagreed), and all schools showed similar perceptions (albeit a 
smaller majority agreement) about students' rights and privileges. 
All agreed that students' rights were "just enough". 
It is concluded then, that most parents in Schools A, , C, D, 
and E shared similar perceptions with their principals on Student 
Issues and that the perceptions are similar among the five schools. 
Category 5, Financial Attitudes, showed the least evidence for 
similarity of perceptions between parents and principals based on 
either t-test or percentage analysis. T-test results were scattered, 
and none showed significance for similarity. Percentage analysis 
revealed only one issue (Ql7), making child care centers with taxes in 
which a majority of schools (B, C, and E) showed agreement with 
principals. Only two schools (C and E) showed majority agreements on 
two of the four issues presented, whereas School A had one, and School 
D, none. Majority agreement across the five schools occurred on only 
30% of the issues presented. 
It can be speculated that one explanation for the apparent low 
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similarity between parents and principals at all schools is again the 
idea that on financial issues, local schools are not dependent on 
their publics directly for financial support, and thus no attempts to 
adequately inform the public on these issues is made. Evidence for 
this is offered in the relatively high rate of "don't know" responses 
to financial issues consistently shown across the five schools in the 
study. 
It is concluded then, that parents and principals in all five 
schools in the study showed dissimilar perceptions regarding financial 
issues. 
Finally, for Category 6, Miscellaneous Attitudes, responses by 
parents and principal appear more dissimilar than similar when 
frequency percentages are analyzed. T-test analysis reveals virtually 
no similarity for this category either individually or across schools. 
On only one of the three issues presented was similarity shown. This 
was on issue 20, whether nonpublic school teachers should be certified 
as public school teachers. Again, as a relatively noncontroversial 
question both parents and principals agreed in very high percentages, 
and for all schools in the study. 
On the whole, parents and principals did not agree on their 
perceptions of the biggest problems confronting the schools (Ql3). 
Parents were fairly consistent in their perceptions with three of the 
five schools (A, B, C) rating lack of discipline and D and E citing 
use of drugs as the number one problems in schools. All five 
principals chose responses different from the parents and from each 
other. 
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It is interesting to note that parents in the schools~studied 
were very consistent with the national perception regarding the 
biggest problems confronting public schools. In the National Gallup 
Poll (1985), parents chose lack of discipline and use of drugs as the 
number one and two problems confronting schools in almost identical 
percentages as the study group. However, while parents were 
consistent among themselves, principals were inconsistent with the 
parents and among themselves and therefore the perceptions are 
dissimilar for this issue. 
On the issue of best solutions for discipline problems, parents 
again were unanimous in their opinion that the number one solution to 
the problem was classes for teachers on how to deal with problem 
children. They were equally consistent with their second choices, 
citing either required classes or discussion groups for parents of 
problem students. Third choices varied considerably. Principals were 
more consistent among themselves, citing either classes for teachers 
or discussion/classes for parents on how to deal with problem children 
as their first or second choices. However, principals differed 
considerably with parents both in individual schools and across all 
five schools in the study. 
Thus, of five issues presented in this category, principals and 
parents showed similarity on only one category and it is concluded 
that no similarity of perceptions is shown on miscellaneous issues of 
the study. 
194 
Implications of Results on Systems 
in Context of Systems Theory Research 
There are several specific issues, which, when analyzed, add 
further support to the concept that schools with operational public 
relations programs may in fact meet the expectations of the 
communities they serve (the environment), thereby receiving greater 
support, which in general, leaves the school as a system in a much 
more healthy or balanced state (ie., dynamic equilibrium). 
Three issues which act as a measure of this support are (1) the 
overall grade for the school, (2) the grade for principal, and (3) the 
grade for teachers, in each of the five schools. 
While parents on specific issues did indicate some negative 
perceptions (major problems confronting schools, for example), for the 
three issues relating to grading the school and school personnel, 
parents of these schools with operational public relations programs, 
consistently graded their schools and school personnel higher than did 
parents on the national average. 
The following review and tables demonstrate this conclusion 
clearly. 
Grading the Schools 
In general, parents in all five schools in the study consistently 
graded their schools above the national average. Over 74% of the 
parents polled graded their local school A or B. The national average 
was 71%. When School E (49% of parents graded the school A or B) is 
eliminated, the average for the four remaining schools rises to 80%. 
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school E, for undetermined reasons, ranked far below the other four 
schools on all grading issues. 
The table below shows the results for individual schools. 
TABLE 48 
PARENTS GRADING OF STUDY SCHOOLS 
School % rating A or B 
A 73 
B 76 
C 81 
D 90 
E 49 
Avg. 74 
Nat. Avg. 71 
80* 
Average when School Eis eliminated 
Note: National figures for all three issues taken from 1985 National 
Gallup Poll of the Publics' Attitudes Toward Public Schools, 
Sept., 1985. 
Grading the Principal 
In grading the principals of their schools, parents (with the 
exception of School E), again consistently rated their principals 
higher than the national average. Excluding School E, over 72% of 
parents sampled rated the principal A or B. The national average for 
1985 was 69%. 
The table below shows this pattern. 
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TABLE 49 
PARENTS GRADING OF ADMINISTRATORS OF STUDY SCHOOLS 
School % rating A or B 
A 70 
B 76 
C 68 
D 75 
E 45 
Avg. 72* 
Nat. Avg. 69 
*School E excluded 
Grading the Teachers 
Teachers were also consistently rated higher in the study than 
were teachers on a national average. Over 70% of parents in the study 
on average, for the five schools, rated their teachers A or B. The 
national average was 68% in 1985. When School Eis excluded, the 
average for the remaining four schools rises to 75%, well above the 
national average. 
The table below shows this comparison. 
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TABLE 50 
PARENTS GRADING OF TEACHERS OF STUDY SCHOOLS 
School % rating A or B 
A 73 
B 76 
C 71 
D 78 
E 53 
Avg. 70.2 (75*) 
Nat. Avg. 68 
*School E excluded 
It is important to note that the study is not suggesting that 
having operational public relations programs leads or results in 
schools having higher positive perceptions for schools and school 
personnel. It merely suggests that a relationship may exist. Further 
research into the exact nature of this relationship needs to be done. 
Much more duplication of these results would have to be done also, to 
see if the relationship suggested by this study is consistent. 
Recommendations 
Based on the conclusions derived from this study, the following 
recommendations are made: 
1. Principals in all Chicago Public Elementary Schools should 
move to develop and implement at least operational, if not formal 
public relations programs in their schools. 
The review of the literature revealed a lack of school public 
relations programs in general, and studies showed the effectiveness of 
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public relations programs on building positive perceptions-about 
schools. This study revealed similar results. It has been mentioned 
throughout the study how positive perceptions help build support for 
the schools as systems thus helping to maintain a healthy, adapting 
system. 
2. In schools with operating public relations programs, 
principals should move to strengthen the formal components of its 
public relations program. 
Even in schools with operating public relations programs, many 
principals were unaware that they were in fact utilizing components of 
public relations programs. Most of these schools engaging in public 
relations activities did so intuitively. They may have had systematic 
proceL res for particular activities or components of public relations 
programs, but there was not the overall conscious planning of a formal 
public relations program. This should be done so as to eliminate 
"dumb luck" or intuition as a means for insuring ongoing two-way 
communication with publics. 
3. All the schools in the study should make greater attempts to 
establish stronger two-way communication systems with their external 
publics--community organizations, social agencies, media, legislators 
and so forth. All of these publics are mentioned in the literature as 
being important publics with which the school can gain support for its 
programs. 
4. The district superintendents of the schools identified as 
having operating public relations programs should be advised of the 
results of the study and should be encouraged to disseminate this 
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information to other schools in the districts in order to motivate 
others to duplicate and build on the findings of the study. These 
schools should act as role models for the district, and their 
principals should be encouraged to provide inservice and staff 
development for other schools and staffs. 
5. Principals and district superintendents should make financial 
information more available so the public can be better informed about 
financial issues. 
Financial issues showed the greatest percentage of "don't know" 
responses by parents. Of those parents who did have opinions on 
financial issues, a majority responded in favor of increasing 
financial support for public schools. With more information, "don't 
know" responses n ·y result in further financial support for schools. 
As discussed in the introduction, financial support is critical to the 
existence of the schools as systems. 
6. Explore other statistical instruments in an attempt to 
determine whether perceptions of parents and principal are 
statistically significant. 
The Gallup Poll, while being useful as a recording device for 
ascertaining opinions on educational issues, is not consistent enough 
in its range of responses to allow for precise statistical 
comparisons. The mixture of dichotomous and nominally ordered 
questions provides enough range for disparate opinion as to render 
almost any difference in responses as significant. It is recommended 
that a Likert scale be utilized in future studies of this type in 
order to provide a consistent range of possible responses. Such a 
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scale would be more in keeping with the practical results shown by the 
frequency percentage method of analysis used. 
Implications for Further Research 
In this final section of the study, several ideas and suggestions 
based on results, conclusions and issues raised during the course of 
this research are now presented as areas to be explored to better 
understand the relationship that schools as systems have with their 
environment, the publics they serve and the role of school public 
relations programs in that relationship. 
1. Research needs to be done to evaluate the quality of school 
public relations programs to determine whether or not the quality of 
program affects the similarity or dissimilarity of responses between 
parents and principals in these schools. This study was limited to 
finding operational public relations programs and further studies 
should seek to outline criteria for evaluating the quality of such 
programs. 
2. Schools with formal school public relations programs such as 
outlined by the N.S.P.R.A. should continue to be sought out and 
relationships between parents and principals in such schools should be 
investigated. 
3. More studies need to be done to determine whether public 
relations programs aimed at shaping or changing perceptions of school 
publics are effective. Ralston, as noted in the literature review 
cited one instance where a public relations campaign was successful in 
making the public more aware and supportive of a local school. More 
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studies are needed to determine whether such programs can be 
consistently used to gain positive support for all goals of schools. 
These successful techniques can then be utilized by other schools to 
develop their own local programs. 
4. Studies need to be done which compare the perceptions of 
principals and parents regarding educational issues for similarity in 
schools without either formal or operational public relations 
programs. 
The results of this study do not and were not an attempt to 
establish a cause and effect relationship between schools with 
operating public relations programs and tendencies toward similarity 
of perceptions between principals and parents. The results do 
indicate however that a relationship w 1 found between schools with 
operating public relations programs and tendencies toward agreement of 
perceptions between principals and parents of these schools. However, 
further research must be done to determine if significant differences 
exist in the strength of the relationships between schools with and 
without operating public relations programs. The concepts discussed 
throughout this study regarding systems theory would lead to an 
expectation that schools without operating public relations programs 
would have lower tendencies toward similarity of perceptions between 
principal and parents, but such conclusions cannot be reached without 
further research. 
5. The relationship of sex, race, educational level, 
socio-economic status, and other variables should be explored between 
principals and parents as a factor when comparing perceptions for 
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similarity. Do principals and parents, for example of like race or 
sex have higher tendencies toward agreement on educational issues th.an 
principals and parents of different sexes, race, etc.? Do parents in 
schools with heterogeneous parent populations for race, ethnicity, sex 
share similar perceptions with the principal in proportion to their 
numbers, or is there a significant difference between parent groups 
within the same school? 
These are questions which can and should be explored and the 
implications for public relations programs aimed at these different 
groups studied for appropriate application. 
6. Analysis should be made of specific responses to issues 
presented in this study by parents and other publics with the aim of 
form,•hting specific programs to meet or change t,._ expectations raised 
by a specific public toward specific issues. Comparisons of responses 
to specific issues and/or categories should be made by race, sex, 
educational level, socio-economic status, etc., both for individual 
school groups and between public populations. These comparisons would 
offer individual schools and school systems an opportunity to evaluate 
the support they are receiving on specific issues relating to schools. 
Specific programs could then be targeted to the various groups to meet 
or attempt to modify the expectations raised by the perceptions 
uncovered for each public. 
7. Finally, schools should conduct their own public opinion 
polls as an ongoing part of their public relations program. 
Individual school polls would reflect issues that are of more concern 
to parents of the schools than those presented in a national poll. 
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There would be a greater likelihood that more parents, when presented 
with local school issues, would have opinions, participate in the 
poll, and information gathered would allow the principal to 
continually adjust to a perhaps different or changing public. This is 
very powerful information which the principal could use to maintain a 
healthy system as discussed in systems theory research. 
This study ends with the repetition that schools are systems, and 
as such are dependent on the publics they serve for their existence 
and continued survival. Through the research done in the course of 
this study, public relations has been shown to be an effective vehicle 
through which schools may maintain a continuous exchange of ideas and 
information, thus remaining "open systems." Public relations programs 
cannot, should not and never will be a substitute for qualit 
education programs. Instead, school public relations programs do 
offer a systematic approach for determining whether the goals and 
objectives of the school are in harmony with those of the public, help 
make them more harmonious, and therefore help the school as a system 
become more healthy or balanced. 
The researcher hopes that public schools may benefit from some of 
the findings in the study. The introduction to this study began with 
the ominous statement that our nation is at risk. This study in no 
way attempts to diminish the seriousness of the concerns raised by the 
National Committee Report, nor the legitimate criticisms of public 
education that were raised. Yet, the study revealed that much is 
right with our public schools. It is the untold story which must be 
told well, and must be told honestly. Public schools are also the 
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story of hope. It is why, as Larry Cuban states, "mothers-on welfare 
buy pencils and notebooks for that first day of school and take their 
children by the hand and deliver them to the schoolhouse door. 111 
Public relations programs will help tell that story. 
l1arry Cuban, "American Dreams and Public Schools," Education 
Digest (February, 1983), p. 15. 
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APPENDIX A 
PUBLIC R!LAl'IONS SCREENING QUESTIONNAIRE 
NA.= _________________ _ 
SCHOOL 
-----------------
~uMBER OF YEARS AT PRESETI SCHOOL 
1. Does your school have a public relations program? Yes No __ 
2. Is there a written policy which outlines the reasons for your program and 
how it is to be implemented? Yes __ No __ 
3. Do you have a designated person in the building who is responsible for 
implementing the public relations program? Yes __ No 
4. How often do you review your plans for your public relations program? 
Weekly __ Monthly __ Bi-monthly __ Semi-annually __ Annually __ 
Other __ 
5. Does your school publish a newsletter or newspaper? Yes No 
If so, how often? weekly Monthly Bi-monthly __ Semi-annually __ 
Annually __ Other__ -- --
6. Please indicate the last time a positive story appeared in your local 
7. 
newspaper, on radio or television. Within the last month 3 months 
6 months __ Year __ Two years __ 
Does your school have a student council? Yes No 
often does it meet? Weekly __ Monthly __ Bi-monthly __ 
annually __ Annually __ Other __ 
If so, how 
Semi-
8. Approximately how much money does your school budget specifically for 
your public relations program per year? $50 __ $100 __ $200 __ 
$500 Over $500 
9. Within the last year, ~ave you had a staff in-service to specifically 
discuss your public relations program? Yes __ No __ 
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10. If you publish a newletter/newspaper, please check those who receive 
copies: Students Parents Local businesses Legislators 
News media __ Religious groups_ Cor.D.unity agencies __ Other_-
11. Please check which of the following media you have used in the past year 
to comr.iunicace inforoation about your school. School newspaper __ 
School newsletter Local newspaper Radio Television Slide 
presentation __ Yearbook__ -- -- --
12. Which of the following techniques have you used in the past year to 
receive input from the students/parents/coll'l!:lunity about school issues? 
Advisory council meetings Special meetings Informal 
discussions __ Written q~tionnaires __ Dismsion with key comr:iunity 
leaders 
13. Approximately how many assembly programs did your school hold last year? 
0-5_ 5-10_ 10-15_ 15-20_ Over 20 
14. Please check any of the following activities you held last year: Open 
House __ Career Day __ School Spirit Day __ Parent Appreciation 
Day/Dinn=r __ Student Honors Assembly __ Volunteer Appreciation 
Day/Dinner __ 
15. Approximately how many parent volunteers worked in your school on a 
regular basis last year? (This would be on activities aside from 
attending Advisory Council meetings.) 0-2 2-5 5-10 Over 
10 - -
16. What was the average (approximate) number of days a week volunteered by 
each? 1/2 __ 1_ 2 J 4 5 
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APPENDIX B 
SCREENING QUESTIONNAIRE FOLLOW UP INTERVIEW INSTRU!-IBNT 
Questionnaire used in each interview: 
Purposes of the Public Relacions Program 
L. Does your districc have a wriccen policy statemenc ~ich respect to ics 
public relations program? If nae, why not? 
2. Is this policy discricc-approved policy, concained in che discricc's 
regular policy manual? 
3. Does Che policy scacemenc express che purpose of the public relacions 
program? 
4. Does che policy statemenc provide for che proper delagation of 
auchoricy so as co achieve the objectives of che program? 
S. How is che policy communicated co scaff? 
Provision for Public Relations Professional in the Organization 
L. Does the school have a program which clearly has as its purpose public 
relations? 
2. Who is in charge of the public relations program? 
3. How much time does this person devoce co public relacions? 
4. Is the person in charge of public relacions directly responsible co the 
chief executive of the organization? 
S. Is chis individual an active member of the adminiscracive team? 
Provision for Adequace Resources for the Public Relacions Program 
l. Is there sufficient staff co accomplish the objectives of Che public 
relations program? Explain. 
3. Does your school budget funds which can be idenc1fied as earmarked for 
the public relations program? Specifically, 
a. How much money is allocated for materials and equipment? 
b. For facilities? 
c. For cechnical services such as publications, advertising, 
audiovisual, radio, celevis1on, etc.? 
d. For professional growth activities? (over) 
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e. For research and evaluation (such as sui.-veys)? 
f. For development of factual information (such as census)? 
4. Does your school maintain a research program which provides information 
about curriculum, fl!l.dnce, construction, legislation, innovations, 
staffing, population trends, public opinion, and other areas? 
S. How is the public relations program related to the research program? 
a. Does the public relations program have access to all research 
infomation? 
b. Does the public relations program have authority to initiate or 
suggest pertinent research studies? 
Provision for Internal Communications 
l. Have you identified specific individuals and groups within the school 
who require continuous communication? 
2. Are there procedures for determining what kind of inforaation should be 
supplied to staff? 
3. W~ac kinds of media are used co communicate to staff? 
4. Is there a process for encouraging, receiving, a~alyzing, and utilizing 
feedback? 
5. Is there provision for inservice training for the entire staff in 
school public relations? 
Provision for External Communications 
l. Have you identified specific individuals and groups within the school 
and groups within the community which require continuous communication? 
2. Have procedures been established which will determine what kind of 
information is supplied to the community, with particular interest on 
the degree of public interest? 
3. Which media (including mass media) are utilized in chis communication 
process? 
4. How is feedback received, analyzed and utilized? 
5. Have the human resources of the community been identified (especially 
col'lllllunity organizations)? 
6. How are these resources utilized? 
(over) 
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Provision for Evaluation of the Public Relations Program 
1. Is provision made for evaluation of the program? 
2. Who is included in the evaluation process? 
3. Is the process an on-going one? 
Provision for Long-Range Planning 
1. Is there long-range planning with respect to the public relations 
program? 
z. Is provision made for developing new and different avenues of 
communication and relationships? 
Related Data: 
1. Enrollment of the school 
2. Number of full-time faculty 
3. Number and grade level of school 
4. Is there a teacher association? 
S. How well are regular school PTA meetings attended? 
6. Does the school make use of polls or surveys? 
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APPENDIX C 
COMHUNITf OPINION POLL 
[Adapted froc the 17th Annual Gallup Poll of the public's attitudes toward 
the public schools] 
1. Students are often given the grades 
quality of their work. Suppose the 
graded in the same way. ,/hat grade 
School? 
A, B, C, D and Fail to describe the 
School its elf ws 
would you give the 
A __ B_ C D Fail_ 
2. Now, what grade would you give the teachers in the ..,....----=---r-- School? 
A B c __ D __ Fail __ Don't know __ 
3. 
4. 
5. 
Now, what grade would you give the principal and adminstrators in the 
_______ School? A B __ C __ D __ Fail __ Don't kno,;,, 
Do you think salaries for teachers in the _______ School are too 
high, too low, or just about right? 
Too high __ Too low __ Just about right __ Don't k..~ow 
Before they are hired by a school district, do you feel all teachers 
should or should not be required to pass a basic c9mpetency test to 
measure such things as their general knowledge and ability to think? 
Should__ Should not Don't know __ 
6. Do you feel the public elementary schools should or should not include 
sex education in their instructional program? 
Should __ Should not __ Don't know 
7. I'd like your opinion about extracurricular activities such as the 
school band, dramatics, sports, and the school newspaper. How 
important are these to a young person's education - very important, 
fairly important, not too important, or not at all important? 
Very important __ Fairly important __ 
Not too important __ Not at all important __ 
8. Do you feel that elementary school students who participate in sports 
and extracurricular activties should or should not be required to 
mnintain a minimum grade-point average and school attendance record? 
Should be required __ Should not be required __ Don't kno,;,, __ 
9. Do you think elementary school boys and girls should or should not be 
allowed to play on the same school teams in the following sports? 
Should be allowed Should not be allowed Don't know 
Tennis 
Swimming 
Track 
Baseball 
Basketball 
Football 
Wrestling 
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10. 
11. 
12. 
13. 
Do you think elementary school children in the public schools here 
should be assigned more homework or not? 
Should Should not Don't .lcnow __ 
Do you require that your oldest child attending ______ School 
spend a minimu:n amount of time on homework during the school week? 
Yes __ No __ 
Do you place a defini=e limit on the amount of time your child(ren) 
spends viewing television during the school week? 
Yes No 
What do you think are the three biggest problems with which the school 
much deal? (Please m.ark with a 1, 2, and 3 those you feel are the 
Lack of discipline 
--Use of drugs 
--Poor curriculum/poor standards 
--Difficulty in getting good teachers 
--Lack of proper financial support 
--Pupils' lack of interest/truancy 
--Large schools/overcrowding 
--Integration/busing 
--Teachers' lack of interest 
--Drinking/alcoho11sm 
--Parents' lack of interest 
--Lack of respect for teachers/other students 
Mismanagement of funds/programs 
Lav teacher pay 
Moral standards 
Lack of needed teachers 
Communication problems 
=Crime/vandalism 
Lack of proper facilities 
--Problems with administration 
_School board policies 
__ Government interference 
Teacher strikes 
--Parental involvement in school activities 
--Too m.any schools/declining enrollment 
--Transportation 
Non-English-speaking students 
Fighting 
--There are no problems 
Miscellaneous 
Other: --Don't _\cn_o_v _______________ _ 
14. Generally speaking, do students in the-,--,----- School have too 
many rights and privileges, or not enough? 
Too many __ Not enough __ Just about right __ Don't know __ 
(over) 
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15. Do you feel that teachers or school authorities should or should not 
be allowed to open students' lockers or examine personal property if 
they suspect drugs, liquor, or stolen goods are hidden there? 
Should Should not Don't know __ 
16. Lack of discipline is often cited as a problem confronting the public 
schools. Please look over the. list and mark which of these possible 
solutions you think would be most helpful in improving school 
discipline. (Please mark withal, 2, and J those you feel are che 
best possible solutions.) 
__ Classes for teachers on how to deal with problem children 
Discussion groups vi.th parents of problem children 
Required classes for parents of problem children 
Suspension of students with extreme behavior problems 
Formation of special classes for students who have behavior problems 
Classes for administrators co help th= create more orderly behavior 
_Creation of a curriculum more relevant to the interest and concerns 
of students 
17. A proposal has been made to make child-care centers available for all 
preschool children as part of the public school system. This program 
would be supported by taxes. Would you favor or oppose such a program 
in your school district? 
Yes __ No __ Don ,·t know 
18. Suppose the local public schools said they needed much more money. As 
you feel at this time, would you vote to raise taxes for this purpose, or 
would you vote against raising taxes for this purpose? 
Favor raising taxes __ Oppose raising taxes __ Don't know 
19. How do you feel about the spending of public school funds for special 
instruction and homework programs for students vi.th learning problems? 
Do you feel chat more public school funds should be spent on students 
with learning problems than on average students - or the same amount? 
More spent __ Same amount spent __ Less spent __ Don't know __ 
20. Do you think that the nonpublic schools should or should not be required 
to meet the same teacher certification and accrediting standards as the 
public schools? Yes__ No__ Don't know __ 
21. In some nations, the government allots a certain amount of money for each 
child for his education. The parents can send the child to any public, 
parochial, or private school they choose. This is called che "voucher 
system." Would you like to see such an idea adopted in chis country? 
Yes __ No __ Don't know __ 
22. How important is a college education today - very important, fairly 
important, or not too important? 
Very important Fairly important 
Not too important __ Don't know --
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APPENDIX D 
PRINCIPALS' OPINION POLL 
NA)il: _________________ _ 
SCHOOL 
-----------------
NUXBER OF YEARS AT PRESENT SCHOOL 
(Adapted from the 17th Annual Gallup Poll of the Public's Attitudes toward 
the Public Schools. All information obtained from this study will be kept 
strictly confidential.] 
1. Students are often given the grades A, B, C, D and Fail to describe the 
quality of their work. Suppose the ______ School itself ws 
graded in the same way. What grade would you give the 
School? A B C D Fail __ 
·2. Now, what grade would you give the teachers in the _____ School? 
A __ B __ C D Fail __ Don't know 
3. Now, what grade would you give the principal and adminstrators in the 
School? A __ B __ C __ D __ Fail __ Don't know 
4. Do you think salaries for teachers in the _______ School are too 
high, too low, or just about right? 
Too high __ Too low __ Just about right __ Don't know 
5. Before they are hired by a school district, do you feel all teachers 
should or should not be required to pass a basic competency test to 
measure such things as their general knowledge and ability to think? 
Should __ Should not Don't know __ 
6. Do you feel the public elementary schools should or should not include 
sex education in their instructional program? 
Should Should not Don't know 
7. I'd like your opinion about extracurricular activities such as the 
school band, dramatics, sports, and the school newspaper. How 
important are these to a young person's education - very important, 
fairly important, not too important, or not at all important? 
Very important __ Fairly important __ 
Not too important __ Not at all important __ 
(over) 
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8. Do you feel that elementary school students who participate in sports 
and extracurricular activties should or should not be required to 
I:1aintain a minimum grade-point average and school attendance record? 
Should be required __ Should not be required __ Don't know __ 
9. Do you think elementary school boys and girls should or should not be 
allowed to play on the same school teams in the following sports? 
Should be allowed Should not be allowed Don't know 
Tennis 
Swimming 
Track 
Baseball 
Basketball 
Football 
Wrestling 
1n, Do you think elementary school children in the public schools here 
should be assigned more homework or not? 
Should __ Should not Don't know __ 
11, Should parents require elementary school student's spend a minimum amount 
of time on homework during the school week? Yes __ No __ 
12. Should parents place a definite limit on the amount of time their 
child(ren) spends viewing television during the school week? 
Yes __ No __ 
(over) 
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13. What do you think are the three biggest problems with which the school 
much deal? (Please mark with a 1, 2, and 3 those you feel are the 
biggest problems.) 
__ Lack of discipline 
Use of drugs 
_Poor curriculum/poor standards 
Difficulty in getting good teachers 
Lack of proper financial support 
Pupils' lack of interest/truancy 
--Large schools/overcrowding 
--Integration/busing 
--Teachers' lack of interest 
--Drinking/alcoholism 
--Parents' lack of interest 
--Lack of respeci for teachers/other students 
Mismanagement of funds/programs 
Low teacher pay 
--Moral standards 
--Lack of needed teachers 
--Co=unication problems 
--Crime/vandalism 
--Lack of proper facilities 
Problems with administratiop 
School board policies 
--Government interference 
Teacher strikes 
Parental involvement in school activities 
--Too many schools/declining enrollment 
--Transportation 
--Non-English-speaking students 
Fighting 
There are no problems 
Miscellaneous 
Other: --Don't _k_n_o_w ________________ _ 
14, Generally speaking, do students in the _______ School have too 
many rights and privileges, or not enough? 
Too many __ Not enough __ Just about right __ Don't know __ 
15. Do you feel that teachers or school authorities should or should not 
be allowed to open students' lockers or examine personal property if 
they suspect drugs, liquor, or stolen goods are hidden there? 
Should Should not Don't know 
(over) 
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16. Lack of discipline is often cited as a problem confronting the public 
schools. Please look over the list and mark which of these possible 
solutions you think would be most helpful in improving school 
discipline. (Please mark with a 1, 2, and 3 those you feel are the 
best possible solutions.) 
__ Classes for teachers on how to deal with problem children 
__ Discussion groups with parents of problem children 
__ Required classes for parents of problem children 
Suspension of students with extreme behavior proble~s 
--Formation of special classes for students who have behavior problems 
--Classes for administrators to help them create more orderly behavior 
Creation of a curriculum more relevant to the interest and concerns 
of students 
17. A proposal has been made to make child-care centers available for all 
preschool children as part of the public school system. This program 
would be supported by taxes. Would you favor or oppose such a program 
in your school district? 
Yes __ No Don't know 
18. Suppose the local public schools said they needed much more money. As 
you feel at this ti~e, would you vote to raise taxes for this purpose, or 
would you vote against raising taxes for this purpose? 
Favor raising taxes __ Oppose raising taxes Don't know 
19. How do you feel about the spending of public school funds for special 
instruction and homework p,l"Ograms for students with learning problems? 
Do you feel that more public school funds should be spent on students 
with learning problems than on average students -- or the same amount? 
More spent __ Same amount spent __ Less spent __ Don't know __ 
20. Do you think that the nonpublic schools should or should not be required 
to meet the same teacher certification and accrediting standards as the 
public schools? Yes __ No Don't know 
21. In some nations, the government allots a certain amount of money for each 
child for his education. The parents can send the child to any public, 
parochial, or private school they choose. This is called the "voucher 
system." Would you like to see such an idea adopted in this country? 
Yes __ No Don't know 
22. How important is a college education today - very important, fairly 
important, or not too important? 
Very important Fairly important 
Not too important __ Don't know --
224 
APPENDIX E 
FREQUENCY/HISTOGRAH Oli.RT OF PARENT RESPONSES FOR SOIOOL A 
( SOtOOL • A ) ---------
001 GRADE FOR SCHOOL 
VALUE LABEL 
D 
C 
8 
A 
DN.KIIOH 
COUNT 
4 
11 29 
9 
VALID CASES 
VALUE FREQUENCY VALID CUM PERCENT PERCENT PERCENT 
2 4 7.4 7.S 7.S 3 11 20.4 20.8 28.3 4 29 S3.7 S4.7 83.0 s 9 16.7 17.0 100.0 0 1 1.9 MISSING 
TOTAL S4 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
.60 OCCURRENCES 
2.00 ·-··· 
3.00 ---·····--4.00 -·················--·········--·-·-·--S.00 -·--1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• I ••••••••• I 
0 6 12 18 24 30 HISTOGRAM FREQUENCY 
53 HISSING CASES 1 
( SCHOOL • A ) ---------
002 GRADE FOR TEACHERS 
VALUE LABEL 
D 
C 
8 
A ON.KNOW 
COUNT 
l 13 2S 13 
VALID CASES 
VALUE 
2.00 3.00 4.00 
s.oo 
S2 
VALID CtJH VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 1 1.9 1., 1.9 3 13 24.1 2S.O 26.CJ 
4 2S 46.3 48.1 7S.O 
s 13 24.l 2S.O 100.0 0 2 3.7 MISSING 
--- ---TOTAL S4 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .SO OCCURRENCES 
•• 
-······················-
·······················-···············-···-·· 
····--···--·····-··· A········· I········ iA· · · · · · · · i!· · · · · · · ·2A · · · · · · · ·2! 
HISTOGRAM FREQUENCY 
HISSING CASES 2 
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( SCHOOL • A ) 
003 GRADE FOR PRINCIPAL AND ADMINSTRATORS 
VALUE LABEL 
D 
C 
B 
A DN.KNON 
COUNT 
~ 16 22 
VALID CASES 
VALUE 
2.00 3.00 4.00 
s.oo 
52 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 s 9.3 9.6 9.6 3 9 16.7 17.3 26.9 4 16 29.6 30.8 S7.7 
s 22 40. 7 42.3 100.0 0 2 3.7 MISSING 
---TOTAL 54 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .SO OCCURRENCES 
-·· 
-·----· 
·--··---···-·-······ 
------········--··-------
I ......... 1. •••••••• 1. ........ I ......... I. ........ I 
o S 10 lS 20 25 
HISTOGRAM FREQUENCY 
MISSING CASES 2 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
004 SALARIES FOR TEACHERS 
VALUE LABEL 
2LON JUST.RT ON.KNOW 
COUNT 
10 19 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 10 18.S 34.S 34.S 2 19 35.2 Miili~G 100.0 0 25 46.3 
---TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
1.00 --·---····-···· 
2.00 ---------·-··-·-······-·······-· I. ........ I ......... I. ........ I ......... I. ........ I 
29 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
MISSING CASES 25 
----- ( SCHOOL • A ) ---------
OOS TEACHERS BE TESED FOR BASIC COMPETENCY 
VALUE LABEL 
SHOULD ON.KNOW 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 
0 
TOTAL 
so 
4 
54 
92.6 100.0 
7.4 MISSING 
100.0 100.0 
100.0 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
50 2 ............................................ ·-··· 
VALID CASES so 
I •••• + •••• I .... + •••• I .... + •••• I •••• + •••• I. •.. + •••• I 
0 W ~ ~ ~ ~ HISTOGRAM FREQUENCY 
MISSING CASES 4 
006 INCLUDE SEX ED IN PUBLIC ELEM. SHOOLS 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT VALUE 
VALUE 
1 2 0 
TOTAL 
ONE SYMBOL 
10 1.00 ·-····-···· 
FREQUENCY PERCENT 
10 18.S 35 64.8 9 16.7 
---54 100.0 
EQUALS APPROXIMATELY 
VALID CUM PERCENT PERCENT 
22.2 22.2 77.8 100.0 
MISSING 
100.0 
.80 OCCURRENCES 
35 2.00 -·········-·-··-·····-·········-••***• a· · · · .. · · · i · · · · · · .. if· · .. · · · · 21 · · · · · · · · j~ · • • · • • · • .a 
HISTOGRAM FREQUENCY 
VALID CASES 45 MISSING CASES 9 
227 
( SCHOol. • A ) --------
007 IMPORTANCE OF EXTRACURRICULAR ACTIVITIES 
VALUE LABEL 
NOT2IMPT 
FAR-IMPT VRY-IMPT 
COUNT 
3 
14 37 
VALID CASES 
VALUE FREQUENCY VALID CUM PERCENT PERCENT PERCENT 
2 3 5.6 5.6 5.6 3 14 25., 25., 31.5 4 37 68.5 68.S 100.0 
TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
2.00 -
3.00 ·-······---· 
4.00 -···-······-······-··-···-··-··--6 ......... i ........ il ........ 21  ......  3} ........ 46 
HISTOGRAM FREQUENCY 
54 MISSING CASES 0 
-----------------------------------
008 MAINTAIN MIN GRADE-PT BY THOSE IN SPORTS 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
1 
46 
VALID CASES 
VALUE FREQUENCY VALID CUM PERCENT PERCENT PERCENT 
1 1 1., 2.1 2.1 2 46 85.2 ,1., 100.0 0 7 13.0 MISSING 
---TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
1.00 • 
2.00 ----·-·---·------··· a········i!;;;~2i;;~;~lb········J········,a 
47 MISSING CASES 7 
( SCHOOL• A 
R91 GIRLS & BOYS ON SAME TENNIS TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
3 
46 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 5.6 6,1 6.1 2 46 85.2 93.9 100.0 0 5 ,.3 MISSING 
---TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
}·88 ==········-································· 
· 6 .. • · · · · · ia · · · · · · · · 26 · · • • · • · · 36 · · · · · · · · J · · · · · · · · s6 
HISTOGRAM FREQUENCY 
49 MISSING CASES 5 
R92 GIRLS & BOYS ON SAME SWIMMING TEAM 
VALUE LABEL 
SHOULD NOT SHOULD DN.KNOH 
COUNT 
21 27 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 21 38.9 43.8 43.8 2 27 50.0 56.3 100.0 0 6 11.1 MISSING 
TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .60 OCCURRENCES 
1.00 ··················-··············· 
2.00 ··································-········· I •••.•••• • l  ....... ii ........ iA ........ 21  ....... 36 
O HISTOGRAM FREQUENCY 
48 MISSING CASES 6 
228 
( SOtOOL • A 
R93 GIRLS & BOYS ON SAHE TRACK TEAM 
VALUE LABEL 
SHOULD NOT 
SHOULD ON.KNOW 
COUNT 
10 35 
VALID CASES 
VALUE 
1.00 2.00 
45 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 10 18.5 22.2 22.2 
2 35 64.8 77.8 100.0 0 9 16. 7 MISSING 
--- ---TOTAL 54 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
-----· 
----···--·--··-------
I. ........ 1. •••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• I 0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
MISSING CASES 9 
-----------------------------------
R94 GIRLS & BOYS ON SAME BASEBALL TEAM 
VALUE LABEL 
SHOULD NOT 
SHOULD ON.KNOW 
COUNT 
14 
35 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 14 25.9 2B.6 28.6 2 31 64.8 71.4 100.0 0 9.3 MISSING 
TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 ·---·-······· 
2.00 ---·-····-········--·-··· I ••••••••• 1 ••••••••• 1. ••••.••• I. •.•.•••. I ••••••••• I 0 8 U ~ " 40 HISTOGRAM FREQUENCY 
49 MISSING CASES 5 
----- ( SCHOOL • A ) 
R95 GIRLS & BOYS ON SAME BASKETBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT VALUE ONE 
VALUE 
1 2 0 
TOTAL 
SYMBOL 
FREQUENCY PERCENT 
1B 33.3 30 55.6 
6 11.1 
54 100.0 
EQUALS APPROXIMATELY 
VALID CUM PERCENT PERCENT 
37.5 37.5 62.5 100.0 HISSING 
100.0 
.60 OCCURRENCES 
18 1.00 •••••••••••••••••••••••••••••• 
30 2.00 •••••••••••••••••••••••••••••••••••••••••••••••••• 
VALID CASES 48 
1. •••••••• 1. ••••...• I. ........ I. ........ I. ........ I 0 6 12 18 24 30 HISTOGRAM FREQUENCY 
MISSING CASES 6 
R96 GIRLS & BOYS ON SAHE FOOTBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
36 
13 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 36 66.7 73.5 73.5 2 13 24.1 26.5 100.0 0 5 9.3 MISSING 
---TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 ······················--··········-······· 2.00 -·············· A· · · · · · · · · i · · · · · · · · il · · · · · · · · 2l · · · · · · · · li · · · · · · · · J 
HISTOGRAM FREQUENCY 
49 HISSING CASES . S 
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R97 GIRLS & BOYS ON SAME HRESTLING TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
42 
4 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 42 77.8 91.3 91.3 2 4 7.4 8.7 100.0 0 8 14.8 HISSING 
--- ---TOTAL S4 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
1. 00 -----··-------···-2
46 
I ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• I ••.••••••• I 0 10 20 30 40 so HISTOGRAM FREQUENCY 
HISSING CASES 8 
010 MORE HOMEHORK? 
VALUE LABEL 
SHOULD NOT SHOULD DN.KNOH 
COUNT 
19 30 
VALID CASES 
VALUE 
1.00 2.00 
49 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 19 3S.2 38.8 38.8 2 30 SS.6 61.2 100.0 0 s 9.3 HISSING 
TOTAL S4 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .60 OCCURRENCES 
................... ___ _ 
-······-·····-····-----····---·--
1 ••••••••• 1 ••••••••• 1. •••••••• 1. •••••••• 1 ••••••••• I 0 6 12 18 24 30 HISTOGRAM FREQUENCY 
HISSING CASES 5 
----- ( SCHOOL • A 
011 OLDEST CHILD REQUIRED HOMEHORK HINIMUH"? 
VALUE LABEL 
NO YES 
DO NOT KNOH 
COUNT 
14 
39 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 14 2s.9 26.4 26.4 2 39 72.2 73.6 100.0 0 1 1.9 HISSING 
TOTAL S4 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 •••••••••••••••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••••••• 
I ......... I. ........ I. ........ I. ........ I ......... I 
o 8 16 24 32 40 HISTOGRAM FREQUENCY 
S3 HISSING CASES 1 
012 PARENT DEFINE LIMIT OF TV? 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
COUNT 
19 
33 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 19 3S.2 36.5 36.S 2 33 61.1 63.5 100.0 0 2 3.7 HISSING 
TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 ....................... . 
2.00 ···································-···· 6 ........ l· ...... il· ...... ·2l· ...... 1~  ....... .A 
HISTOGRAM FREQUENCY 
S2 HISSING CASES 2 
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( SCHOOL• A ) 
R131 FIRST BIGGEST PROBLEM FOR SCHOOL? 
VALID CUM 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 13 24.l 27.7 27.7 2 3 5.6 6.4 34.0 3 1 1.9 2.1 36.2 
5 2 3.7 4.3 40.4 
6 1 1.9 2.1 42.6 
7 4 7.4 8.5 51.1 8 1 1.9 2.1 53.2 9 3 5.6 6.4 59.6 
11 1 1.9 2.1 U.7 
12 2 3.7 4.3 66.0 
13 2 3.7 4.3 70.2 
17 1 1.9 2.1 72.3 
18 2 3.7 4.3 76.6 19 1 1.9 2.1 78.7 
20 2 3.7 4.3 83.0 
21 1 1.9 2.1 85.1 
23 2 3.7 4.3 89.4 
28 1 1.9 2.1 91.5 29 1 1.9 2.1 93.6 31 2 3.7 4.3 97.9 
32 l 1.9 2.1 100.0 0 13.0 MISSING 
---TOTAL 54 100.0 100.0 
( SCHOOL• A ) 
Rl31 FIRST BIGGEST PROBLEM FOR SCHOOL? 
COUNT 
16 
1 
2 
! 
3 
1 
2 
2 
0 
1 
2 
3 
1 
2 
0 
0 
0 
2 
0 
3 
VALID CASES 
MIDPOINT 
1.5 3.0 
4.5 6.0 
7.5 9.0 
10.5 12.0 
13.5 
15.0 
16.5 
18.0 
19.5 21.0 
22.5 
24.0 
25.5 27.0 
28.5 30.0 
31.5 
47 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
·······-··-··············-··········· ••• 
-··· ••• 
••••••••••••• 
····-·· ••• 
-··· •••••
-· 
-·· 
····-· ••• 
··-· 
·-· 
--I. ... + •••• I .... + •••• I. ... + •••• I. ... + •••• I. ... + •••• I 0 4 8 12 16 20 HISTOGRAM FREQUENCY 
MISSING CASES 7 
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( SCHOOL • A ) 
R132 SECOND BIGGEST PROBLEM FOR SCHOOL? 
VALID CUM 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 3.7 5.3 ~.3 4 1 1.9 2.6 .9 
5 5 9.3 13.2 21.1 6 2 3.7 5.3 26.3 
7 5 9.3 13.2 39.5 
8 1 1.9 2.6 42.1 9 1 1.9 2., 44.7 
10 1 1.9 2.6 47.4 
12 1 1.9 2.6 50.0 16 2 3.7 5.3 55.3 
17 2 3.7 5.3 60.5 
18 1 1.9 2.6 63.2 
19 2 3.7 5.3 68.4 
20 1 1.9 2., 71.1 
21 1 1.9 2., 73.7 
23 6 11.1 15.8 89.5 24 1 1.9 2.6 92.1 
27 2 3.7 5.3 97.4 
31 1 1.9 2., 100.0 0 16 29.6 MISSING 
---TOTAL 54 100.0 100.0 
( SCHOOL • A ) 
R132 SECOND BIGGEST PROBLEM FOR SCHOOL? 
COUNT 
2 
0 
1 
7 
5 
2 
1 
1 
0 
0 
2 
3 
2 
2 
0 
7 
0 
2 
0 
0 
1 
VALID CASES 
MIDPOINT 
1.0 
2.5 4.0 
5.5 7.0 8.5 
10.0 
11.5 
13.0 
14.5 16.0 
17.5 
19.0 
20.5 
22.0 
23.5 25.0 
26.5 
28.0 
29.5 
31.0 
38 
ONE SYMBOL EQUALS APPROXIMATELY ____ .... 
••••• 
••••••••••••••••••••••••••••••••••• ....... -,. ............... . 
•••••••••• 
••••• 
••••• 
•••••••••• 
••••••••••••••• 
-····-·· 
--······ 
·········-·-···········--··-·· 
-·--·-
-··· 
.20 OCCURRENCES 
I .... • .... I .... • .... I .... • .... I .... • .... I .... • .... I 0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
MISSING CASES 16 
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( SCHOOL• A ) 
R133 THIRD BIGGEST PROBLEM FOR SCHOOL? 
VALID CUM 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 1.9 2.9 2.9 2 1 1.9 2.9 5.7 
4 2 3.7 5.7 11.4 
5 2 3.7 ,.7 17. 1 6 2 3.7 .7 22.9 
8 1 1.9 2.9 25.7 
9 1 1.9 2., 28.6 
10 2 3.7 5.7 34.3 
11 2 3.7 5.7 40.0 13 1 1., 2., 42.9 16 1 1., 2., 45. 7 
17 3 5.6 B.6 54.3 
18 1 1., 2., 57.1 1, 2 3.7 5.7 62.9 
22 1 1., 2., 65.7 
24 2 3.7 5.7 71.4 
25 2 3.7 5.7 77.1 
28 5 ,.3 14.3 ,1.4 31 2 3.7 5.7 ,1 .1 32 1 1., 2., 100.0 0 19 35.2 MISSING 
---TOTAL ,. 100.0 100.0 
Rl33 THIRD BIGGEST PROBLEM FOR SCHOOL? 
COUNT 
2 
0 
4 
2 
1 
1 
4 
0 
1 
0 
4 } 
0 
1 
2 
2 
0 
5 
0 
3 
VALID CASES 
MIDPOINT 
1.5 3.0 4.5 6.0 
7.5 
,.o 
10.5 
12.0 
13.5 
15.0 16.5 
18.0 
1'.5 
21.0 
22.5 24.0 
25.5 
27.0 
28.5 30.0 31.5 
35 
ONE SYMBOL EQUALS APPROXIMATELY .10 OCCURRENCES 
·-------·-
---······························· 
··-················ •••••••••• 
•••••••••• 
··············~···············-········ 
-···--· 
···············-······················ 
···-····· 
---····-······· 
··-··-·· 
···--·-·······-
···--··--····-· 
··-·······-··-··-············-··········· 
··-·---·-··--·--· 
1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 
0 1 2 3 4 5 HISTOGRAM FREQUENCY 
MISSING CASES 19 
233 
( SCHOOL • A ) 
Ql4 STUDENTS' RIGHTS & PRIVILEGES 
VALUE LABEL 
NT.ENGH JUST.RT 
2HANY 
ON.KNOW 
COUNT 
' 28 5 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 
' 
11.1 15.4 15.4 2 28 51.9 71.8 87.2 
3 5 9.3 12.8 100.0 
0 15 27.8 HISSING 
TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .60 OCCURRENCES 
1.00 •••••••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••••• 
J.00 •••••••• 
I ••••••••• I ••••••••• ! ......... I •••••••.• I. •....... I 0 6 12 18 24 JO 
HISTOGRAM FREQUENCY 
39 HISSING CASES 15 
Ql5 STUDENTS' LOCKER SEARCHED BY SCHOOL 
VALUE LABEL 
SHOULD NOT 
SHOULD 
ON.KNOW 
COUNT 
2 
49 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 3.7 3.9 3.9 2 49 90.7 96.1 100.0 
0 3 5.6 HISSING 
TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
1.00 •• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••••••• 
51 
I. ....•... I. ........ 1 ••••••••• 1. •••••••• I. ........ 1 
0 10 20 30 40 50 HISTOGRAM FREQUENCY 
HISSING CASES J 
( SCHOOL• A ) 
Rl61 FIRST SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
10 
C) 
4 
6 
5 
5 
5 
VALID CASES 
VALUE 
1.00 
2.00 
3.00 4.00 
5.00 6.00 
7.00 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 10 18.5 22.7 22.7 
2 C) 16. 7 20.5 43.2 J 4 7.4 9.1 52.J 
4 6 11. 1 13.6 65.9 
5 5 9.3 11.4 77 .J 
' 
5 9.3 11.4 88.6 7 5 9.3 11.4 100.0 0 10 18.5 HISSING 
TOTAL 54 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .20 OCCURRENCES 
•••••••••••••••••••••••••••••••••••••••••••••••••• 
********************************************* 
•••••••••••••••••••• 
•••••••••••••••••••••••••••••• 
••••••••••••••••••••••••• 
••••••••••••••••••••••••• 
••••••••••••••••••••••••• I ....••... I ••..•.... I •.•.••.•• I .•....... I .•.•..•.• I 
0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
HISSING CASES 10 
234 
SCHOOL• A ) 
Rl62 SECOND SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
4 
B 
8 
4 
16 
2 
1 
VALID CASES 
VALUE 
1.00 
2.00 
3.00 4.00 5.00 
6.00 
7.00 
43 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 4 7.4 9.3 9.3 
2 8 14.8 18.6 27.9 
3 8 14.8 18.6 46.5 
4 4 7.4 9.3 55.8 
5 16 29.6 37.2 93.0 6 2 3.7 4.7 97.7 
7 1 1.9 2.3 100.0 
0 11 20.4 HISSING 
---TOTAL 54 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
•••••••••• 
•••••••••••••••••••• 
•••••••••••••••••••• 
•••••••••• 
•••••••••••••••••••••••••••••••••••••••• 
••••• 
••• I. ........ I. ........ I. ........ I. ........ I. ........ I 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 11 
( SCHOOL• A ) 
Rl63 THIRD SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
6 
3 
6 
3 
7 
8 
5 
VALID CASES 
VALUE 
1.00 2.00 
3.00 
4.00 
5.00 
6.00 
7.00 
38 
VALID CUH 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 6 11.1 15.8 15.8 2 3 5.6 7 .<J 23.7 3 6 11.1 15.8 3<J.5 
4 3 5.6 7.9 47.4 
5 7 13.0 18.4 65.8 6 8 14.8 21.1 86.8 7 5 <J.3 13.2 100.0 0 16 2<J.6 HISSING 
---TOTAL 54 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .20 OCCURRENCES 
•••••••••••••••••••••••••••••• 
••••••••••••••• 
•••••••••••••••••••••••••••••• 
••••••••••••••• 
••••••••••••••••••••••••••••••••••• 
•••••••••••••••••••••••••••••••••••••••• 
••••••••••••••••••••••••• I. ........ I. ........ I. ........ I. ........ I. ........ I 
0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
HISSING CASES 16 
235 
( SCHOOL• A ) 
Q17 HAKE NEM CHILO-CARE CENTERS MITH TAX$ 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
COUNT 
10 
26 
VALID CASES 
VALUE 
1.00 
2.00 
36 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 10 18.5 27.8 27.8 
2 26 48.1 72.2 100.0 0 18 33.3 HISSING 
--- ---TOTAL 54 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .60 OCCURRENCES 
••••••••••••••••• 
••••••••••••••••••••••••••••••••••••••••••• 1 ••••••••• 1. •••••.•. 1. ••.••••. 1. .•.•.••. 1. •.•..... 1 0 6 12 18 24 30 
HISTOGRAM FREQUENCY 
HISSING CASES 18 
QlB RAISE TAXES NEEDED BY PUBLIC SCHOOLS 
VALUE LABEL 
OPP.TAX 
FAV.TAX 
DN.KNOH 
COUNT 
19 
15 
VALID CASES 
VALUE 
1.00 2.00 
34 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1C) 35.2 55.9 55.9 2 15 27 .8 44.1 100.0 0 20 37.0 HISSING 
--- ---TOTAL 54 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
-···--········································ •••••••••••••••••••••••••••••••••••••• 1. •••••••• 1. •••••..• 1 •••••.••• 1. ........ 1. •••••.•• 1 0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
MISSING CASES 20 
( SCHOOL• A ) 
Ql9 SPENDING FUNDS FOR SPECIAL ED PROGRAMS 
VALUE LABEL 
LESSI SAHE 
HORE 
DN.KNOH 
COUNT 
1 22 
24 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 1.9 2.1 2.1 
2 22 40.7 46.8 48.9 
3 24 44.4 51.1 100.0 0 7 13.0 HISSING 
TOTAL 54 100.0 100.0 
VALUE 
1.00 •• 
ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
2.00 •••••••••••••••••••••••••••••••••••••••••••• 
J.00 •••••••••••••••••••••••••••••••••••••••••••••••• 
47 
I. ........ !. ........ I. ........ I. ........ I. ........ I 0 5 10 15 20 25 HISTOGRAM FREQUENCY 
MISSING CASES 7 
Q20 NONPUB TEACHERS REQ. CERT. AS PUBLIC 
VALUE LABEL 
NO YES 
DO NOT KNOH 
COUNT 
2 39 
VALID CASES 
VALUE 
1.00 
2.00 
41 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 3.7 4.9 4.9 2 39 72.2 95.1 100.0 0 13 24.1 MISSING 
--- ----TOTAL 54 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
••• 
••••••••••••••••••••••••••••••••••••••••••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 
0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
MISSING CASES 13 
236 
( SCHOOL • A ) 
021 VOUCHER SYSTEM BE ADOPTED 
VALUE LABEL 
NO 
YES 
00 NOT ~NOH 
COUNT 
, 
32 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 , 16.7 22.0 22.0 
2 32 59.3 78.0 100.0 0 13 24.l HISSING 
TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 ••••••••••• 
2.00 •••••••••••••••••••••••••••••••••••••••• 
41 
I. ..•..•.• I ......... I. ........ I. ........ I. ........ I 0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
MISSING CASES 13 
022 IMPORTANCE OF COLLEGE EDUCATION 
VALUE LABEL 
NOT2IHPT 
FAR-IHPT 
VRY-IMPT 
COUNT 
2 
4 
46 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 3.7 3.8 3.8 2 4 7.4 7.7 11.5 3 46 85.2 88.5 100.0 0 2 3.7 HISSING 
---TOTAL 54 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
1.00 •• 
2.00 •••• 3.00 •••••••••••••••••••••••••••••••••••••••••••••• 
52 
I •.••••••• I ••.••••.. I. ........ I •.••.•••• I .•.•..••. I 0 10 20 30 40 50 
HISTOGRAM FREQUENCY 
MISSING CASES 2 
237 
FREQUENCY/HISTOGRAM CHART OF PARENT RESPONSES FOR SCHOOL B 
( SCHOOL • B ) 
001 GRADE FOR SCHOOL 
VALUE LABEL 
D 
C 
B 
A 
DN.KNOM 
COUNT 
4 
10 
21 
9 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 4 8.7 9.1 9.1 3 10 21.7 22.7 31.B 
4 21 4S.7 47.7 79.S s 9 19.6 20.S 100.0 0 2 4.3 HISSING 
TOTAL 46 100.0 100.0 
VALUE ONE SVHBOL EQUALS APPROXIMATELY .SO OCCURRENCES 
2.00 •••••••• 
3.00 •••••••••••••••••••• 
4.00 •••••••••••••••••••••••••••••••••••••••••• 
s.oo •••••••••••••••••• 
I ......... I. ........ I ......... I ......... I. ........ I 
0 S 10 lS 20 2S HISTOGRAM FREQUENCY 
44 HISSING CASES 2 
( SCHOOL • B ) 
002 GRADE FOR TEACHERS 
VALUE LABEL 
FAIL 
D 
C 
8 
A ON.KNOH 
COUNT 
1 
2 
s 17 
17 
VALID CASES 
VALUE 
1.00 2.00 3.00 4.00 
s.oo 
42 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 2.2 2.4 2.4 
2 2 4.3 4.8 7.1 3 s 10.9 11.9 19.0 4 17 37.0 40.S 59.S 
s 17 37.0 40.S 100.0 0 4 8.7 HISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
••• 
••••• 
••••••••••••• 
******************************************* 
••••••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I. ........ I. ........ 1. •••••••• 1 0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISS I NG CASES 4 
238 
( SCHOOL• B ) 
003 GRADE FOR PRINCIPAL AND ADHINSTRATORS 
VALUE LABEL 
D 
C 
B 
A ON.KNOW 
COUNT 
l 
13 
22 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 1 2.2 2.3 2.3 3 7 15.2 16.3 18.6 
4 13 28.3 30.2 48.8 
5 22 47 .8 51.2 100.0 0 3 6.5 MISSING 
TOTAL 46 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
2.00 •• 3.00 •••••••••••••• 
4.00 •••••••••••••••••••••••••• 
s.oo .................................... ·-····· 
I. .•...•.. I. ........ I. ........ I. ........ ! ......... I 
0 5 10 15 20 25 
HISTOGRAM FREQUENCY 
43 MISSING CASES 3 
( SCHOOL • B ) 
004 SALARIES FOR TEACHERS 
VALUE LABEL 
2LOH 
JUST.RT 
2HI ON.KNOH 
COUNT 
8 
16 
1 
VALID CASES 
VALUE 
1.00 2.00 
3.00 
25 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
l 8 17.4 32.0 32.0 2 16 34.8 64.0 '!6.0 
3 l 2.2 4.0 100.0 0 21 45.7 MISSING 
-----
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
•••••••••••••••••••• 
•••••••••••••••••••••••••••••••••••••••• 
••• I ..•...••. I .•••....• 1 .•..•.•.. 1 •..•••••. 1 ..•..••.. I 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 21 
005 TEACHERS BE TESED FOR BASIC COMPETENCY 
VALUE LABEL 
SHOULD 
DN.KNOH 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 42 91.3 100.0 100.0 
0 4 8.7 MISSING 
TOTAL 46 100.0 100.0 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
42 2 •••••••••••••••••••••••••••••••••••••••••• 
VALID CASES 42 
I .... + •••• I .... + •••• I •••. + •••• I .... + •••• I .••• + •••• I 
0 10 20 30 40 50 
HISTOGRAM FREQUENCY 
HISSING CASES 4 
239 
( SCHOOL • B ) 
R92 GIRLS & BOYS ON SAHE SHIMMING TEAM 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT 
B 34 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 8 17 .4 19.0 19.0 2 34 73.9 81.0 100.0 0 4 8.7 HISSING 
---TOTAL 46 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 •••••••••• 
2.00 ·························--·············· . I •••••••.• I. ........ I ••.•••••• I ••••••••• I. ........ I 
42 
O 8 16 24 32 40 HISTOGRAM FREQUENCY 
HISSING CASES 4 
R93 GIRLS & BOYS ON SAHE TRACK TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOH 
COUNT 
4 
40 
VALID CASES 
VALUE 
1.00 
2.00 
44 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 4 8.7 9.1 9.1 
2 40 87.0 90.9 100.0 0 2 4.3 MISSING 
---TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
••••• 
•••••••••••••••••••••••••••••••••••••••••••••••••• I ......... I ••••••.•• I ••••.•••. I. ........ I ••.•••.•• I 
0 8 ~ M n 40 HISTOGRAM FREQUENCY 
MISSING CASES 2 
SCHOOL• B ) 
R94 GIRLS & BOYS ON SAME BASEBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
9 
3'5 
VALID CASES 
VALUE 
1.00 
2.00 
44 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 9 19.6 20.'5 20.'5 2 3'5 76.1 79.'5 100.0 0 2 4.3 MISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
••••••••••• 
•••••••••••••••••••••••••••••••••••••••••••• I. ....•... I. ........ I. ........ I. ........ I. ........ I 0 8 16 24 32 40 HISTOGRAM FREQUENCY 
MISSING CASES 2 
R9'5 GIRLS & BOYS ON SAME BASKETBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
13 
31 
VALID CASES 
VALUE 
1.00 
2.00 
44 
VALUE FREQUENCY VALID CUM PERCENT PERCENT PERCENT 
1 13 28.3 29.'5 29.'5 2 31 67.4 70.'5 100.0 0 2 4.3 MISSING 
---TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
**************** 
••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I. ........ I. ........ I ......... I 0 8 16 24 32 40 HISTOGRAM FREQUENCY 
HISSING CASES 2 
240 
SCHOOL • B ) --------
R96 GIRLS & BOYS ON SAHE FOOTBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
23 
15 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
l 23 50.0 60.5 60.5 2 15 32.6 39.5 100.0 0 8 17.4 HISSING 
TOTAL 46 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
1.00 •••••••••••••••••••••••••••••••••••••••••••••• 
2.00 •••••••••••••••••••••••••••••• 
6. ········I········ i6. · · · · · · · il· · · · · · · ·26· · · · · · · · 2! 
HISTOGRAM FREQUENCY 
38 HISSING CASES B 
R97 GIRLS & BOYS ON SAHE HRESTLING TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
25 
11 
VALID CASES 
VALUE 
1.00 
2.00 
36 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
l 25 54.3 69.4 69.4 2 11 23.9 30.6 100.0 0 10 21.7 HISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 
.50 OCCURRENCES 
.................................................. 
•••••••••••••••••••••• I. ........ I ......... I. •....... I. ........ I. ........ I 
0 5 10 15 20 25 HISTOGRAM FREQUENCY 
HISSING CASES 10 
SCHOOL • B ) 
010 HORE HOMEWORK? 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
7 33 
VALID CASES 
VALUE 
1.00 2.00 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
l 7 15.2 17.5 17.5 2 33 71. 7 82.5 100.0 0 6 13.0 HISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
••••••••• 
••••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I. .....•.. I. ........ I. ........ I O 8 16 24 32 40 
HISTOGRAM FREQUENCY 
HISSING CASES 6 
011 OLDEST CHILO REQUIRED HOMEWORK MINIMUM? 
VALUE LABEL 
ND 
YES DO NOT KNOW 
COUNT 
2 
43 
VALID CASES 
VALUE 
1.00 
2.00 
45 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 4.1 4.4 4.4 2 43 93.J 95.6 100.0 0 1 2.1 HISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
•• 
••••••••••••••••••••••••••••••••••••••••••• 6 ........ i6 ........ 26 ........ j6 ........ i.6 ........ 56 
HISTOGRAM FREQUENCY 
HISSING CASES l 
241 
( SCHOOL • B 
012 PARENT DEFINE LIMIT OF TV? 
VALID CUH VALUE LABEL 
NO 
VALUE 
1 
FREQUENCY 
6 
PERCENT PERCENT PERCENT 
13.0 13.6 13.6 
YES 
DO NOT KNOW 
COUNT 
6 
38 
VALID CASES 
VALUE 
1.00 2.00 
44 
2 38 82.6 86.4 100.0 0 2 4.3 HISSING 
---TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .BO OCCURRENCES 
•••••••• 
•••••••••••••••••••••••••••••••••••••••••••••••• 1. •.•.•••. 1. .•••..•. 1. •••••••• 1. ..••••.. I ......... I 
0 B 16 24 32 40 
HISTOGRAM FREQUENCY 
HISSING CASES 2 
( SCHOOL• B ) 
Rl31 FIRST BIGGEST PROBLEM FOR SCHOOL? 
VALID CUH 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
COUNT 
7 
4 
2 
,; 
0 
0 
0 
2 
1 
0 
0 
0 
0 
0 
0 
3 
0 
0 
2 
0 
2 
VALID CASES 
1 7 1,;.2 2,;.o 
2 4 8.7 14.3 4 2 4.3 1.1 
,; 2 4.3 7.1 6 3 6.S 10.7 
11 2 4.3 7.1 
13 1 2.2 3.6 
23 3 6.S 10.1 
28 2 4,3 1.1 31 2 4.3 7.1 
0 18 39.1 HISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .20 MIDPOINT 
1.0 2.,; 
4.0 
,;.,; 
7.0 8.s 
••••••••••••••••••••••••••••••••••• 
10.0 
11.,; 
13.0 
14.S 
16.0 
17.S 
19.0 20.,; 
22.0 
•••••••••••••••••••• 
•••••••••• 
••••••••••••••••••••••••• 
•••••••••• 
••••• 
23.S *************** 2,;.o 
26.S 28.0 •••••••••• 
29.5 31.0 •••••••••• 
2S.O 
39.3 
46.4 
S3.6 64.3 
71.4 
1,;.o 
8S.7 92.9 
100.0 
OCCURRENCES 
I •••• + •••• I •••• + •••• I .••. + •••• I .•.. + •••• I ..•• + •••• I 
28 
0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
HISSING CASES 18 
242 
( SCHOOL• B ) 
R132 SECOND BIGGEST PROBLEM FOR SCHOOL? 
VALUE LABEL VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
2 1 2.2 3.7 3.7 3 2 4.3 7.4 11.1 4 1 2.2 3.7 14.8 
5 2 4.3 7.4 22.2 
6 3 6.5 11.1 33.3 , 2 4.3 7.4 40. 7 10 1 2.2 3.7 44.4 11 4 8.7 14.8 59.3 12 1 2.2 3.7 63.0 13 1 2.2 3.7 66.7 
17 2 4.3 7.4 74.1 19 1 2.2 3.7 77.8 23 4 8.7 14.8 ,2.6 24 1 2.2 3.7 '6.3 27 1 2.2 3.7 100.0 0 19 41.3 MISSING 
---TOTAL 46 100.0 100.0 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY .10 OCCURRENCES 
0 -.5 
0 1.0 
3 2.S •••••••••••••••••••••••••••••• 1 4.0 •••••••••• 
5 5.5 •••••••••••••••••••••••••••••••••••••••••••••••••• 
0 7.0 2 8.5 •••••••••••••••••••• 
1 10.0 •••••••••• 
5 11.5 •••••••••••••••••••••••••••••••••••••••••••••••••• 
1 13.0 •••••••••• 
0 14.5 
0 16.0 
2 17.5 •••••••••••••••••••• 1 1,.0 •••••••••• 
o 20.5 
0 22.0 5 23.5 •••••••••••••••••••••••••••••••••••••••••••••••••• 
0 25.0 
1 26.5 •••••••••• 0 28.0 
0 29.5 
VALID CASES 27 
A·········l·········l·········l·········!·········I 
HISTOGRAM FREQUENCY 
HISSING CASES 
( SCHOOL • 8 ) 
Rl33 THIRD BIGGEST PROBLEM FOR SCHOOL? 
VALUE LABEL 
COUNT 
0 
0 
3 
1 
1 
0 
3 
0 
1 
2 
2 
1 
2 
0 
6 
0 
0 
3 
1 
0 
0 
VALID CASES 
MIDPOINT 
2.5 
4.0 
5.5 
7.0 
8.5 
10.0 
11.5 
13.0 
14.5 
16.0 
17 .5 1,.0 
20.5 
22.0 
23.5 
25.0 
26.5 
28.0 
29.5 
31.0 
32.5 
26 
VALUE FREQUENCY PERCENT 
5 1 2.2 6 2 4.3 
7 1 2.2 , 1 2.2 
11 2 4.3 
12 1 2.2 
14 1 2.2 
16 2 4.3 
18 2 4.3 
1' 1 2.2 
20 2 4.3 
23 2 4.3 21, 4 8.7 
28 3 6.5 
30 1 2.2 
0 20 43.5 
TOTAL 46 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 
••••••••••••••• 
••••• 
••••• 
••••••••••••••• 
••••• 
•••••••••• 
•••••••••• 
••••• 
•••••••••• 
•••••••••••••••••••••••••••••• 
••••••••••••••• 
••••• 
VALID CUM 
PERCENT PERCENT 
3.8 3.8 
7.7 11.5 
3 8 15.4 
3.8 l'J.2 
7.7 26., 
3.8 30.8 
3.8 34.6 
7.7 42.3 
7.7 50.0 
3.8 53.8 
7.7 61.5 
7.7 6'.2 
15.4 8•.6 
11.5 '6.2 
3.8 100.0 
HISSING 
100.0 
.20 OCCURRENCES 
I. ... + •••• I. ... + •••• I. ... + •••• I .... + •••• I. ... + •••• I 
0 2 · 4 6 8 10 
HISTOGRAM FREQUENCY 
HISSING CASES 20 
243 
( SCHOOL • B ) ---------
Q06 INCLUDE SEX ED IN PUBLIC ELEM. SHOOLS 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
3 38 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 6.5 7.3 7.3 
2 38 82.6 92.7 100.0 0 5 10.9 MISSING 
TOTAL 46 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 **** 2.00 •••••••••••••••••••••••••••••••••••••••••••••••• 
! ......... !. ........ !. ..•..... !. ........ I. •••••••• I 0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
41 MISSING CASES 5 
007 IMPORTANCE OF EXTRACURRICULAR ACTIVITIES 
VALUE LABEL 
NOT21MPT FAR-IHPT 
VRY-IMPT 
COUNT 
5 12 29 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 5 10.9 10.9 10.9 3 12 26.1 26.l 37.0 
4 2, 63.0 63.0 100.0 
TOTAL 46 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .60 OCCURRENCES 
2.00 •••••••• 
3.00 •••••••••••••••••••• 
4.00 •••••••••••••••••••••••••••••••••••••••••••••••• 
1. ••.••••• 1. •..••..• !. ........ I. ••....•. I. .••..... I 0 6 12 18 24 30 
HISTOGRAM FREQUENCY 
MISSING CASES 0 
( SCHOOL • B ) ---------
008 MAINTAIN MIN GRADE-PT BY THOSE IN SPORTS 
VALUE LABEL 
SHOULD 
DN.KNOH 
VALUE 
2 0 
TOTAL 
FREQUENCY 
41 
5 
46 
PERCENT 
89.1 
10.9 
100.0 
VALID CUM 
PERCENT PERCENT 
100.0 100.0 
MISSING 
------100.0 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
41 2 ••••••••••••••••••••••••••••••••••••••••• 
I.• .. + •••• I. ••• + •. •. I.• .. + •.. • I..•.+.• .. I..•.+ •.•• I 0 10 20 30 40 50 HISTOGRAM FREQUENCY 
VALID CASES 41 MISSING CASES 5 
R91 GIRLS & BOYS ON SAHE TENNIS TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
" 35 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 4 8.7 10.3 10.3 
2 35 76.1 89.7 100.0 0 7 15.2 MISSING 
---TOTAL 46 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 ••••• 
2.00 •••••••••••••••••••••••••••••••••••••••••••• 
!. ........ !. ........ I. ...•...• I. ........ !. ........ ! 0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
39 MISSING CASES 7 
244 
( SCHOOL • B ) 
Ql4 STUDENTS' RIGHTS & PRIVILEGES 
VALUE LABEL 
NT.ENGH 
JUST .RT 
2MANY 
DN.KNOH 
COUNT 
8 
23 
5 
VALID CASES 
VALUE 
1.00 
2.00 
3.00 
36 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 B 17 .4 22.2 22.2 2 23 50.0 63.9 86.1 3 5 10.9 13.9 100.0 0 10 21.7 HISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
············-·· 
······································-······ •••••••••• I ••••••••• I ••••••••• I ••••••••• I. ........ I. ........ I 
0 5 10 15 20 25 
HISTOGRAM FREQUENCY 
HISSING CASES 10 
Q15 STUDENTS' LOCKER SEARCHED BY SCHOOL 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT VALUE ONE 
VALUE 
1 
2 0 
TOTAL 
SYMBOL 
FREQUENCY PERCENT 
3 6.5 
40 87.0 
3 6.5 
46 100.0 
EQUALS APPROXIMATELY 
VALID CUM 
PERCENT PERCENT 
1.0 1.0 93.0 100.0 
HISSING 
100.0 
.80 OCCURRENCES 
3 1.00 •••• 
40 2.00 •••••••••••••••••••••••••••••••••••••••••••••••••• 
VALID CASES 43 
I. ........ I. ........ I. ........ I. ........ I. ........ I 
0 8 16 24 32 40 HISTOGRAM FREQUENCY 
HISSING CASES 3 
( SCHOOL • B ) 
R161 FIRST SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
11 
4 
4 
2 
~ 
3 
VALID CASES 
VALUE FREQUENCY PERCENT 
1 11 23.9 2 4 8.7 3 4 ~.7 4 2 4.3 5 5 10.9 6 3 6.5 1 3 6.5 0 14 30.4 
----- ----TOTAL 46 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
1.00 •••••••••••••••••••••••••••• 2.00 •••••••••• 
3.00 •••••••••• 
4.00 ••••• 
S.00 ************* 6.00 •••••••• 
1.00 •••••••• 
VALID CUM 
PERCENT PERCENT 
34.4 34.4 12.5 46.9 
12.5 59.4 6.3 65.6 15.6 81.3 9.4 90.6 
').lo 
HISSING 100.0 
----100.0 
.40 OCCURRENCES 
6 ......... 1 ••••••••• I ••••••••• J ••••••••• J ••••••••• J 
~ISTOGRAH ~REQUENCY 12 16 20 
32 HISSING CASES 14 
245 
( SCHOOL • B ) 
Rl62 SECOND SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
~ 
7 
2 
3 
2 
4 
VALID CASES 
VALUE 
1.00 
2.00 3.00 
4.00 
5.00 6.00 
7.00 
30 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 5 10.9 16.7 16. 7 2 7 15.2 23.3 40.0 3 7 15.2 23.3 63.3 
4 2 4.3 6.7 70.0 
5 3 6.5 10.0 80.0 
6 2 4.3 6.7 86.7 
7 4 8.7 13.3 100.0 
0 16 34.8 HISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .20 OCCURRENCES 
••••••••••••••••••••••••• 
••••••••••••••••••••••••••••••••••• 
••••••••••••••••••••••••••••••••••• 
•••••••••• 
············-· •••••••••• 
•••••••••••••••••••• I •••.••••• I •.••••••• I ••••..••. I ..••••••• r. ........ I 
0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
HISSING CASES 16 
( SCHOOL• B ) 
R163 THIRD SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
3 
5 
4 
6 
4 
3 
4 
VALID CASES 
VALUE 
1.00 
2.00 
3.00 4.00 
5.00 6.00 
7.00 
29 
VALUE FREQUENCY PERCENT 
1 3 6.5 
2 5 10.9 3 4 8.7 
4 6 13.0 
5 4 8.7 
6 3 6.5 
7 4 8.7 
0 17 37.0 
TOTAL 46 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 
••••••••••••••• 
••••••••••••••••••••••••• 
•••••••••••••••••••• 
•••••••••••••••••••••••••••••• 
•••••••••••••••••••• 
••••••••••••••• 
•••••••••••••••••••• 
VALID CUM 
PERCENT PERCENT 
10.3 10.3 
17.2 27.6 
13.8 41.4 20.7 62.1 
13.8 75.9 10.3 86.2 13.8 100.0 
HISSING 
100.0 
.20 OCCURRENCES 
I. ......•. I. ..•..... I. ..•...•. I.• ....... I.•••• .... I 0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
HISSING CASES 17 
246 
( SOIOOL • B ) 
017 MAKE NEH CHILD-CARE CENTERS HITH TAX$ 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
COUNT 
5 
36 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 5 10.9 12.2 12.2 2 36 78.3 87 .8 100.0 0 5 10.9 MISSING 
TOTAL 46 -100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
.ao OCCURRENCES 
1.00 •••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••• a ......... i ........ it ........ 21 ......... I ......... I 
HISTOGRAM FREQUENCY 32 40 
41 MISSING CASES 5 
018 RAISE TAXES NEEDED BY PUBLIC SCHOOLS 
VALUE LABEL 
OPP.TAX 
FAY.TAX ON.KNOW 
COUNT 
14 
14 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 14 30.4 50.0 50.0 2 14 30.4 50.0 100.0 0 18 39.l MISSING 
TOTAL 46 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
.40 OCCURRENCES 
1.00 ••••••••••••••••••••••••••••••••••• 
2.00 ••••••••••••••••••••••••••••••••••• 
a·········l·········i··· .. ····J·········r. ........ I 
HISTOGRAM FREQUENCYl 16 20 
28 HISSING CASES 18 
( SCHOOL • B ) ---------
019 SPENDING FUNDS FOR SPECIAL ED PROGRAMS 
VALUE LABEL 
LESSI SAHE 
HORE ON.KNOW 
COUNT 
2 18 
23 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 4.3 4.7 4.7 
2 18 39. l 41.9 46.5 3 23 50.0 53.5 100.0 0 3 6.5 HISSING 
TOTAL 46 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
1.00 •••• 
2.00 •••••••••••••••••••••••••••••••••••• 
3.00 •••••••••••••••••••••••••••••••••••••••••••••• 
I ...•.•..• I •.••..... I ..•••..•. I ...•••... I .....•... I 
0 5 10 15 20 25 HISTOGRAM FREQUENCY 
43 HISSING CASES 3 
020 NONPUB TEACHERS REQ. CERT. AS PUBLIC 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
COUNT 
3 33 
VALID CASES 
VALUE 
1.00 
2.00 
36 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 6.5 8.3 8.3 2 33 71. 7 91. 7 100.0 0 10 21. 7 HISSING 
TOTAL 46 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
•••• 
••••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I. ........ I ......... I. ........ I 
0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
HISSING CASES 10 
247 
( SCHOOL • B 
Q21 VOUCHER SYSTEM BE ADOPTED 
VALUE LABEL 
NO 
YES DO NOT KNOH 
COUNT 
s 
33 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 s 10., 13.2 13.2 2 33 71.7 86.8 100.0 0 8 17.4 MISSING 
TOTAL 
"" 
100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 •••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••• 
38 
I ......... I. .....•.. I ......... I. ........ I. ........ I 
0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
MISSING CASES 8 
Q22 IMPORTANCE OF COLLEGE EDUCATION 
VALUE LABEL 
FAR-IMPT 
VRY-IMPT 
COUNT 
4 
41 
VALID CASES 
VALID CUH VALUE FREQUENCY PERCENT PF.RCENT PERCENT 
2 4 8.7 8.9 8.9 
3 41 89.l 91.1 100.0 0 l 2.2 HISSING 
TOTAL 
"" 
100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
2.00 •••• 
3.00 ••••••••••••••••••••••••••••••••••••••••• 
I .•••.•.•• I .••••.•.. I .•..••... I ....•.••. I ••••...•. I 0 10 20 30 40 so 
HISTOGRAM FREQUENCY 
45 HISSING CASES 1 
248 
FREQUENCY/HISTOGRAM CHART OF PARENT RESPONSES FOR SCHOOL C 
( SCHOOL• C) 
001 GRADE FOR SCHOOL 
VALUE LABEL 
D 
C 
B 
A 
DN.KNOH 
COUNT 
2 
3 
11 12 
VALID CASES 
002 GRADE 
VALUE LABEL 
FAIL 
C 
8 A 
DN.KNOH 
COUNT 
1 
0 2 
10 
11 
VALID CASES 
VALUE VALID CUM FREQUENCY PERCENT PERCENT PERCENT 
2 
3 
4 
6 
TOTAL 
2 3 
11 12 
1 
29 
6.9 
10.3 37.9 
41.4 
3.4 
100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
2.00 ••••• 3.00 •••••••• 
4.00 **************************** 
5.00 ****************************** 
7.1 7.1 10.7 17.9 39.3 57.1 42.9 100.0 
HISSING 
100.0 
.40 OCCURRENCES 
I ••••••••. I ••...•••. I ••••••••. I ••••••••• I. ........ I 0 4 B 12 16 20 
HISTOGRAM FREQUENCY 
2B HISSING CASES 1 
( SCHOOL • C ) 
FOR TEACHERS 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 3.4 4.2 4.2 
3 2 6.9 8.3 12.5 4 10 34.5 41.7 54.2 5 11 37 .9 45.8 100.0 0 5 17 .2 HISSING 
TOTAL 29 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
1.00 ••• 2.00 
3.00 ••••• 4.00 ************************* 5.00 **************************** 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••.•••• 1 ••••••••• 1 0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
24 HISSING CASES 5 
249 
( SCHOOL • C ) 
003 GRADE FOR PRINCIPAL AND ADHINSTRATORS 
VALUE LABEL VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
D 2 1 3.4 4.5 4.5 C 3 1 3.4 4.5 ,.1 B 4 , 31.0 40., 50.0 A 5 11 37., 50.0 100.0 DN.KNOH 0 7 24.1 HISSING 
---TOTAL 2, 100.0 100.0 
COUNT VALUE ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
1 2.00 
-· 1 3.00 
·-
, 4.00 ••••••••••••••••••••••• 11 5.00 
-·························· 
I. ........ ! ......... I. ........ I. ........ I ......... I 
0 4 B 12 16 20 HISTOGRAM FREQUENCY 
VALID CASES 22 HISSING CASES 7 
( SCHOOL• C ) 
004 SALARIES FOR TEACHERS 
VALUE LABEL 
2LOH 
JUST. RT 
2Hl DN.KNOH 
COUNT 
5 
' 1 
VALID CASES 
VALUE 
1.00 
2.00 3.00 
12 
VALUE FREQUENCY PERCENT 
l 5 17 .2 2 
' 
20.7 
3 l 3.4 0 17 58.6 
TOTAL 2, 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 
••••••••••••••••••••••••• 
****************************** 
••••• 
VALID CUM 
PERCENT PERCENT 
41.7 41.7 
50.0 '1.7 8.3 100.0 HISSING 
100.0 
.20 OCCURRENCES 
I. ....•••. 1. ....•... 1. ..••.... 1. .....••. 1. ........ 1 0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
HISSING CASES 17 
005 TEACHERS BE TESED FOR BASIC COMPETENCY 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
1 24 
VALID CASES 
VALUE 
1.00 
2.00 
25 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
l 1 3.4 4.0 4.0 
2 24 82.8 '6.0 100.0 0 4 13.8 HISSING 
---TOTAL 2, 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
•• 
•••••••••••••••••••••••••••••••••••••••••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 0 5 10 15 20 25 
HISTOGRAM FREQUENCY 
HISSING CASES 4 
250 
( SCHOOL • C ) 
Q06 INCLUDE SEX ED IN PUBLIC ELEM. SHOOLS 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
10 17 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 10 34.5 37.0 37.0 2 17 58.6 63.0 100.0 0 2 6.9 HISSING 
---TOTAL 29 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
.40 OCCURRENCES 
1.00 ••••••••••••••••••••••••• 
2.00 ............................. ·-········-· I. ........ I. ...•.... I. ........ I. ........ I ......... I 
O ~ISTOGRAH 'REQUENCY12 16 20 
27 HISSING CASES 2 
Q07 IMPORTANCE OF EXTRACURRICULAR ACTIVITIES 
VALUE LABEL 
NOT2IHPT 
FAR-IHPT 
VRY-IHPT 
COUNT VALUE ONE 
VALUE 
2 
3 
4 0 
TOTAL 
SYMBOL 
FREQUENCY PERCENT 
1 3.4 
6 20.7 
21 72.4 
1 3.4 
29 100.0 
EQUALS APPROXIMATELY 
VALID CUM PERCENT PERCENT 
3.6 3.6 21.4 25.0 75.0 100.0 HISSING 
---100.0 
.50 OCCURRENCES 
1 2.00 •• 6 3.00 •••••••••••• 
21 4.00 •••••••••••••••••••••••••••••••••••••••••• 
VALID CASES 28 
I ......... I. ........ I. ........ I. ........ I ......... I 
0 5 10 15 20 25 HISTOGRAM FREQUENCY 
HISSING CASES 
( SCHOOL • C ) ---------
Q08 MAINTAIN HIN GRADE-PT BY THOSE IN SPORTS 
VALUE LABEL 
SHOULD 
DN.KNOH 
VALUE 
2 
0 
TOTAL 
FREQUENCY 
25 
4 
29 
PERCENT 
86.2 
13.8 
100.0 
VALID CUM 
PERCENT PERCENT 
100.0 100.0 HISSING 
100.0 
COUNT 
25 
MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
VALID CASES 
2 •••••••••••••••••••••••••••••••••••••••••••••••••• 
I •••• + •••• I ••.• + •••• I •••• + •••• I •••. + •••• I •••• + •••• I 0 5 10 15 20 25 HISTOGRAM FREQUENCY 
HISSING CASES 4 
R91 GIRLS & BOYS ON SAHE TENNIS TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
1 
27 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 3.4 3.6 3.6 2 27 93.1 96.4 100.0 0 1 3.4 HISSING 
----TOTAL 29 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .60 OCCURRENCES 
1.00 ** 2.00 ••••••••••••••••••••••••••••••••••••••••••••• 
28 
I. ........ I. ........ I. ........ I. ........ I. ........ I 0 6 12 18 24 30 
HISTOGRAM FREQUENCY 
HISSING CASES 
251 
( SCHOOL• C ) 
R92 GIRLS & BOYS ON SAHE SHIMMING TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
9 
19 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 9 31.0 32.1 32.1 
2 19 65.5 67.9 100.0 0 1 3.4 HISSING 
---TOTAL 29 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
1.00 ·······-·············· 2.00 •••••••••••••••••••••••••••••••••••••••••••••••• I ••••••••• I .•••••••• I •••••••.. I .•••••••. I •••••••.• I 0 4 8 12 16 20 HISTOGRAM FREQUENCY 
28 HISSING CASES 1 
R93 GIRLS & BOYS ON SAHE TRACK TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
3 
25 
VALID CASES 
VALUE 
1.00 
2.00 
28 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 10.3 10.7 10.7 2 25 86.2 B9.3 100.0 0 1 3.4 HISSING 
TOTAL 29 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
•••••• 
································-················ 
I ......... I. ....•... I. .....•.. 1. ••....•. 1. •••••••• I 0 5 10 15 20 25 HISTOGRAM FREQUENCY 
HISSING CASES 1 
( SCHOOL • C ) 
R94 GIRLS & BOYS ON SAHE BASEBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD DN.KNOH 
COUNT 
8 
20 
VALID CASES 
VALUE 
1.00 
2.00 
28 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
l 8 27.6 2B.6 28.6 2 20 69.0 71.4 100.0 0 1 3.4 HISSING 
---TOTAL 29 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
•••••••••••••••••••• 
•••••••••••••••••••••••••••••••••••••••••••••••••• I ••••••••• 1 ••••••••• 1 •.••••••• I ••••••••• I •••••••.• I 0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 1 
R95 GIRLS & BOYS ON SAHE BASKETBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
COUNT 
7 
22 
VALID CASES 
VALUE 
1.00 
2.00 
29 
VALID CUM VALUE 
1 
2 
FREQUENCY PERCENT PERCENT PERCENT 
7 24.1 24.l 24.1 
22 75.9 75.9 100.0 
TOTAL 29 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
•••••••••••••• 
******************************************** I. ....•... I. ........ I. ........ 1. ••..•••• 1. ..••.... I 0 5 10 15 20 25 
HISTOGRAM FREQUENCY 
HISSING CASES 0 
252 
( SCHOOL • C ) 
R '96 GIRLS & BOYS ON SAHE FOOTBALL TEAM 
VALUE LABEL 
S _J,j()ULD NOT 
S >IOULD 
I> N.KNOW 
COUNT 
13 
11 
V ~LID CASES 
VALUE 
1.00 
2.00 
24 
VALUE FREQUENCY 
1 
2 
0 
TOTAL 
13 
11 
5 
2, 
VALID PERCENT PERCENT 
44.8 37.9 
17.2 
100.0 
54.2 45.8 
HISSING 
100.0 
CUM 
PERCENT 
54.2 
100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
••••••••••••••••••••••••••••••••• 
•••••••••••••••••••••••••••• I ••••••••• ! ......... I •••••••.. I. ..•..•.. ! ......... I 0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 5 
R~7 GIRLS & BOYS ON SAHE WRESTLING TEAM 
VALUE LABEL 
S JtiOULD NOT 
salOULD 
o.-.KNOW 
COUNT 
21 
6 
V ..ALID CASES 
VALUE 
1.00 
2.00 
27 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 21 72.4 77.8 77.8 
2 6 20.7 22.2 100.0 0 2 6., HISSING 
TOTAL 2, 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY • 50 OCCURRENCES 
•••••••••••••••••••••••••••••••••••••••••• 
-·········· 
1. •••••••• 1 ••••••••• 1. •••••••• 1. •••••••. 1. •.•••••• 1 0 5 10 15 20 25 
HISTOGRAM FREQUENCY 
HISSING CASES 2 
SCHOOL • C ) 
QlCl HORE HOMEWORK? 
"ALUE LABEL 
SHCIULD NOT SHCIULD 
DN -KNOW 
COUNT 
5 19 
VALID CASES 
VALUE 
1.00 2.00 
24 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 5 17.2 20.8 20.8 2 19 65.5 79.2 100.0 0 5 17.2 HISSING 
TOTAL 29 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
••••••••••••• 
•••••••••••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I. ........ I. ........ I. ........ I 0 4 8 12 16 20 HISTOGRAM FREQUENCY 
HISSING CASES 5 
013 OLDEST CHILO REQUIRED HOMEWORK MINIMUM? 
""'ALUE LABEL 
NO 
YES DO NOT KNOW 
COUNT 
2 24 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 6.9 7.7 7.7 2 24 82.8 92.3 100.0 0 3 10.3 HISSING 
TOTAL 29 100.0 100.0 
VALUE ONE SYMBOL EOUALS APPROXIMATELY .50 OCCURRENCES 
1.00 •••• 
2.00 ************************************************ 
26 
I. ........ I. ........ I. .•.•.... 1. ........ 1. ........ I 0 5 10 15 20 25 HISTOGRAM FREQUENCY 
HISSING CASES 3 
253 
( SCHOOL• C 
012 PARENT DEFINE LIMIT OF TV? 
VALUE LABEL 
NO 
YES 
00 NOT KNOW 
COUNT 
5 22 
VALID CASES 
VALUE 
1.00 
2.00 
27 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 
2~ 
17 .2 18.5 18.5 
2 75.'J 81.5 100.0 0 2 ,., MISSING 
TOTAL 2, 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY ,50 OCCURRENCES 
•••••••••• 
•••••••••••••••••••••••••••••••••••••••••••• A········· i· · · · · · · · iA · · · · · · · · i~· · · · · · · · 2A · · · · · · · · 2~ 
HISTOGRAM FREQUENCY 
MISSING CASES 2 
( SCHOOL• C ) 
R131 FIRST BIGGEST PROBLEM FOR SCHOOL? 
VALUE LABEL VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
l 6 20.7 30.0 30.0 2 3 10.3 15.0 45.0 3 1 3.4 5.0 50.0 4 3 10.3 15.0 65.0 5 l 3.4 5.0 70.0 6 2 6.'J 10.0 80.0 11 1 3.4 5.0 85.0 23 1 3.4 5.0 ,o.o 24 1 3.4 5.0 95.0 28 1 3.4 5.0 100.0 0 , 31.0 HISSING 
TOTAL 2, 100.0 100,0 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY 
.20 OCCURRENCES 
•••••••••••••••••••••••••••••• 
•••••••••••••••••••• 
••••••••••••••• 
••••••••••••••• 
••••• 
0 -.5 
6 1.0 
4 2.5 
3 4.0 
3 5.5 
0 7.0 
0 8.5 Y 10.0 
0 11.5 O 13.0 
O 14.5 
O 16.0 
O 17 .5 O l'J.O 
0 ~t6 
2 23.5 •••••••••• g 25.0 
1 ~i:6 ••••• 
0 2'J.5 
OI •••• + .••• r .••. + •••• r .•.. +. I + I + I 2 4 .................. . 
HISTOGRAM FREQUENCY 6 8 lO 
VALID CASES 20 MISSING CASES , 
254 
( SCHOOL• C ) 
Rl32 SECOND BIGGEST PROBLEM FOR SCHOOL? 
VALUE LABEL 
COUNT 
1 
1 
2 
2 
0 
5 
2 
2 
2 
0 
1 
0 
0 
1 
0 
0 
0 
0 
0 
1 
VALID CASES 
FREQUENCY PERCENT VALID CUM VALUE PERCENT PERCENT 
4 1 3.4 5.0 5.o 
5 1 3.4 5.0 10.0 6 2 6.') 10.0 20.0 
7 2 6.') 10.0 30.0 
') 5 17 .2 25.0 55.0 
10 2 6.9 10.0 65.0 
11 2 6.9 10.0 75.0 
12 2 6.9 10.0 B5.0 
14 1 3.4 5.0 ,o.o 
17 1 3.4 5.0 ')5.0 
23 1 3.4 5.0 100.0 0 ') 31.0 HISSING 
TOTAL 2') 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .10 OCCURRENCES 
4.00 •••••••••• 
5.oo •••••••••• ,.oo •••••••••••••••••••• 
1.00 •••••••••••••••••••• 
i:88 •••••••••••••••••••••••••••••••••••••••••••••••••• 
10.00 •••••••••••••••••••• 
11.00 •••••••••••••••••••• 
12.00 •••••••••••••••••••• 
13.00 14.00 •••••••••• 
15.00 
16.00 17.00 •••••••••• 
lB.00 
1').00 
20.00 
21.00 
22.00 
23.00 I ~:~~~:~::i ......... I ••••••..• I •••..•••• I •••••.••• I 
0 1 2 3 4 5 
HISTOGRAM FREQUENCY 
20 HISSING CASES ') 
( SCHOOL • C ) 
Rl33 THIRD BIGGEST PROBLEM FOR SCHOOL? 
VALUE LABEL 
COUNT 
1 
0 
1 
1 
0 
0 
0 
1 
5 
1 
0 
1 
0 
0 
4 
1 
1 
0 
0 
1 
VALID CASES 
VALUE 
,.oo 
10.00 
11.00 
12.00 
13.00 
14.00 
15.00 
16.00 
17.00 
18.00 
l'J.00 
20.00 
21.00 
22.00 
23.00 
24.00 
25.00 
26.00 
27.00 
28.00 
18 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
') 1 3.4 5.6 5,6 
11 1 3.4 5.6 11.1 
12 1 3.4 5.6 16. 7 
16 1 3.4 5.6 22.2 
17 5 17.2 27.8 50.0 
18 1 3.4 5.6 55.6 
20 1 3.4 5.6 61.1 
23 4 13.8 22.2 83.3 
24 1 3.4 5.6 as., 
25 1 3.4 5.6 ')4.4 
28 1 3.4 5.6 100.0 0 11 37.') MISSING 
---TOTAL 2') 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .10 OCCURRENCES 
•••••••••• 
•••••••••• 
•••••••••• 
•••••••••• 
•••••••••••••••••••••••••••••••••••••••••••••••••• 
•••••••••• 
•••••••••• 
**************************************** 
•••••••••• 
•••••••••• 
•••••••••• I ......... r .•...•••• I ......... I ......... I ......... I 
0 1 2 3 4 5 
HISTOGRAM FREQUENCY 
HISSING CASES 11 
255 
( SQtOOL • C ) 
Ql4 STUDENTS' RIGHTS & PRIVILEGES 
VALUE LABEL 
NT.ENGH JUST.RT 
DN.KNOH 
COUNT 
6 lS 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUH PERCENT PERCENT 
1 6 20.7 28.6 28.6 2 lS Sl. 7 71.4 100.0 0 8 27.6 MISSING 
TOTAL 2, 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
1.00 ••••••••••••••• 
2.00 ································-···· 
21 
1 ••••••••• 1 ••••••••• ! ....•.... I ••••••.•• 1 ••••••••. I 
0 4 8 12 16 20 HISTOGRAM FREQUENCY 
MISSING CASES 8 
QlS STUDENTS' LOCKER SEARCHED BY SCHOOL 
VALUE LABEL 
SHOULD 
DN.KNOH 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 26 89.7 100.0 100.0 0 3 10.3 MISSING 
TOTAL 2, 100.0 100.0 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY .60 OCCURRENCES 
26 2 ••••••••••••••••••••••••••••••••••••••••••• 
I. ... + •••• 1 •••• + •••• I. ... + ••• ,I. ... + •••• I. ... + ••• ,I 
0 6 12 18 24 30 HISTOGRAM FREQUENCY 
VALID CASES 26 MISSING CASES 3 
( SCHOOL• C ) 
Rl61 FIRST SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL VALID CUH VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 6 20.7 3S.3 3S.3 
2 2 6.') 11.8 47. 1 3 2 6.') 11.8 58.8 
4 4 13.8 23.5 82.4 
~ 2 6.9 11.8 94.l 1 3.4 5.9 100.0 0 12 41.4 MISSING 
TOTAL 29 100.0 100.0 
COUNT VALUE ONE SYMBOL EQUALS APPROXIMATELY .20 OCCURRENCES 
6 1.00 •••••••••••••••••••••••••••••• 
2 2.00 •••••••••• 
2 3.00 •••••••••• 4 4 •••••••••• 
2 5.00 •••••••••• 
0 6.00 
1 7.00 ··-· I •••.••••• I. ........ I ••.••.•• ,1 ...•...•. I ...••.•.. I 
VALID CASES 17 
0 2 4 6 8 10 HISTOGRAM FREQUENCY 
MISSING CASES 12 
256 
( SCHOOL • C ) 
Rl62 SECOND SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
3 
2 
~ 
3 
0 
1 
VALID CASES 
VALUE 
1.00 
2.00 
3.00 4.00 
5.00 6.00 
7.00 
17 
PERCENT VALID CUM VALUE FREQUENCY PERCENT PERCENT 
1 3 10.3 17.6 17.6 
2 2 6.9 11.8 29.4 
3 5 17.2 29.4 58.8 
4 3 10.3 17.6 76.5 
5 3 10.3 17.6 94.l 7 1 3.4 5.9 100.0 
0 12 41.4 HISSING 
---TOTAL 29 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .10 OCCURRENCES 
•••••••••••••••••••••••••••••• 
•••••••••••••••••••• 
•••••••••••••••••••••••••••••••••••••••••••••••••• 
•••••••••••••••••••••••••••••• 
•••••••••••••••••••••••••••••• 
·-······· 
I .•••••••• ! ......... I ••••.•••• ! ......... I •••..•••• I 
0 1 2 3 4 5 HISTOGRAM FREQUENCY 
HISSING CASES 12 
( SCHOOL a C ) 
Rl63 THIRD SOLUTION TO IMPROVE DISCIPLINE 
VALID CUM VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 6.9 13.3 13.3 2 3 10.3 20.0 33.3 3 3 10.3 20.0 53.3 
5 3 10.3 20.0 73.3 6 2 6.9 13.3 86.7 7 2 6.9 13.3 100.0 0 14 48.3 HISSINu 
--- --- -----TOTAL 29 100.0 100.0 
COUNT VALUE ONE SYMBOL EQUALS APPROXIMATELY .10 OCCURRENCES 
2 1.00 •••••••••••••••••••• 
3 2.00 •••••••••••••••••••••••••••••• 
3 3.00 •••••••••••••••••••••••••••••• 
0 4.00 
3 5.00 •••••••••••••••••••••••••••••• 
2 6.00 •••••••••••••••••••• 
2 7.00 •••••••••••••••••••• 
I .•...••.• I .•.•••••. I ••••••.•. I •••••••.• I .••.••... I 
VALID CASES 15 
0 1 2 3 4 5 
HISTOGRAM FREQUENCY 
HISSING CASES 
257 
( SCHOOL • C ) 
Q17 HAKE NEH CHILD-CARE CENTERS HITH TAX$ 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
COUNT 
3 
20 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 3 10.3 13.0 13.0 2 20 69.0 87.0 100.0 0 6 20. 7 HISSING 
TOTAL 29 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
.40 OCCURRENCES 
1.00 •••••••• 
2.00 •••••••••••••••••••••••••••••••••••••••••••••••••• I. ...... • .I. •..... • .I ..•...... I. .... •• .. I...... I 0 4 8 12 16 ··20 HISTOGRAM FREQUENCY 
23 MISSING CASES 6 
Q18 RAISE TAXES NEEDED BY PUBLIC SCHOOLS 
VALUE LABEL 
OPP.TAX 
FAY.TAX 
DN.KNOH 
COUNT 
10 
11 
VALID CASES 
VALUE 
1.00 
2.00 
21 
VALUE FREQUENCY PERCENT 
1 10 34.5 2 11 37.9 0 B 27.6 
TOTAL 29 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 
••••••••••••••••••••••••• 
•••••••••••••••••••••••••••• 
VALID CUM PERCENT PERCENT 
47.6 47.6 52.4 100.0 MISSING 
100.0 
.40 OCCURRENCES 
a·········I ••••••.•• I •.•.••••• I ••••••••• I ..•••••.• I 
~ISTOGRAM JREQUENCY 12 16 20 
MISSING CASES B 
( SCHOOL • C 
Q19 SPENDING FUNDS FOR SPECIAL ED PROGRAMS 
VALUE LABEL 
LESSI SAME 
MORE 
DN.KNOH 
COUNT 
1 
9 
17 
VALID CASES 
VALUE 
1.00 2.00 
3.00 
27 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 3.4 3.7 3.7 
2 9 31.0 33.3 37.0 
3 17 58.6 63.0 100.0 0 2 6.9 HISSING 
TOTAL 29 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
••• 
••••••••••••••••••••••• 
........................................... 
I ......... I ......... I ......... I ......... I ......... I 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 2 
Q20 NONPUB TEACHERS REQ. CERT. AS PUBLIC 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
•COUNT 
1 
18 
VALID CASES 
VALUE 
1.00 2.00 
19 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 3.4 5.3 5.3 2 18 62.1 94. 7 100.0 
0 10 34.5 HISSING 
---TOTAL 29 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
••• 
••••••••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I ......... I. ........ r. ........ I 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 10 
258 
( SCHOOL • C 
Q21 VOUCHER SYSTEM BE ADOPTED 
VALUE LABEL 
NO 
YES DO NOT KNOH 
COUNT 
3 
19 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 10.3 13.6 13.6 
2 19 65.5 86.4 100.0 0 7 24.1 HISSING 
TOTAL 29 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
1.00 •••••••• 
2.00 •••••••••••••••••••••••••••••••••••••••••••••••• 
22 
I ......... I. ........ I ......... I. ........ I. ........ I 0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
MISSING CASES 7 
Q22 IMPORTANCE OF COLLEGE EDUCATION 
VALUE LABEL 
FAR-IMPT 
VRV-IMPT 
COUNT 
2 
25 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 2 6.9 7.4 7.4 3 25 B6.2 92.6 100.0 0 2 6.9 MISSING 
TOTAL 29 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
2.00 •••• 
3.00 •••••••••••••••••••••••••••••••••••••••••••••••••• 
I ••••••••• 1 .•.••.••• 1 ••..••... 1 ...•••••• 1 ••••.••.• r 0 5 10 15 20 25 HISTOGRAM FREQUENCY 
27 MISSING CASES 2 
259 
FREQUENCY/HISTOGRAM CHART OF PARENT RESPONSES FOR SCHOOL D 
SCHOOL• D ) 
QOl GRADE FOR SCHOOL 
VALUE LABEL 
FAIL 
D 
C 
B 
A 
DN.KNOH 
COUNT 
1 
2 
9 57 
70 
VALID CASES 
VALUE 
1 
2 
J 
4 
5 0 
TOTAL 
VALUE ONE SYMBOL 
1.00 * 2.00 • 3.00 •••••• 
FREQUENCY PERCENT 
1 .7 
2 1.4 
9 6.4 
57 40.4 70 49.6 
2 1.4 
141 100.0 
EQUALS APPROXIMATELY 
VALID CUM 
PERCENT PERCENT 
.7 .7 
1.4 2.2 
6.5 8.6 41.0 49.6 
50.4 100.0 
MISSING 
100.0 
1.50 OCCURRENCES 
4.00 •••••••••••••••••••••••••••••••••••••• 5.00 ••••••••••••••••••••••••••••••••••••••••••••••• I ••.•••••. I ••••••••. I ••.•••••• r. ........ I •.••.•••. I 
0 15 JO 45 60 75 
HISTOGRAM FREQUENCY 
139 MISSING CASES 2 
( SCHOOL• D ) 
Q02 GRADE FOR TEACHERS 
VALUE LABEL 
FAIL 
C 
B 
A 
DN.KNOH 
COUNT 
2 
0 
10 
55 56 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 1.4 1.6 1.6 
J 10 7.1 8.1 ,.a 
4 55 n.o 44.7 54.5 5 56 39.7 45.5 100.0 0 18 12.8 MISSING 
TOlAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
1.00 ** 2.00 3.00 •••••••• 
4.00 •••••••••••••••••••••••••••••••••••••••••••••• 
5.00 *********************************************** 
123 
I ......... I. ........ I. ........ I. ........ I. ........ I 
0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
MISSING CASES 18 
260 
( SCHOOL • D ) 
003 GRADE FOR PRINCIPAL AND ADMINSTRATORS 
VALUE LABEL 
FAIL g 
B 
A 
DN.KNOH 
COUNT 
2 
2 
12 
51 
56 
VALID CASES 
VALUE 
1.00 •• 
2.00 •• 
ONE 
VALUE 
1 
2 
3 
4 
5 0 
TOTAL 
SYMBOL 
3.00 •••••••••• 
FREQUENCY PERCENT 
2 1.4 2 1.4 12 8.5 51 36.2 
56 39.7 18 12.8 
141 100.0 
EQUALS APPROXIMATELY 
VALID CUM PERCENT PERCENT 
1.6 1.6 1.6 3.3 9.a 13.0 41.5 54.5 45.5 100.0 MISSING 
100.0 
1.20 OCCURRENCES 
4.00 ••••••••••••••••••••••••••••••••••••••••••• 
s.oo ••••••••••••••••••••••••••••••••••••••••••••••• 
I •••...••• I .•••••••• I. ........ I .••••...• I ••.•..••. I 
0 12 24 36 48 60 HISTOGRAM FREQUENCY 
123 MISSING CASES 18 
( SCHOOL• D ) 
Q04 SALARIES FOR TEACHERS 
VALUE LABEL 
2LOH 
JUST.RT 
2HI 
ON.KNOW 
COUNT 
34 
37 
5 
VALID CASES 
VALUE 
1.00 
2.00 
3.00 
76 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 34 24.1 44.7 44. 7 
2 37 26.2 48. 7 93.4 3 5 3.5 6.6 100.0 0 65 46. 1 MISSING 
-----TOTAL 141 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
••••••••••••••••••••••••••••••••••••••••••• 
•••••••••••••••••••••••••••••••••••••••••••••• 
•••••• I. ........ I. ........ I ......... I. ........ I. ........ I 0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
MISSING CASES 65 
Q05 TEACHERS BE TESED FOR BASIC COMPETENCY 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT 
3 
127 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 2.1 2.3 2.3 
2 127 90.1 97.7 100.0 
0 11 7.8 MISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYHBOL EQUALS APPROXIMATELY 4.00 OCCURRENCES 
1.00 • 2.00 •••••••••••••••••••••••••••••••• 
130 
I. ........ I. ........ I. ........ I. ........ I. ........ I 0 40 80 120 160 200 
HISTOGRAM FREQUENCY 
MISSING CASES 11 
261 
( SCHOOL• D) 
006 INCLUDE SEX ED IN PUBLIC ELEH. SHOOLS 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT VALUE 
VALUE 
1 
2 0 
TOTAL 
ONE SYMBOL 
FREQUENCY PERCENT 
14 ,., 
110 7B.O 
17 12. 1 
141 100.0 
EQUALS APPROXIMATELY 
VALID CUH PERCENT PERCENT 
11.3 11.3 88.7 HISSING 100.0 
100.0 
4.00 OCCURRENCES 
14 1.00 •••• 110 2.00 •••••••••••••••••••••••••••• 
I •.••••••• I ••••••••. I. ........ I .•.....•• I ••••••••• I 
0 40 80 120 160 200 HISTOGRAM FREQUENCY 
VALID CASES 124 HISSING CASES 17 
007 IMPORTANCE OF EXTRACURRICULAR ACTIVITIES 
VALUE LABEL 
NOT-IHP NOT2IHPT 
FAR-IHPT 
VRY-IHPT 
VALUE 
1 2 
3 
4 
0 
TOTAL 
FREQUENCY 
1 
8 
40 
'JO 
2 
141 
VALID CUH PERCENT PERCENT PERCENT 
.7 .7 .7 5.7 5.8 6;5 
28.4 28.8 35.3 63.8 64.7 100.0 1.4 HISSING 
100.0 100.0 
COUNT 
1 
8 
40 
'JO 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 2.00 OCCURRENCES 
VALID CASES 
1.00 • 2.00 •••• 
3.00 •••••••••••••••••••• 
4.00 ••••••••••••••••••••••••••••••••••••••••••••• 
I. ........ I. ........ I. ........ 1 ••••••••• 1. •...•... I 0 20 40 60 80 100 HISTOGRAM FREQUENCY 
13' MISSING CASES 2 
( SCHOOL• D 
Q08 MAINTAIN MIN GRADE-PT BY THOSE IN SPORTS 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
8 
118 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 8 5.7 6.3 6.3 2 118 83.7 'J3.1 100.0 0 15 10.6 HISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 4.00 OCCURRENCES 
1.00 •• 2.00 •••••••••••••••••••••••••••••• 
126 
I •••.•••.. I .••.••.•. I .•••..••. I •.••...•. I .•.••.•.. I 0 40 80 120 160 200 
HISTOGRAM FREQUENCY 
HISSING CASES 15 
R'Jl GIRLS & BOYS ON SAME TENNIS TEAH 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
7 
100 
VALID CASES 
VALID CUH 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 7 5.0 6.5 6.5 
2 100 10.'J 'J3.5 100.0 0 34 24.l HISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 2.00 OCCURRENCES 
1.00 •••• 
2.00 ************************************************** 
107 
I. ........ 1. ........ 1. ........ 1. ........ I. ........ I 0 20 40 60 BO 100 
HISTOGRAM FREQUENCY 
HISSING CASES 34 
262 
( SCHOOL• D ) 
R92 GIRLS & BOYS ON SAHE SHIMMING TEAM 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT VALUE 
VALUE 
1 
2 
0 
TOTAL 
ONE SYMBOL 
FREQUENCY PERCENT 
36 25.5 67 47.5 
38 27.0 
141 100.0 
EQUALS APPROXIMATELY 
VALID CUM 
PERCENT PERCENT 
35.0 35.0 65.0 100.0 
HISSING 
100.0 
1.50 OCCURRENCES 
36 1.00 •••••••••••••••••••••••• 
67 2.00 ••••••••••••••••••••••••••••••••••••••••••••• 
VALID CASES 103 
I. ........ 1. .••••••. 1 ••••••••• I ••••••••• I. ........ I 
0 15 30 45 60 75 
HISTOGRAM FREQUENCY 
HISSING CASES 38 
R93 GIRLS & BOYS ON SAHE TRACK TEAM 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT VALUE ONE 
VALUE 
1 2 
0 
TOTAL 
SYMBOL 
FREQUENCY PERCENT 
13 9.2 
85 60.3 
43 30.5 
---141 100.0 
EQUALS APPROXIMATELY 
VALID CUM 
PERCENT PERCENT 
13.3 13.3 86.7 100.0 
HISSING 
100.0 
2.00 OCCURRENCES 
13 1.00 ••••••• 
85 2.00 ••••••••••••••••••••••••••••••••••••••••••• 
VALID CASES 98 
1. ••.•.... 1. .•.••.•. I. ........ I ......... I. ........ I 
0 20 40 60 80 100 
HISTOGRAM FREQUENCY 
HISSING CASES 43 
( SCHOOL• D l 
R94 GIRLS & BOYS ON SAHE BASEBALL TEAM 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT 
26 
77 
VALID CASES 
VALUE 
1.00 
2.00 
103 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 26 18.4 25.2 25.2 
2 77 54.6 74.8 100.0 
0 38 27.0 HISSING 
TOTAL 141 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 2.00 OCCURRENCES 
••••••••••••• 
••••••••••••••••••••••••••••••••••••••• I ••..•••.. I •.••••.•. I. ........ I .•••••... I .•.•••... I O 20 40 60 80 100 
HISTOGRAM FREQUENCY 
HISSING CASES 38 
R95 GIRLS & BOYS ON SAHE BASKETBALL TEAM 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT 
24 
78 
VALID CASES 
VALUE 
1.00 
2.00 
102 
VALID CUH 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 24 17 .0 23.5 23.5 
2 78 55.3 76.5 100.0 0 39 27.7 HISSING 
TOTAL 141 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 2.00 OCCURRENCES 
************ 
••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I. ........ I. ........ I. ........ I 0 20 40 60 80 100 
HISTOGRAM FREQUENCY 
HISSING CASES 39 
263 
( SCHOOL • D ) 
R96 GIRLS & BOYS ON SAHE FOOTBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
51 
39 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 51 36.2 56.7 56.7 2 39 27.7 43.3 100.0 0 51 36.2 HLSSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
1.00 ••••••••••••••••••••••••••••••••••••••••••• 
2.00 ................................ . 
1 ••••••••• 1 ••••••••• 1. •••••••• 1 ••••••••• 1 ••••••••• 1 
0 12 24 36 48 60 HISTOGRAM FREQUENCY 
90 HISSING CASES 51 
- - - - - - - - - - - -
R97 GIRLS & BOYS ON SAHE HRESTLING TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
65 14 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 65 46.1 82.3 82.3 2 14 ,., 17.7 100.0 0 62 44.0 HISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1. 50 OCCURRENCES 
1.00 ••••••••••••••••••••••••••••••••••••••••••• 2.00 ••••••••• 
79 
1 ••••••••• 1 ••••••••• 1. •••••••• 1 ••••••••• 1 •••••••.• 1 
0 15 30 45 60 75 HISTOGRAM FREQUENCY 
HISSING CASES 62 
( SCHOOL• D ) 
QlO HORE HOHEHORK? 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT 
41 67 
VALID CASES 
VALUE 
1.00 
2.00 
108 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 41 29.l 38.0 38.0 
2 67 47.5 62.0 100.0 0 33 23.4 HISSING 
TOTAL 141 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.50 OCCURRENCES 
*************************** 
********************************************* I 
I.• .••• • .. I• .•..•.. lb ..... • .. i.! ........ 66 • .... •. · 75 
O l~ISTOGRAH FREQUENCY 
HISSING CASES 33 
Qll OLDEST CHILD REQUIRED HOHEHORK HINIHUH? 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
COUNT 
30 97 
VALID CASES 
VALUE 
1.00 
2.00 
127 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 30 21.3 23.6 23.6 
2 97 68.8 76.4 100.0 0 14 ,., HISSING 
----TOTAL 141 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 2.00 OCCURRENCES 
*************** * 
************************************************ I 
I .•• • : ••• 26 .... • • .. i,6 ........ 66. • .... • . 86 .. • ... • ioo 
O HISTOGRAM FREQUENCY 
HISSING CASES 14 
264 
( SCHOOL • D 
012 PARENT DEFINE LIMIT OF TV? 
VALUE LABEL 
NO 
YES DO NOT KNOH 
COUNT 
27 
99 
VALID CASES 
Rl31 FIRST 
VALUE LABEL 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 27 19.1 21.4 1~a:a 2 99 70.2 78.6 0 15 10.6 MISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 2.00 OCCURRENCES 
1.00 •••••••••••••• 
2.00 •••••••••••••••••••••••••••••••••••••••••••••••••• 
126 
I. ........ 1 ••••••••• 1. •••••••• I. ........ I. ........ I 
0 20 40 60 80 100 
HISTOGRAM FREQUENCY 
MISSING CASES 15 
( SCHOOL• D ) 
BIGGEST PROBLEM FOR SCHOOL? 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 17 12.1 19.1 19.1 2 32 22.7 36.0 55.1 3 1 .7 1.1 56.2 4 1 .7 1.1 57.3 
5 5 3.5 5.6 62.9 
6 4 2.8 4.5 67.4 7 2 1.4 2.2 69.7 
8 1 .7 1.1 70.8 
11 1 .7 1.1 71.9 
12 6 4.3 6.7 78.7 13 2 1.4 2.2 80.9 14 1 .7 1.1 82.0 16 1 .7 1.1 83.1 
17 1 .7 1.1 84.3 18 2 1.4 2.2 86.5 21 1 .7 1.1 87.6 22 1 .7 1.1 88.8 23 8 5.7 9.0 97.8 
24 1 .7 1.1 98.9 27 1 .7 1.1 100.0 
0 52 36.9 HISSING 
---TOTAL 141 100.0 100.0 
265 
( SCHOOL • D ) 
Rl31 FIRST BIGGEST PROBLEM FOR SCHOOL? 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY .BO OCCURRENCES 
0 -1.0 17 .5 ••••••••••••••••••••• 
32 2.0 **************************************** 
2 3.5 ••• 5 5.0 •••••• 
6 6.5 •••••••• 1 8.0 • 
0 9.5 
1 11.0 • 
8 12.5 •••••••••• 
1 14.0 • 
1 15.5 • 
1 17.0 • 
2 18.5 -• 0 20.0 
2 21.5 *** 8 23.0 •••••••••• 
1 24.5 • 0 26.0 
1 27 .5 • O 29.0 
I. ... + •••• I. ... + •••• I .... + •••• I. ... + •••• I. ... + •••• I 
0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
VALID CASES 89 HISSING CASES 52 
( SCHOOL• D ) 
Rl32 SECOND BIGGEST PROBLEM FOR SCHOOL? 
VALID CUM 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2 1.4 2.4 2.4 
2 9 6.4 11.0 13.4 
4 6 lt.3 7.3 20.7 
6 5 3.5 6.1 26.8 
7 2 1.4 2.lt 29.3 
9 1 .7 1.2 30.5 
10 7 5.0 8.5 39.0 
11 6 4.3 7.3 46.3 
12 8 5.7 9.8 56.1 
13 l .7 1.2 57.3 
14 l .7 1.2 58.5 
15 l .7 1.2 59.8 
16 1 .7 1.2 61.0 
17 5 3.5 6.1 67.1 
18 8 5.7 9.8 76.8 
20 1 .7 1.2 78.0 
21 3 2.1 3.7 81.7 
22 1 .7 1.2 82.9 
23 6 4.3 7.3 90.2 
27 1 .7 1.2 91.5 
28 2 1.4 2.4 93.9 
29 1 .7 1.2 95.1 30 1 .7 1.2 96.3 
31 2 1.4 2.4 98.8 
40 1 .7 1.2 100.0 0 59 41.8 HISSING 
TOTAL 141 100.0 100.0 
266 
( SCHOOL• D ) 
R132 SECOND BIGGEST PROBLEM FOR SCHOOL? 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
0 
11 
6 
~ 
B 
14 
2 
2 
13 
1 
4 
6 
0 
3 
2 
2 
0 
0 
0 
1 
VALID CASES 
0 2 ........................... . 
4 ••••••••••••••• 
6 ••••••••••••• 
8 ••••• 
10 ................... . 
12 ••••••••••••••••••••••••••••••••••• 
14 ••••• 
16 ··-· 8 ••••••••••••••••••••••••••••••••• 
20 ••• 
22 •••••••••• 
24 ••••••••••••••• 
26 28 •••••••• 
30 ••••• 
32 ••••• 
34 
36 
38 40 ••• 
I. ... + •••• I •••• + •••• I •••• + •••• I .••• + •••• I •.•• + •••• I 
82 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
MISSING CASES 59 
( SCHOOL• D ) 
R133 THIRD BIGGEST PROBLEM FOR SCHOOL? 
VALID CUM 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 2.1 3.7 3.7 
2 1 .7 1.2 4.9 
4 5 3.5 6.2 11.1 
5 1 .7 1.2 12.3 6 1 .7 1.2 13.6 9 3 2.1 3.7 17 .3 
10 4 2.8 4.9 22.2 
11 6 4.3 7.4 29.6 
12 5 3.5 6.2 35.8 
13 1 .7 1.2 37.0 
14 2 1.4 2.5 39.5 
15 2 1.4 2.5 42.0 
17 2 1.4 2.5 44.4 
18 15 10.6 18.5 63.0 
19 1 .7 1.2 64.2 
21 1 .7 1.2 65.4 
23 11 7.8 13.6 79.0 
24 2 1.4 2.5 81.5 
26 1 .7 l.2 82.7 
27 3 2.1 3.7 86.4 
28 6 4.3 7.4 93.8 
29 2 l.4 2.5 96.3 30 1 .7 1.2 97.5 
31 1 .7 1.2 98.8 
32 1 .7 1.2 100.0 0 60 42.6 MISSING 
TOTAL 141 100.0 100.0 
267 
( SCHOOL • D ) 
Rl33 THIRD BIGGEST PROBLEM FOR SCHOOL? 
COUNT 
4 
0 
6 
1 
0 
3 
10 
5 
3 
2 
2 
15 
1 
1 
11 
2 
1 
3 
B 
1 
2 
VALID CASES 
MIDPOINT 
1.5 3.0 
4.5 6.0 
7.5 9.0 
10.5 
12.0 
13.5 15.0 
16.5 
18.0 
19.5 
21.0 
22.5 24.0 
25.5 
27.0 
28.5 30.0 
31.5 
81 
ONE SYMBOL EQUALS APPROXIMATELY 
•••••••••• 
··-··········· *** 
•••••••• 
••••••••••••••••••••••••• 
••••••••••••• 
-······ ••••• 
.40 OCCURRENCES 
••••• 
•••••••••••••••••••••••••••••••••••••• 
*** 
*** 
•••••••••••••••••••••••••••• 
••••• 
••• 
•••••••• 
•••••••••••••••••••• 
••• 
••••• I •••• + •••• I •••• + •••• I. ... + •••• I ..•. + •••• I. ... + •••• I 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 60 
( SCHOOL• D ) 
014 STUDENTS' RIGHTS & PRIVILEGES 
VALUE LABEL 
NT.ENGH 
JUST.RT 2HANY 
DN.KNOH 
COUNT 
22 67 
18 
VALID CASES 
VALID CUH 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 22 15.6 20.6 20.6 
2 67 47.5 62.6 83.2 
3 18 12.8 16.8 100.0 0 34 24.l HISSING 
-----TOTAL 1"1 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.50 OCCURRENCES 
1.00 ••••••••••••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••• 
3.00 •••••••••••• 
107 
I ......•.. I. ........ I •.•••.•.. I ••...•... I ••.•••... I 
0 15 30 45 60 75 
HISTOGRAM FREQUENCY 
HISSING CASES 34 
015 STUDENTS' LOCKER SEARCHED BY SCHOOL 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
6 
130 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 6 4.3 4.4 4.4 
2 130 92.2 95.6 100.0 
0 5 3.5 HISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 4.00 OCCURRENCES 
1.00 •• 
2.00 ••••••••••••••••••••••••••••••••• 
I. ........ I. ....•.•. I. ........ I. ........ I. ........ I 
0 40 80 120 160 200 
HISTOGRAM FREQUENCY 
136 HISSING CASES 5 
268 
( SCHOOL • D ) 
R161 FIRST SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
37 27 
5 
9 
15 
2 
5 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 37 26.2 37.0 37.0 
2 27 19.1 27.0 64.0 
3 5 3.5 5.0 69.0 
4 9 6.4 9.0 7B.O 
5 15 10.6 15.0 93.0 
' 
2 1.4 2.0 95.0 
7 5 3.5 5.0 100.0 0 41 29.1 HISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .BO OCCURRENCES 
1.00 •••••••••••••••••••••••••••••••••••••••••••••• 
2.00 •••••••••••••••••••••••••••••••••• 
3.00 •••••• 4.00 ••••••••••• 
5.00 ••••••••••••••••••• 
6.00 ••• 
7.00 •••••• 
I. ........ I. ........ I. ........ I ......... I. ........ I 
100 
0 8 16 24 32 40 
HISTOGRAM FREQUENCY 
HISSING CASES 41 
( SCHOOL• D ) 
Rl62 SECOND SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
8 
21 
21 20 
13 
13 
4 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 8 5.7 8.0 8.0 
2 21 14.9 21.0 29.0 3 21 14.CJ 21.0 50.0 
4 20 14.2 20.0 70.0 
5 13 CJ.2 13.0 83.0 
' 
13 CJ.2 13.0 CJ(, .o 
7 4 2.8 4.0 100.0 
0 41 2CJ.l HISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .50 OCCURRENCES 
1.00 •••••••••••••••• 
2.00 •••••••••••••••••••••••••••••••••••••••••• 
3.00 •••••••••••••••••••••••••••••••••••••••••• 
4.00 •••••••••••••••••••••••••••••••••••••••• 
5.00 •••••••••••••••••••••••••• 
6.00 •••••••••••••••••••••••••• 
7.00 •••••••• 
100 
I ..••••••• I •.•..•.•. I ••••.•... I .•..•.... I .••••.•.• I 
0 5 10 15 20 25 HISTOGRAM FREQUENCY 
HISSING CASES 41 
269 
( SCHOOL • D ) 
R163 THIRD SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
, 
1'5 , 
20 
16 
6 
2'5 
VALID CASES 
VALUE 
1.00 
2.00 3.00 
4.00 
'5.00 6,00 
7.00 
100 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 , 6.4 ,.o ,.o 
2 1'5 10.6 1'5.0 24.0 
3 9 6.4 9.0 33.0 4 20 14.2 20.0 '53.0 
'5 16 11.3 16.0 69.0 6 6 4.3 6.0 7'5.0 
7 2'5 17. 7 2'5.0 100.0 
0 41 2,.1 HISSING 
---TOTAL 141 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .'50 OCCURRENCES 
•••••••••••••••••• 
•••••••••••••••••••••••••••••• 
•••••••••••••••••• 
•••••••••••••••••••••••••••••••••••••••• 
•••••••••••••••••••••••••••••••• 
•••••••••••• 
•••••••••••••••••••••••••••••••••••••••••••••••••• b ......... !· ....... i6 ........ i!· ....... 26 ........ 2! 
HISTOGRAM FREQUENCY 
HISSING CASES 41 
( SCHOOL • D ) 
017 HAKE NEW CHILD-CARE CENTERS WITH TAX$ 
VALUE LABEL 
NO 
YES 
DO NOT KNOW 
COUNT 
2'5 
76 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 2'5 17. 7 24.8 24.8 2 76 '53., 75.2 100.0 
0 40 28.lt HISSING 
-------
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 2.00 OCCURRENCES 
1.00 ************* 2.00 •••••••••••••••••••••••••••••••••••••• 
I. ........ 1. ........ 1. ........ I. ........ I. ........ I 0 20 40 60 80 100 
HISTOGRAM FREQUENCY 
101 HISSING CASES 40 
018 RAISE TAXES NEEDED BY PUBLIC SCHOOLS 
VALUE LABEL 
OPP.TAX 
FAY.TAX 
ON.KNOW 
COUNT 
lt8 
36 
VALID CASES 
VALUE 
1.00 
2.00 
84 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 48 34.0 '57. 1 '57 .1 
2 36 2'5,'5 lt2.9 100.0 0 '57 ltO.lt HISSING 
---TOTAL 141 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
************************************************ 
•••••••••••••••••••••••••••••••••••• 1 .•.••..•• 1 ..•••••.. 1 .•••••••• 1 •..••.•.. 1 .•••••••. 1 0 10 20 30 4Q '50 
HISTOGRAM FREQUENCY 
HISSING CASES '57 
270 
( SCHOOL • D ) 
019 SPENDING FUNDS FOR SPECIAL ED PROGRAMS 
VALUE LABEL 
LESSI SAME 
MORE 
DN.KNOH 
COUNT VALUE 
VALUE 
1 2 
3 0 
TOTAL 
ONE SYMBOL 
FREQUENCY PERCENT VALID PERCENT CUM PERCENT 
7 5.0 5.7 5.7 58 41.1 47.5 53.3 
57 40.4 46. 7 100.0 19 13.5 MISSING 
141 100.0 100.0 
EQUALS APPROXIMATELY 1.20 OCCURRENCES 
7 1.00 -·-· 58 2.  •••••••••••••••••••••••••••••••••••••••••••••••• 
51 3.00 •••••••••••••••••••••••••••••••••••••••••••••••• 
VALID CASES 122 
I ••••••••• 1. •••••••• 1 ••••••••. I. ..•..... 1 ••••••••• I 0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
MISSING CASES 19 
020 NONPUB TEACHERS REQ. CERT. AS PUBLIC 
VALUE LABEL 
NO 
"ES 00 NOT KNOH 
VALUE 
1 
2 0 
TOTAL 
FREQUENCY 
18 
86 37 
141 
VALID CUM PERCENT PERCENT PERCENT 
12.8 17.3 17.3 61.0 82.7 100.0 
26.2 HISSING 
100.0 100.0 
COUNT VALUE ONE SYMBOL EQUALS APPROXIMATELY 2.00 OCCURRENCES 
18 1.00 ••••••••• 
86 2.00 ••••••••••••••••••••••••••••••••••••••••••• 
VALID CASES 104 
1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••• 1 0 20 40 60 80 100 HISTOGRAM FREQUENCY 
MISSING CASES 37 
( SCHOOL• D 
Q21 VOUCHER SYSTEM BE ADOPTED 
VALUE LABEL 
NO 
YES DO NOT KNOH 
COUNT 
16 
73 
VALID CASES 
VALUE 
1.00 
2.00 
89 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 16 11.3 18.0 18.0 
2 73 51.8 82.0 100.0 0 52 36.9 MISSING 
TOTAL 141 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.50 OCCURRENCES 
::::::::::: ..................................... . 
I•• •••• •. i!• • .. • ... 36 ..... • .. 4!· • .... •. i,6 .. • ... ·_·1! 
O HISTOGRAM FREQUENCY 
MISSING CASES 52 
022 IMPORTANCE OF COLLEGE EDUCATION 
VALUE LABEL 
FAR-IMPT 
VRY-IMPT 
COUNT 
16 
121 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
2 16 11.3 11.7 11. 7 
3 121 85.8 88.3 100.0 0 4 2.8 MISSING 
TOTAL 141 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 4.00 OCCURRENCES 
2.00 •••• 
J.00 ****************************** I I 
I •••••••• 46 • . • ..... Sb• ...... iib ... • ... ii.o • • .... • 200 
O HISTOGRAM FREQUENCY 
137 MISSING CASES 4 
271 
FREQUENCY/HISTOGRAM CHART OF PARENT RESPONSES FOR SCHOOL E 
( SCHOOL• E ) 
001 GRADE FOR SCHOOL 
VALUE LABEL 
FAIL 
D 
C 
B 
A 
COUNT 
3 
12 
21 
29 
7 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 4.2 4.2 4.2 
2 12 16.7 16.7 20.8 3 21 29.2 29.2 so.a 4 29 40.3 40.3 90.3 
s 7 9.7 9.7 100.0 
---TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .60 OCCURRENCES 
1.00 -··· 
2.00 ···-··············· 3.00 ••••••••••••••••••••••••••••••••••• 4.00 ............................................... . 
s.oo •••••••••••• 
72 
1 ••••••••• 1 ••••••••• 1 ••••••••• 1 ••••••••. 1 ••••••••• 1 0 6 12 18 24 30 
HISTOGRAM FREQUENCY 
HISSING CASES 0 
( SCHOOL• E ) 
002 GRADE FOR TEACHERS 
VALUE LABEL 
FAIL 
D 
C 
B 
A 
DN.KNOH 
COUNT 
3 
6 
16 
21 
18 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 4.2 4.7 4. 7 
2 6 8.3 9.4 14. l 3 16 22.2 2S.O 39.l 
4 21 29.2 32.8 71.9 
s 18 2S.O 28.l 100.0 0 8 11.1 HISSING 
---TOTAL 72 100.0 100.0 
VALUE ONE SYHBOL EQUALS APPROXIMATELY .SO OCCURRENCES 
1.00 •••••• 
2.00 •••••••••••• 
3.00 •••••••••••••••••••••••••••••••• 
4.00 •••••••••••••••••••••••••••••••••••••••••• 
5.00 •••••••••••••••••••••••••••••••••••• 
64 
I. ........ I. ........ I. ..•..... r. ........ I. ..•..... I 
0 S 10 lS 20 2S 
HISTOGRAM FREQUENCY 
HISSING CASES 8 
272 
( SOIOOL • E ) 
Q03 GRADE FOR PRINCIPAL ANO AOMINSTRATORS 
VALUE LABEL 
FAIL 
0 
C 
8 
A 
ON.KNOH 
COUNT 
4 
4 
20 
15 18 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 4 5.6 6.6 6.6 2 4 5.6 6.6 13.1 3 20 27.8 32.8 45.9 4 15 20.8 24.6 70.5 5 18 25.0 29.5 100.0 0 11 15.3 HISSING 
---TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
.40 OCCURRENCES 
1.00 •••••••••• 2.00 •••••••••• 
3.00 ····················*····························· 4.00 •••••••••••••••••••••••••••••••••••••• s.oo ••••••••••••••••••••••••••••••••••••••••••••• 
i··••••••·l···••••••I. ........ I. ........ I. ........ I 
HISTOGRAM :REQUENCY 12 16 20 
61 HISSING CASES 11 
( SCHOOL • E ) 
004 SALARIES FOR TEACHERS 
VALUE LABEL 
2LOH 
JUST.RT 
2HI ON.KNOH 
COUNT VALUE 
VALUE 
1 
2 
3 0 
TOTAL 
ONE SYMBOL 
VALID CUM 
FREQUENCY PERCENT PERCENT PERCENT 
16 22.2 36.4 36.4 
22 30.6 50.0 86.4 6 8.3 13.6 100.0 
28 38.9 HISSING 
72 100.0 100.0 
EQUALS APPROXIMATELY .50 OCCURRENCES 
16 1.00 •••••••••••••••••••••••••••••••• 
22 2.00 •••••••••••••••••••••••••••••••••••••••••••• 
6 3.00 •••••••••••• 
VALID CASES 44 
I. ........ I ......... I ......... I ......... I ......... I 
0 5 10 15 20 25 
HISTOGRAM FREQUENCY 
HISSING CASES 28 
005 TEACHERS BE TESED FOR BASIC COMPETENCY 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT 
5 60 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 5 6.9 7.7 7.7 2 60 83.3 92.3 100.0 
0 7 9.7 HISSING 
TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
1.00 •••• 
2.00 •••••••••••••••••••••••••••••••••••••••••••••••••• 
I .•••.•.•• I •••.•.••• I ••.•••••. I ••••••.•• I .•.•••••• I 
0 U ~ ~ ~ ~ HISTOGRAM FREQUENCY 
65 HISSING CASES 7 
273 
( SCHOOL • E ) 
006 INCLUDE SEX ED IN PUBLIC ELEM. SHOOLS 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT 
9 
61 
VALID CASES 
VALUE FREQUENCY PERCENT VALID CUM PERCENT PERCENT 
1 , 12.5 12., 12.9 2 61 B4. 7 87.1 100.0 0 2 2.8 HISSING 
TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.50 OCCURRENCES 
1.00 •••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••• 
I •..•••.•. I. .•.•.•.. I ..••..••. I .•••.•••• I ••••••••• I 
0 15 30 45 60 75 
HISTOGRAM FREQUENCY 
70 HISSING CASES 2 
007 IMPORTANCE OF EXTRACURRICULAR ACTIVITIES 
VALUE LABEL 
NOT-IMP 
NOT2IHPT 
FAR-IHPT 
VRY-IHPT 
COUNT 
1 
4 
24 
42 
VALID CASES 
VALUE ONE 
1.00 • 2.00 •••• 
VALUE 
1 
2 
3 4 
0 
TOTAL 
SYMBOL 
FREQUENCY PERCENT 
1 1.4 4 5.6 24 33.3 42 58.3 
1 1.4 
---72 100.0 
EQUALS APPROXIMATELY 
J.00 ************************ 
VALID CUM 
PERCENT PERCENT 
1.4 1.4 5.6 7.0 33.8 40.8 59.2 100.0 
HISSING 
100.0 
1.00 OCCURRENCE 
4.00 ****************************************** 
71 
I ••••••••• I .•••••••• I ••••••••. 1 ••.•••••• 1 ••••••••• I 
0 10 20 30 40 50 
HISTOGRAM FREQUENCY 
HISSING CASES 
( SCHOOL • E ) 
008 MAINTAIN HIN GRADE-PT BY THOSE IN SPORTS 
VALUE LABEL 
SHOULD NOT 
SHOULD 
DN.KNOH 
COUNT 
1 63 
VALID CASES 
VALUE 
1.00 2.00 
64 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 1.4 1.6 1.6 
2 63 87.5 98.4 100.0 
0 8 11.l HISSING 
-----TOTAL 72 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.50 OCCURRENCES 
• 
•••••••••••••••••••••••••••••••••••••••••• I ...••...• I .••••.•.. I .•.•.•... I .•..••••. I ••.••.•.. I 
0 15 30 45 60 75 
HISTOGRAM FREQUENCY 
HISSING CASES 8 
R91 GIRLS & BOYS ON SAHE TENNIS TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
14 
52 
VALID CASES 
VALUE 
1.00 
2.00 
66 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 14 19.4 21.2 21.2 
2 52 72.2 78.8 100.0 0 6 8.3 HISSING 
-----
TOTAL 72 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
************ 
••••••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I. ........ !. ........ !. ........ I 
0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
HISSING CASES 6 
274 
( SCHOOL • E ) 
R92 GIRLS & BOYS ON SAHE SHIMMING TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
ON.KNOW 
COUNT 
23 
44 
VALID CASES 
VALUE 
1.00 
2.00 
67 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 23 31.9 34.3 34.3 
2 44 61.1 HI~~i~G 100.0 0 5 6.9 
--- ---TOTAL 72 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
••••••••••••••••••••••• 
•••••••••••••••••••••••••••••••••••••••••••• I ......... I. ........ I ......... I. ........ I. ........ I 0 10 20 30 40 50 
HISTOGRAM FREQUENCY 
HISSING CASES 5 
R93 GIRLS & BOYS ON SAHE TRACK TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
15 55 
VALID CASES 
VALUE 
1.00 
2.00 
70 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 15 20.8 21.4 21.4 
2 55 76.4 78.6 100.0 0 2 2.8 HISSING 
TOTAL 72 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
••••••••••••• 
•••••••••••••••••••••••••••••••••••••••••••••• I ••..•.••• I. ........ I ••••••••. I ••••••••. I ....••••. I 0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
HISSING CASES 2 
( SCHOOL • E ) 
R94 GIRLS & BOYS ON SAHE BASEBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
19 47 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 19 26.4 28.8 28.8 2 47 65.3 71.2 100.0 0 6 8.3 HISSING 
TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
1.00 ••••••••••••••••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••••• 
1. •.••..•. 1 ••••••••• I. ........ I. ........ I. ........ I 0 10 20 30 40 50 
HISTOGRAM FREQUENCY 
66 HISSING CASES 6 
R95 GIRLS & BOYS ON SAHE BASKETBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD ON.KNOW 
COUNT 
26 42 
VALID CASES 
VALUE VALID CUM FREQUENCY PERCENT PERCENT PERCENT 
1 26 36.1 38.2 38.2 2 42 58.3 61.8 100.0 0 4 5.6 HISSING 
---TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
1.00 •••••••••••••••••••••••••• 
2.00 ****************************************** 
68 
1 ••.•••••• 1 .•••••••• 1 ••••••••• 1-. •••••••• 1 ..••••••• 1 0 10 20 30 40 50 HISTOGRAM FREQUENCY 
HISSING CASES 4 
275 
( SCHOOL • E ) 
R96 GIRLS & BOYS ON SAME FOOTBALL TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT VALUE 
VALUE 
1 
2 0 
TOTAL 
ONE SYMBOL 
FREQUENCY PERCENT 
44 61.1 22 30.6 
6 8.3 
---72 100.0 
EQUALS APPROXIMATELY 
VALID CUM 
PERCENT PERCENT 
66.7 66.7 33.3 100.0 MISSING 
100.0 
1. 00 OCCURRENCE 
44 1.00 ·································-········· 22 2.00 •••••••••••••••••••••• 
VALID CASES 66 
I. •....... I •••...••. I ••••••••• I ••••••••• I •••••••.• I 0 10 20 30 40 50 HISTOGRAM FREQUENCY 
MISSING CASES 6 
R97 GIRLS & BOYS ON SAME HRESTLING TEAM 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT VALUE 
VALUE 
1 
2 0 
TOTAL 
ONE SYMBOL 
FREQUENCY PERCENT 
48 66.7 
17 23.6 7 9.7 
72 100.0 
EQUALS APPROXIMATELY 
VALID CUM PERCENT PERCENT 
73.8 73.8 26.2 100.0 MISSING 
100.0 
1.00 OCCURRENCE 
48 1.00 ............................................... . 
17 2.00 ·-·············· 
VALID CASES 65 
I. ........ I ......... I ......... I ......... I ......... I 0 10 20 30 40 50 HISTOGRAM FREQUENCY 
MISSING CASES 7 
( SCHOOL • E ) 
QlO MORE HOMEHORK? 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
10 
58 
VALID CASES 
VALUE 
1.00 
2.00 
68 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 10 13.9 14. 7 14.7 
2 58 so., 85.3 100.0 
:, 4 5.6 MISSING 
TOTAL 72 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
•••••••• 
•••••••••••••••••••••••••••••••••••••••••••••••• I. ........ I. ........ I ......... I. ........ I. ........ I 0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
MISSING CASES 4 
Qll OLDEST CHILD REQUIRED HOMEHORK MINIMUM? 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
COUNT 
13 
57 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 13 18.1 18.6 18.6 2 57 79.2 81.4 100.0 0 2 2.8 HISSING 
TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
1.00 *********** 2.00 •••••••••••••••••••••••••••••••••••••••••••••••• 
70 
1. •••••••• 1. •...•... I. ...•.... !. ........ I. ........ I 0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
MISSING CASES 2 
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Ql2 PARENT DEFINE LIMIT OF TV? 
VALID CUH 
VALUE LABEL 
NO 
VALUE 
1 
FREQUENCY 
20 
PERCENT PERCENT PERCENT 
27.8 28.2 28.2 
YES 
DO NOT KNOH 
COUNT 
20 
51 
VALID CASES 
2 51 70.8 71.8 100.0 
0 1 1.4 HISSING 
---TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
1.00 ••••••••••••••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••• 
1. •••..••. 1. •.•••.•. I. ........ I. ........ !. ........ I 
0 U H ~ ~ ~ 
HISTOGRAM FREQUENCY 
71 HISSING CASES 1 
( SCHOOL• E ) 
Rl31 FIRST BIGGEST PROBLEM FOR SCHOOL? 
VALID CUH 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
COUNT 
0 
'} 
1" 
3 
5 
1 
1 
0 
3 
0 
1 
1 
0 
0 
1 
0 
1 
0 
1 
7 
0 
VALID CASES 
1 9 12.5 18.8 2 14 l'}.4 29.2 4 3 4.2 6.3 
5 3 4.2 6.3 6 2 2.8 4.2 
7 1 1.4 2.1 9 1 1.4 2.1 12 3 4.2 6.3 
15 1 1.4 2.1 16 1 1.4 2.1 20 1 1.4 2.1 23 1 1.4 2.1 27 1 1.4 2.1 28 7 '}.7 14.6 
0 24 33.3 HISSING 
---TOTAL 72 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .40 
••••••••••••••••••••••• 
MIDPOINT 
-.5 
1.0 2,5 
4.0 
5.5 
7.0 
8.5 
••••••••••••••••••••••••••••••••••• 
10.0 
11.5 13.0 
14.5 16.0 
17.5 19.0 
•••••••• 
••••••••••••• 
••• 
••• 
•••••••• 
••• 
••• 
20.5 ••• 
22.0 23.5 ••• 
25.0 26.5 ••• 
28.0 •••••••••••••••••• 
29.5 
18.8 47.9 
54.2 60.4 
64.6 
66.7 
68.8 
75.0 
77 .1 7'},2 
81.3 
83.3 
85.4 100.0 
OCCURRENCES 
I. ... + •••• I •••• + •••• I •••• + •••• I .••• + •••• I .••• + •••• I 
~ 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 24 
277 
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Rl32 SECOND BIGGEST PROBLEM FOR SCHOOL? 
VALID CUM 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 6 B.3 13.0 13.0 
2 4 5.6 8.7 21.7 
4 2 2.8 4.3 26.l 
5 3 4.2 6.5 32.6 6 4 5.6 8.7 41.3 
8 1 1.4 2.2 43.5 
9 2 2.8 4.3 47.8 10 9 12.5 19.6 67.4 
11 1 1.4 2.2 69.6 12 2 2.8 4.3 73.9 16 2 2.8 4.3 78.3 
17 l · 1.4 2.2 80.4 18 1.4 2.2 82.6 19 1 1.4 2.2 84.8 
23 4 5.6 8.7 93.5 27 1 1.4 2.2 95.7 28 2 2.8 4.3 100.0 0 26 36.1 HISSING 
---TOTAL 72 100.0 100.0 
COUNT MIDPOINT ONE SYMBOL EQUALS APPROXIMATELY .20 OCCURRENCES 
0 -.5 
6 1.0 •••••••••••••••••••••••••••••• 4 2.5 •••••••••••••••••••• 2 4.0 •••••••••• 7 5.5 ••••••••••••••••••••••••••••••••••• 0 7.0 
3 8.5 ••••••••••••••• 9 10.0 ••••••••••••••••••••••••••••••••••••••••••••• 3 11.5 ••••••••••••••• 0 13.0 
0 14.5 2 16.0 ......... . 
2 17.5 •••••••••• 
1 19.0 ••••• 
0 20.5 
0 22.0 4 23.5 •••••••••••••••••••• 
0 25.0 1 26.5 ••••• 
2 28.0 •••••••••• 
0 29.5 
I .... + •••• I .••. + •••• I ..•• + •••• I. ••. + •••• I ..•• + •••• I 
0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
( SCHOOL• E ) 
Rl32 SECOND BIGGEST PROBLEM FOR SCHOOL? 
VALID CASES 46 HISSING CASES 26 
278 
( SCHOOL • E ) 
Rl33 THIRD BIGGEST PROBLEM FOR SCHOOL? 
VALID CUM 
VALUE LABEL VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 1.4 2.2 2.2 
2 1 1.4 2.2 4.3 3 1 1.4 2.2 6.5 
4 1 1.4 2.2 8.7 
5 1 1.4 2.2 10.9 6 4 5.6 8.7 19.6 
7 2 2.8 4.3 23.9 
10 1 1.4 2.2 26.1 
11 3 4.2 6.5 32.6 
12 6 8.3 13.0 45.7 
13 2 2.8 4.3 so.a 
16 1 1.4 2.2 52.2 
17 1 1.4 2.2 54.3 
18 5 6.9 10.9 65.2 
20 1 1.4 2.2 67.4 
21 1 1.4 2.2 69.6 
22 1 1.4 2.2 71. 7 
23 2 2.8 4.3 76.1 
24 2 2.8 4.3 80.4 
27 1 1.4 2.2 82.6 
28 8 11.1 17.4 100.0 
0 26 36.l HISSING 
--- ---TOTAL 72 100.0 100.0 
( SCHOOL• E ) 
Rl33 THIRD BIGGEST PROBLEM FOR SCHOOL? 
COUNT 
0 
1 
2 
1 
5 
2 
0 
1 
9 
2 
0 
1 
6 
0 
2 
1 
4 
0 
1 
8 
0 
VALID CASES 
MIDPOINT 
-.5 
1.0 
2.5 
4.0 
5.5 
7.0 
8.5 
10.0 
11.5 13.0 
14.5 
16.0 
17 .5 
19.0 
20.5 
22.0 
23.5 
25.0 
26.5 
28.0 
29.5 
46 
ONE SYMBOL EQUALS APPROXIMATELY .20 OCCURRENCES 
***** •••••••••• 
***** 
************************* 
********** 
••••• 
••••••••••••••••••••••••••••••••••••••••••••• 
********** 
••••• 
•••••••••••••••••••••••••••••• 
•••••••••• 
••••• 
•••••••••••••••••••• 
••••• 
•••••••••••••••••••••••••••••••••••••••• 
I. ... • .... I. ... • .... I. ... • .... I. ... • .... I. ... • .... I 0 2 4 6 8 10 
HISTOGRAM FREQUENCY 
HISSING CASES 26 
279 
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Ql4 STUDENTS' RIGHTS & PRIVILEGES 
VALUE LABEL 
NT.ENGH 
JUST.RT 
2HANY 
DN.KNOH 
COUNT 
15 36 
10 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 15 20.8 24.6 24.6 2 36 50.0 59.0 83.6 
3 10 13.9 16.4 100.0 
0 11 15.3 HISSING 
TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY .80 OCCURRENCES 
1.00 ••••••••••••••••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••• 
3.00 ••••••••••••• 
A········· l· · · · · · · · il · · · · · · · ·2! · · · · · · · ·3i· ·······.A 
HISTOGRAM FREQUENCY 
61 HISSING CASES 11 
Ql5 STUDENTS' LOCKER SEARCHED BY SCHOOL 
VALUE LABEL 
SHOULD NOT SHOULD 
DN.KNOH 
COUNT 
12 56 
VALID CASES 
VALID CUM VALUE FREQUENCY PERCENT PERCENT PERCENT 
l 12 16.7 17.6 17 .6 
2 56 77.8 82.4 100.0 0 4 5.6 HISSING 
---TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY l. 20 OCCURRENCES 
1.00 •••••••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••••• 
68 
I. ........ I. ........ I. •....... I. ........ I. ........ I 0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
HISSING CASES 4 
( SCHOOL s E ) 
R161 FIRST SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL VALID CUH VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 14 19.4 26.4 26.4 
2 14 19.4 26.4 52.8 
3 2 2.8 3.8 56.6 4 10 13.9 18.9 75.5 5 8 11.1 15.1 90.6 6 2 2.8 3.8 94.3 
1 3 4.2 5.7 100.0 
0 19 26.4 HISSING 
TOTAL 72 100.0 100.0 
COUNT VALUE ONE SYHBOL EQUALS APPROXIMATELY .40 OCCURRENCES 
14 1.00 ••••••••••••••••••••••••••••••••••• 
14 2.00 *********************************** 2 3.00 ••••• 
10 4.00 ••••••••••••••••••••••••• 
8 5.00 •••••••••••••••••••• 
2 6.00 ••••• 
3 7.00 •••••••• 
VALID CASES 53 
I. ........ I. ........ I. ........ I. ........ I. ........ I 
0 4 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 
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Rl62 SECOND SOLUTION TO IMPROVE DISCIPLINE 
VALID CUM 
VALUE LABEL VALUE FREQUENcY PERCENT PERCENT PERCENT 
l 6 8.3 11.8 11.8 
2 7 ,.1 13.7 25.5 3 6 8.3 11.8 37.3 
" 
5 6., 9.8 lt7 .1 
5 13 18.l 25.5 72.5 6 6 8.3 11.8 81t.3 7 8 11.l 15.7 100.0 
0 21 2,.2 HISSING 
TOTAL 72 100.0 100.0 
COUNT VALUE ONE SYMBOL EQUALS APPROXIMATELY .ltO OCCURRENCES 
6 1.00 ••••••••••••••• 
7 2.00 •••••••••••••••••• 
6 3.00 ••••••••••••••• 
5 lt.00 ••••••••••••• 
13 s.oo ••••••••••••••••••••••••••••••••• 6 6.00 ••••••••••••••• 
8 7.00 •••••••••••••••••••• 
I .•••••••• I. ........ I .••••.••• I •••.••••• I •.••••••• I 
VALID CASES 51 
0 It 8 12 16 20 
HISTOGRAM FREQUENcY 
HISSING CASES 21 
( SCHOOL= E ) 
Rl63 THIRD SOLUTION TO IMPROVE DISCIPLINE 
VALUE LABEL 
COUNT 
" 8 
9 
5 
~ 
13 
VALID CASES 
VALUE FREQUENCY PERCENT 
1 
" 
5.6 
2 8 11.1 
3 , 12.5 
" 
5 6.9 
5 5 6., 
6 3 lt.2 7 13 18.1 
0 25 lit. 7 
TOTAL 72 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 
1.00 •••••••••• 
2.00 •••••••••••••••••••• 
3.00 ••••••••••••••••••••••• 
4.00 ••••••••••••• 
5.00 ••••••••••••• 
6.00 •••••••• 
1.00 ••••••••••••••••••••••••••••••••• 
VALID CUM 
PERCENT PERCENT 
8.5 8.5 
17 .o 25.5 19.l 
""· 7 10.6 55.310.6 66.0 6.lt 72.3 27. 7 100.0 
HISSING 
100.0 
.ltO OCCURRENCES 
I. ........ I. ........ 1. ••...... 1. ........ I. ........ I 
0 It 8 12 16 20 
HISTOGRAM FREQUENCY 
HISSING CASES 25 
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017 HAKE NEH CHILO-CARE CENTERS HITH TAX$ 
VALUE LABEL 
NO 
YES 
DO NOT KNOH 
COUNT 
1 
50 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 1 9.7 12.3 12.3 
2 50 69.4 87.7 100.0 
0 15 20.8 HISSING 
TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.00 OCCURRENCE 
1.00 ••••••• 
2.00 ·······················-························· 1 ••••••••• 1 ••••••••• 1. •••••••. 1 ••••••••• 1 ••••••••• 1 0 10 20 30 40 50 
HISTOGRAM FREQUENCY 
57 HISSING CASES 15 
Ql8 RAISE TAXES NEEDED BY PUBLIC SCHOOLS 
VALUE LABEL 
OPP.TAX 
FAY.TAX 
DN.KNOH 
COUNT VALUE 
VALUE 
1 2 0 
TOTAL 
ONE SYMBOL 
FREQUENCY PERCENT 
24 33.3 
19 26.4 
29 40.3 
---72 100.0 
EQUALS APPROXIMATELY 
VALID CUM 
PERCENT PERCENT 
55.8 55.8 44.2 100.0 
HISSING 
100.0 
.50 OCCURRENCES 
24 1.00 •••••••••••••••••••••••••••••••••••••••••••••••• 
19 2.00 •••••••••••••••••••••••••••••••••••••• 
VALID CASES 43 
I. .....•.• I. ........ ! ......... I ......... I ......... I 
0 5 10 15 20 25 
HISTOGRAM FREQUENCY 
MISSING CASES 2, 
( SCHOOL• E ) 
Ql9 SPENDING FUNDS FOR SPECIAL ED PROGRAMS 
VALUE LABEL 
LESSI SAHE 
HORE 
DN.KNOH 
COUNT 
4 
28 34 
VALID CASES 
VALUE 
1.00 2.00 
3.00 
66 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 4 5.6 6.1 6.1 
2 28 38.9 42.4 48.5 
3 34 47 .2 51.5 100.0 
0 6 8.3 HISSING 
----
TOTAL 72 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY .BO OCCURRENCES 
::::: ••...•.•...•.•....•••........• 
******************************************* I 
I ••• • •.•• · l · .... • .. il ........ 2l .. • ..... j} ........ 40 
O HISTOGRAM FREQUENCY 
HISSING CASES 6 
Q20 NONPUB TEACHERS REQ. CERT. AS PUBLIC 
VALUE LABEL 
NO 
YES DO NOT KNOH 
COUNT 
8 
53 
VALID CASES 
VALUE 
1.00 
2.00 
61 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 8 ll.l 13.1 13.1 
2 53 73.6 86.9 100.0 0 11 15.3 HISSING 
TOTAL 72 100.0 100.0 
ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
••••••• 
******************************************** I 
I. · · • • • • • i~ · · · · · · · · 2! · · · · .... jl ........ i.A ........ 60 
O HISTOGRAM FREQUENCY 
HISSING CASES 11 
282 
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021 VOUCHER SYSTEM BE ADOPTED 
VALUE LABEL 
NO 
YES DO NOT KNOH 
COUNT 
7 54 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 7 ,.1 11.5 11.5 
2 54 75.0 88.5 100.0 0 11 15.3 MISSING 
TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
1.00 •••••• 
2.00 ••••••••••••••••••••••••••••••••••••••••••••• 
61 
I. ........ I. ........ I ......... I. ........ I. ..•..... I 0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
MISSING CASES 11 
022 IMPOR_TANCE OF COLLEGE EDUCATION 
VALUE LABEL 
NOT2IMPT 
FAR-IMPT 
VRY-IMPT 
COUNT 
3 
7 60 
VALID CASES 
VALID CUM 
VALUE FREQUENCY PERCENT PERCENT PERCENT 
1 3 4.2 4.3 4.3 
2 7 ,.1 10.0 14.3 3 60 83.3 85.7 100.0 0 2 2.8 MISSING 
TOTAL 72 100.0 100.0 
VALUE ONE SYMBOL EQUALS APPROXIMATELY 1.20 OCCURRENCES 
1.00 ••• 2.00 •••••• 
3.00 •••••••••••••••••••••••••••••••••••••••••••••••••• 
I .••••••.. I ••.•.•... I ...•...•. I .•..•..•. I. ........ I 0 12 24 36 48 60 
HISTOGRAM FREQUENCY 
70 MISSING CASES 2 
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